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PROGRAM REVIEW

The Western School Corporation English Language Learners Program is
designed to provide English language instruction to non-English and limited
English proficient students. Students at the elementary, middle, and high
school levels receive language assistance to support their learning of content
area curriculum. Additionally, the program is designed to teach these
students about American culture and traditions.

Western has provided non-English speaking students language instruction in
a variety of ways for many years. In response to the Indiana Department of
Education’s release of new standards and assessments for English Language
Learners, some improvements to the program are necessary and are
outlined In this handbook.

Western has two Reading Specialists, a Director of Student Services and the
English CAFE at the high school, in addition to the Director of Exceptional
Learners and Testing who all play an active role in the ELL program. These
staff members, in particular, have received training through the Indiana
Department of Education in the new standards and assessment tools for our
ELL students. All certified staff at Western Schoal Corporation has also been
provided an overview of the new standards and assessment by the Director
of Exceptional Learners and Testing.

At the start of the 2014-15 school year, the IDOE adopted the WIDA
Standards as part of the Elementary and Secondary Education Act Flexibility
Waiver for No Child Left Behind Act of 2001 to ensure English learners at all
proficiency levels recelve meaningful instruction and access to the Indiana
Academic Standards.

New students to Indiana, or the United States, who have indicated that they
speak a native language other than English on the Home Language Survey,
are administered the W-APT to determine the level of English proficiency, If
a student does not demonstrate proficiency, then an Individual Learning Plan
(ILP) is designed to address the level of ELL services and accommodations
necessary to enable the student to access the curriculum and receive
instruction to improve English language proficiency. In late winter of each
school year, those students participate in the WIDA ACCESS assessment to
measure proficiency. This test is administered annually until the student’s
score reflects English proficiency. The student is then formally monitored for
two years.
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Introduction

This living document Is designed as a reference for district and school personnel working with English
Learners (ELs). The content of the guide represents a compilation of information, examples and
resources for your use. We will be continuously updating this document to provide further clarity and
information to district and school personnel working with ELs.

If you find an error, or feel this guide needs to be updated to reflect new or additional information,
please fill out the following form to offer feedback and suggestions: EL Guidebook Feedback or email
Rachel Davidson at: rdavidson@doe.in.gov.




Glossary of Terms and Definitions

AMO

AMAO

“Annual Measurable Objective” The annual target for the
percentage of students whose test scores must be
proficient or above in English/language arts and
mathematics. Meeting the AMO Is the first step toward
demaonstrating adequate progress under the Elementary
and Secondary Education Act (ESEA). Information regarding
Indiana’s ESEA flexibility extension request can be found at

http://www.doe.in.gov/esea

“Annual Measurable Achievement Objective” Required by
Sec 3122 of Elementary and Secondary Education Act
(ESEA) for Title lll-served programs for 1) annual increases
in the percentage of children making progress in learning
English 2) annual increases in the percentage of children
attaining English proficiency and 3) making adequate yearly
progress far limited English proficiency children in
English/language arts and mathematics

Bilingual/Bicultural Program

A program which utilizes the student’s native language and
cultural factors in instructing, maintaining, and further
developing all the necessary skills in the student’s native
language and culture while introducing, maintaining, and
developing all the necessary skills in the second language
and culture,

Can Do Descriptors

The WIDA Can Do Descriptors are commonly used by ESL
teachers in coaching general education teachers about
differentiated instruction for English learners (ELs). They
can also be used to plan lessons or observe students'
progress.

EL or ELL

“English Learner” or “English Language Learner” — This
refers to any student who may or may not be in the ENL
program but those who are continuing to acquire the
English language.

English As A Secand
Language/English to Speakers of
Other Languages Program

A structured language acquisition program designed to
teach English to students whose native language is not
English.

English Language Proficiency
(ELP) Assessment

Two versions: placement and annual; refers to the
placement assessment used upon enrollment to determine
if a language minority student is limited English proficient
or fluent AND used annually for students who are limited
English proficiency.

ENL

“English as a New Language” — This term is used by the
Indiana Professional Standards Board for purposes of
license description and teacher dispositions. Also an ENL
course for credit at middle school and high school.

ESEA Waiver

Guidelines announced from the US Department of
Education far state educational agencies to apply for
flexibility that would allow relief from existing sanctions




under NCLB, Information regarding Indiana’s ESEA flexibility
extension request can be found at
http://www.doe.in.gov/esea

ESL

“English as a Second Language” — This is the most
commonly used term to describe language programming,.

ESOL

"English to Speakers of Other Languages”

FEP

“Fluent English Proficiency” — A student is considered
Fluent English Proficient (FEP) if he/she is able ta
demonstrate “near native” or “native like” English ahilities
as determined by a state adopted English language
proficiency instrument, which measures competence in
speaking, reading, and writing.

GT

“Gifted and Talented”; High Ability

HLS

“Home Language Survey” — Home Language Surveys are
filled out by all families as part of the enrallment process
once in the child’s educational career in Indiana to
document the language history of the enrolling child.

ILP

“Individual Learning Plan” = Every year, or when a new EL
arrives, the EL teacher will develop and share the ILP with
the mainstream teachers. It includes the most recent
English language proficiency assessment scores and the
appropriate accommaodations, etc.

INTESOL

“Indiana Teachers of English to Speakers of Other
Languages” — The local/state affiliate of the International
Teachers of English to Speakers of Other Languages

professional arganization. wwwi.intesol.org

ISTEP+

“Indiana Statewlide Test for Educational Progress Plus” —
Statewide standardized test.

LEP

“Limited English Proficient” = A student is considered
Limited English Proficient (LEP) if he/she meets the
following criteria: 1. The student's English abilities are
limited (or non-existent), as determined by an English
language proficiency assessment instrument in the areas of
listening, speaking, reading, and writing; 2. The student’s

 academic performance is typically not at grade level.

“Language Minority Student” — A Language Minority
Student (LMS) is a student for whom at least one of the
following statements is true: 1. The student’s first acquired
(learned) language is other than English; regardless of
which is dominant; 2. The language most often spoken by
the student is other than English; or

3. The language most often spoken by the student in the
home is other than English.

LTELL

“Long-term English Language Learner” — A student that has
attended US schools for maore than 6 years and has not
reached fluent English proficient status.

Migrant Student

A student who moves across school district lines for the




purpose of obtaining agricultural work and whose family's
source of income is generated from short term seasonal or
temporary jobs related to food processing, crap harvesting,
or fish catching. A migrant student may or might not also
be an English learner. For more information on migrant
services, including the Work Survey that must be annually
administered to all Indiana students, please visit
http://www.doe.in.gov/elme/title-i-part-c-aducation-
migratory-children

= S

MPI

“Model Performance Indicator” - Examples of how
language is processed or produced within a particular
context. MPIs are meant to be examples and not fixed
guidelines of the language with which students may engage
during instruction and assessment.

Sheltered Instruction

Content area instruction that has been adapted for English
learners’ meaningful participation at their level of English
proficiency.

SIop

“Sheltered Instruction Observation Pratocal” — A lesson
planner and framework for the specifically adapted and
designed content area in order to make basic vocabulary
and concepts comprehensible.

TESOL

“Teachers of English to Speakers of Other Languages” — An
international organization designed to promate English
language learning throughout the world.

TPR

“Total Physical Response” — A teaching method in which
teachers interact by delivering commands and students
demonstrate comprehension through total physical
response. Students are not expected to respond orally until
they feel ready, thus involving little to no pressure to
speak.

WAPT

"WIDA ACCESS Placement Test” - It is an English language
proficiency "screener” test given to incoming students who
may be designated as English language learners. It assists
educators with programmatic placement decisions such as
identification and placement of ELs, The W-APT is one
companent of WIDA's comprehensive assessment system.

WIDA ACCESS

“Assessing Comprehension and Communication in English
State-to-State for English Language Learners” - Is a secure
large-scale English language proficiency assessment given
to Kindergarten through 12th graders who have been
identified as English learners (ELs). It is given annually in
WIDA Consortium member states to monitor students'
progress in acquiring academic English.

WIDA Standards Framework

WIDA draws on multiple theories and approaches in an
effort to describe language use in academic contexts; this is
the language that language learners must acquire and
negotiate to participate successfully in school, These
multiple thearies and approaches form a theoretical
foundation that supports the WIDA standards framework.




Federal Law and Program Summaries

Each LEA receiving Title 11l funds Is required by federal law to meet minimum program requirements. Federal
laws relating to the distribution and use of Title Il funds are found In the current ESEA document:
http://www?.ed.gov/policy/elsec/lep/esea02/pp3g. html

Please visit this page to view an IDOE created PowerPoint and webinar regarding the federal requirements for
English Learners,
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Title Ill, Language Instruction for Limited English Proficient and

Immigrant Students

The purpose of the federal Tide lll: Language Instruction for Limited English Proficlent (LEP) and Immigrant Students of
the No Child Left Behind Act of 2001 is to help ensure that children who are limiced English proficient attain English
proficiency, develop high levels of academic attainment in English, and meet the same challenging State academic
content and student academic achievement standards as all children are expected to meet,

Title Il sub-grantees are required ta provide LEP students with high-quality English language development instruction,
beyond the Lau required English language development (ELD) program, based on scientific research and to provide
high-quality professional development to classroom teachers, principals, and administrators,

English Learners (ELs) are categorized Into five levels of English proficiency, Level | — Level 5, based on the results of
the English language proficiency assessment administered to every limited English proficient student in the state of
Indiana, EL students at Levels | -4 are considered limited English proficient (LEP) and Level 5 students are considered
fluent English proficient (FEP). According to research, it takes LEP students | -2 years to learn conversational English,
but 5-7 years to attain academie language proficlency, LEP students receive daily English language development
services and adaptations to classroom instruction and assessment to ensure that these students are able to reach
proficiency in English and learn content in subject areas in order to graduate,

The number of Limited English proficient (LEP) students enrclled in Indiana schools in 2013-2014 was 59,170
representing 263 native languages other than English, Spanish was the native language of abaut 80% of these students.
Approximately 63% of Indiana’s English learners (ELs) were born in LS, to families whose native language Is other
than English and only 37% of these students are actual immigrants to the U5,

Ticle lll sub-grantees must annually assess EL students’ progress in developing academic English language proficiency
with the LAS Links English Proficiency Assessment, Title |Il requires States to establish English Language Proficiency

(ELP) Standards to guide instruction and to develop annual measurable achievement objectives (AMAQ) for
accountability purposes. The AMAO parformance targets address:

+ annual increases in the # and % of LEP students making progress in learning English (measured by LAS Linls test)
+ annual increases in the # and % of LEP students attaining English proficiency (measured by LAS Links test),

s meeting AMOs per Indiana’s ESEA flexibility waiver at the corporation level for the LEP sub-group under Title [,

Title lll funds are allocated on a per pupll formula basis, In 2013-2014, the allocation was $151 per LEP pupil. School
corporations with at least a $10,000 allocations are eligible to receive funds individually; whereas, those corporations
with fewer than $10,000 may apply jointly through a consortium, For more information about Title lll, visit:
heepilfwww ed govipolicylelsec/leglesea02/pg3 2 heml. If you have questions contact Rachel Davidson at
rdavidson@doe.in.gov
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Non-English Speaking Program (NESP)
English Learning & Migrant Education

The State funded Non-English Speaking Program was first approved by the Indiana General Assembly in 1999. This
pragram provides supplemental funding to eligible school corporations to serve limited English proficient (LEP)
students. The purpose of the Non-English Speaking Program is to pravide English language development instruction to
K-12 limited English proficient (LEP) students in order to increase their English language proficiency and academic
achievement,

NESP sub-grantees must ldentify and meet performance indicators related to student learning, professional
development, and parent involvement, NESP funds are used for direct instructional costs including personnel, English
language development Instructional materials, English language proficiency assessment, program administration costs,
instructional computer software, professional development activities, and parent involvement activities.

There are three specific goals for the NESP program:
Goal |: Student Performance — LEP students will demonstrate growth in English language aequisition and in
academic achievement;
Goal 2: Professional Development — School carporations and charter schools will provide increased opportunities
for LEP related professional development to instructional staff; and
Gaoal 3: LEP Parent Involvemeant = School corporations and charter schools will provide additional support to
parents of LEP students

Each schoal corporation must assure that the following will occur:
-schools must provide limited English proficient students with equal educational opportunity with the appropriate level
of English language development (Lau v. Nichols, 414 L1.S, 563 (1974) through the implementation of appropriate
classroom instruction modifications and the appropriate level of English language development (ESL, ENL, sheltered
content courses, structured immersion, bilingual education etc.) for each LEP student, documented on an Individual
Learning Plan {ILP), to allow for meaningful participation in the district’s educational program;
- implementation of specific criteria to safeguard against inappropriate identification and placement into special
education or speech services,
provision of instruction from properly certified, licensed teachers 511 IAC 6.1-3-1(d); ensuring that instructional
aldes work under the direct supervision of a certified teacher and not having the sole responsibility of teaching
units of study 511 IAC 1-8-7.5; and that the ratlo of the number of LEP students to qualified teachers in a class
shall not exceed the state mandated student/teacher rado for all classrooms;
implementation of reclassification to fluent English proficient (FEP) status, exiting from services, and monitoring
policies; and
communication between the school and the home, whether about LEP students’ progress or school activities, is
conducted, to the extent possible, in the native/preferred language of the home.

Non-English Speaking Program funds are allocated to school corporations and charter schools with at least one LEP
student on a formula basis upon submission an the anline grant application. The per pupil allocation is determined by
the LEAs' LEP count that was submitted for the language minarity report.

For more Information about the Non-English Speaking Program, visit: httpi/iwww.doe.in.govielme/non-english-
speaking-program-nesp.
If you have questions contact Rachel Davidson at rdavidsen@dae.in,gov.
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Title I, Part C, Migrant Education Program
English Language Learning & Migrant Education

The Title |, Pare C, Migrant Education Program (MEP) of the No Child Left Behind Act funds support high-quality
education programs for migratory children and help ensure that migratory children who move among the states are
not penalized in any manner by disparities among states in curriculum, graduation requirements, or state academic
content and student academic achievement standards. Migrant students are identified via the worl survey, which
Indiana school districes must administer annually to all students to determine eligibility.

The goal of the Migrant Education Program is ta ensure that all migrant students reach challenging academic standards
and graduate with a high school diploma (or complete a GED) that prepares them for responsible citizenship, further
learning, and productive employment.

The Indiana Migrant Education Program serves children of migratory farm workers who qualify under several eligibilicy
criteria. Children must have moved acrass school districe lines within the last three years for qualifying work; have not
graduated from high school or have a GED; and be between the ages of three and twenty one, In order to receive
services fram this program, student eligibility must be verified through a family interview generating a Certificate of
Eligibility (COE) for each child. Over 87% of migrant students come to Indiana from within the United States. About

I 1% of Indiana’s migrant students arrive in Indiana from Mexico, and around 2% arvive from other nations, Of the
students that came from within the U5, approximately 80% are from Texas, while the other students come from
Flarida (10%), Georgia (3.5%), California (3%), and a combination of other states,

Migrant farm workers seel temporary or seasonal worl in agriculture, fishing, or related industries, including food
processing. They follow the growing seasons across the country and are largely responsible for the cultivation and
harvest of fruits, vegetables, and many other faod products in the United States, Although agriculture males up a very
important part of U.S economy, many migrant farm workers have an average income well below the national poverty
line. Indiana's agricultural economy utilizes Migrant labor for crops like corn, tomatoes, and melons. Migrant farm
workers arrive in Indiana throughout the year, with peak arrival months being April (5%), May (10%), June (15%), July
(51%), Auguse (11%).

The Indiana Migrant Education Program provides sub-grants to school corporations and nonprofit organizations with
concentrations of migrant students. These sub-grants fund summer, fall and regular school year projects through
which migrant students recelve supplemental instruccional and support services, Project requirements include school
readiness for pre-K students, reading and math achievement for K-12 students, as well as graduation and continuing
education. Priority for service is given to migrant students that are failing, or at risk of failing, academically and who
have had an interruption to their schooling during the regular school year, Support services that can be funded
through an MEP Project include assistance with medical, dental, vision, school supplies and uniforms, and school fees.

For more information about the Title I, Part C Migrant Education Program, visit: Education of Migratory Children

If you have questions, contact Rachel Davidson rdavidson@doe.in.gov.
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Hierarchy of Related Laws and Programs

The Office of Civil Rights (OCR) requires LEAs to identify students who need language assistance, develop a program that
has a reasonable chance of success, support it with the appropriate number of staff and resources, and evaluate its success.
A sehool district must provide a core EL program prior to utllizing Title | and Title IIl funds. The chart below shows the
succession of programs if an English learner was eligible for Title I, Title lll, and migrant services. Title Il funds must

“supplement and not supplant” [3115(g)] state and locally funded Lau Requirements. Supplement vs. Supplant
requirements ensure that services provided with federal funds are [n eddition to and do not replace (or supplant) services
that students would otherwise receive. Below you will find a hierarchy showing funding requirements and protocol,

TiEle ] Pane G Migtant (for el gible students)

suppiumcnml ces providaditoddentitiedinigrant studen .
gualiiieddieioaimaye digtyletlines iy gaarch ul‘.\mqonll
Sapiieultaliwonks

Title [ (for all LEP studentsvegardless of llitle ['participation)
Supplementallangtage development services provided to BER students above and
hevond the core instiuction; core EL progiam; and ifapplicable;litle L services.
Title T fedarallfundsican he used far this purpose,

Litled
Supplementaliservices provided tolLEP students eligible for el

Fonschoolswide, all students are eligiblesFor targated assistance LEP studentsane
aligible tsing the same ariteriaasiallistiudents:

Fitle Hfunds provide ac mif micsupporttostudents; including LERStudents; toimeaat

Indianals challenging academieachiavementstandards: LEAS mayalso useriitlc |

Pant Afunds to provide alanguage mstiuetionieducationaliprogram (as detined in
Part Gofilite [IIofthe ESEA) foBER students eligible forlitle |

e rederal funds can heusad torthis purpose:

 Gora B progiant (required byitan 1974 Gastaned a9 1) = . Al
sy feders hc.,[,twl(l dito llmilu(lim slipraelent (il mu;lei 1 'I‘Ilt.auln'hlh.llt,
PR evarap 1 A a)ifd 'u

' lnmm'idu thecone KL




Case Law & Related Statutes

Title VI of the Civil Rights Act of 1964 and its regulations at 34 CFR Part 100 2) -"No person in the U.S,
shall, on the ground of race, color, national origin be denied the benefits of, or be subjected to
discrimination under any program or activity receiving Federal financial assistance."

May 25, 1970, Memorandum, Department of Health, Education, and Welfare - This memorandum
interpreted the Civil Rights Act. It delineates the responsibility of school districts in providing equal
education opportunity to national origin minority group students whose English language proficiency is
limited. The following quotes discuss some major areas of concern with respect to compliance with
Title VI and have the force of Law:

"Where inability to speak and understand the English language exclude national origin minority group
children from effective participation in the educational program offered by a school district, the district
must take affirmative steps to rectify the language deficiency in order to open its instructional program
to these students.”

"Schoal districts have the respansibility to adequately notify national origin minority group parents of
school activities which are called to the attention of other parents. Such notice, in order to be
adequate, may have to be provided in a language other than English."

"School districts must not assign national origin minority group students to classes for the mentally
retarded on the basis of criteria which essentially measure or evaluate English language skills; nor may
school districts deny national origin minority group children access to college preparation courses on a
basis directly related to the failure of the school system to inculcate English language skills."

1974 - Equal Educational Opportunities Act (EEOA) - "No state shall deny equal educational
opportunity to an individual on account of his or her race, color, sex or nation origin, by ... the failure of
an educational agency to take appropriate action to overcome language barriers that impede equal
participation by its students in its instructional programs.”

Title Il of the Americans with Disabilities Act of 1990, 42 USC 12131-12161 - Title |l of the ADA
prohibits discrimination against qualified individuals with disabilities on the basis of disability in all
programs, activities, and services of public entities. Public entities include state and local governments
and their departments and agencles. Title Il applies to all activities, services and programs of a public
entity.

Individuals with Disabilities Educational Act (IDEIA) of 2004 - The purpose of IDEA 2004 is to ensure
that all children with disabilities have available to them a free appropriate public education that
emphasizes special education and related services designed to meet their unique needs and prepare
them for further education, employment, and independent living; to ensure that the rights of children
with disabhilities and their parents are protected; to assess and ensure the effectiveness of efforts to
educate children with disabilities.

14




Lau v. Nichols The decision stated that providing students the same desks, books, teachers and
curriculum did not ensure that they had equal educational opportunity, particularly if the students did
not speak English. If English is the mainstream language of instruction, then measures have to be taken
to ensure that instruction is adapted to address those children's linguistic characteristics (Lau v,
Nichals, 414 U.S. 563, 94 §. Ct. 786, 1974),

Castaneda v Pickard, 648 F2d 939{5“‘ Cir 1981), the 5" Circuit set out a widely adopted three-part test
to determine whether districts have taken “appropriate action” to remedy the language deficiencies of
their ELLs: (1) is the school “pursuing a program informed by an educational theory recognized as
sound by some experts in the field, or at least, deemed a legitimate experimental strategy”; (2) are the
programs and practices actually used by the school “reasonably calculated to implement effectively the
educational theory adapted by the school”; and (3) does the program “produce results indicating that
the language barriers confronting students are actually being overcome”. Congress intended that
schools make a “genuine and good faith effort, consistent with local circumstances and resources, to
remedy the language deficiencies of their students,”

Plyer vs. Doe (1982) The United States Supreme Court stated that school systems must enroll and
educate children residing in their district even if their parents do not possess legal residency
documents.

Further information about federal and state laws regarding ENL students can be found at:

http://www.doe.in.gov/elme
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Equal Access

In 1970, the federal Office for Civil Rights (OCR) issued a memao regarding school districts'
responsibilities under civil rights law to provide an equal educational opportunity to ELs. This
memorandum stated:

“\Where the inability to speak and understand the English language excludes national origin minority
group children from effective participation in the educational program offered by a school district, the
district must take affirmative steps to rectify the language deficiency in order to open its instructional
program to these students”.

ELs are required to have equal access to the full range of district programs, including special education,
Title I, gifted and talented programs, and nonacademic and extracurricular activities.

Although the memo requires school districts to take affirmative steps, it does not prescribe the content
of these steps. It does, however, explain that federal law is violated if:
» students are excluded from effective participation in school because of their inability to speak
and understand the language of instruction;
» national origin minority students are inappropriately assigned to special education classes
because of their lack of English skills;
» programs for students whose English is less than proficient are not designed to teach them
English as soon as possible, or if these programs operate as a dead end track; or
= parents whose English is limited do not receive school notices or other information in a
language they can understand.

In its 1974 decision in Lau v. Nichols, the United States Supreme Court upheld OCR's 1970 memo. The
basis for the case was the claim that the students could not understand the language in which they
were being taught; therefore, they were not being provided with an equal education. The Supreme
Court agreed, saying that:

There is no equality of treatment merely by providing students with the same facilities,
texthooks, teachers, and curriculum; for students who do not understand English are
effectively foreclosed from any meaningful education.

The case reaffirmed that all students in the United States, regardless of native language, have the right
to receive a quality education. It also clarified that equality of opportunity does not necessarily mean
the same education for every student, but rather the same opportunity to receive an education. An
equal education is only possible if students can understand the language of instruction.

Within weeks of the Lawu v. Nichols ruling, Congress passed the Equal Educational Opportunity Act
(EEOA) mandating that no state shall deny equal education opportunity to any individual, "by the
failure by an educational agency to take appropriate action to overcome language barriers that impede
equal participation by students in an instructional program.” This was an important piece of legislation
because it defined what constituted the denial of education opportunities.
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The U.5 Department of Education's OCR oversees school districts’ broad discretion concerning how to
ensure equal educational opportunity for ELs. OCR does not prescribe a specific intervention strategy
or program model that a district must adopt to serve ELs.

The following guidelines have been outlined for school districts to ensure that their programs are
serving ELs effectively. Districts should:

» identify students as potential ELs;

= assess student's need for EL services;

= develop a program which, in the view of experts in the field, has a reasonable chance for
success;

= ensure that necessary staff, curricular materials, and facilities are in place and used properly;

= develop appropriate evaluation standards, including program exit criteria, for measuring the
progress of students; and

= assess the success of the program and modify it where needed.

For additional information regarding the provision of equal education opportunity to ELs, contact the
Office for Civil Rights enfarcement office at:

Phone: (800) 421-3481

Email: ocr@ed.gov
URL: http://www.ed.gov/about/offices/list/ocr/index.html
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WIDA English Language Development (ELD)
Standards Framework

Title | [1112(h)(1)] and Title 11l [3111(b)(2)(C)(ii) of the ESEA and Indiana’s ESEA flexibility extension
require Indiana to adopt college and career ready English language development standards and
assessments so that English learners may attain English proficiency, develop high levels of academic
attainment in English, and meet the same challenging Indiana academic content and achievement
standards as all children are expected to meet.

Indiana adopted the WIDA ELD standards in December 2013. The 5 WIDA standards and framework
consist of 5 components:

1) Can Do Philasophy

2) Guiding Principles of Language Development

3) Age Appropriate Academic Language In Socio-Cultural Contexts
4) Performance Definitians

5) Strands of Model Performance Indicators

The WIDA ELD standards differ from Indiana’s previous ELP standards because students need to
engage with peers, educators, and the curriculum in ALL classrooms. WIDA offers 5 standards, which
are utilized by all educatars with English learners in their classrooms:

1) Sacial and instructional language
2) Language of language arts

3) Language of mathematics

4) Language of science

5) Language of social studies

Maore information regarding the WIDA ELD Standards Framework can be found at
http://www.doe.in.gov/elme/wida-english-language-development-eld-standards-framework and
www.wida,us
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Private School Participation

The link to U.5. Department of Education Private School Participation, Sec. 9501 is:
http://www2.ed.gov/policy/elsec/leg/esead2 /pglll.html

The Non-Regulatory Guidance for ESEA 9501 can be found at:
http://www2.ed.gov/programs/titleiparta/psguidance.doc

Sec. 5144 Supplement, Not Supplant

Funds made avallable under this part shall be used to supplement, and not supplant, any other Federal,

State, or local education funds.
Educational services provided under Title lll, for both public and private schoals, must be
supplementary to the services provided by other federal, state, and local funds, which
includes the Lau requirements.

Sec. 9501 (a) (3) Special Rule- Educational Services and other benefits provided under this section for
private school children, teachers, and other educational personnel shall be equitable in comparison to
services and other benefits for public school children, teachers, and other educational personnel
participating in the program and shall be provided in a timely manner.

Statutory and Regulatory Requirements

« After timely and meaningful consultation with apprapriate private school officials, local
education agencies (LEAs) receiving Title Ill funds must provide educational services to limited
English proficient (LEP) children and educational personnel in private schools that are located in
the geographic area served by the LEA.

+ Taensure timely and meaningful consultation, the LEA must consult with appropriate private
schoal officials during the design and development of the Title |1l program on issues such as:

o How the LEP children's needs will be identified.

o What services will be offered.

o How, where and by whom the services will be provided.

o How the services will be assessed and how the results of the assessment will be used to

improve those services.

The size and scope of the services to be provided to the private school children and

educational personnel,

o The amount of funds available for those services.

o How and when the LEA will make decisions about the delivery of services, including a
thorough consideration of the views of the private school officials on the provision of
contract services through potential third-party providers.

+ Title lll services provided to children and educational personnel in private schools must be
equitable and timely and address their educational needs.

+ Funds provided for educational services for private school children and educational personnel
must be equal, taking into account the number and educational needs of those children, to the
funds provided for participating public school children.

« Title lll services pravided to private school children and educational personnel must be secular,
neutral, and non-ideological.

o]
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s LEAs may serve private school LEP children and educational personnel either directly or through
contracts with public and private agencies, organizations and institutions.

s The control of funds used to provide services and the title to materials and equipment
purchased with those funds must be retained by the LEA.

« Services for private school children and educational personnel must be provided by employees
of the LEA or through a contract made by the LEA with a third party.

s Providers of services to private school children and educational personnel must be independent
of the private school and of any religious organization, and the providers' employment or
contract must be under the control and supervision of the LEA.

s Funds used to provide services to private school children and educational personnel must not
be commingled with nonfederal funds.

What is meant by "equitable” participation by public and private school students and educational
personnel in a Title Ill program?

Participation is considered to be equitable if the LEA (1) assesses, addresses and evaluates the needs
and progress of public and private school students and educational personnel on a comparahle basis;
(2) provides, in the aggregate, approximately the same amount of services to students and educational
personnel with similar needs; (3) spends an equal amount of funds to serve similar public and private
school students and educational personnel; and (4} provides both groups of students and educational
personnel equal opportunities to participate in program activities.

Must an LEA's Title Ill program design be the same for both public and private school students and
educational personnel?

No. Consultation and coordination between LEA and private school officials are essential to ensure a
high-quality program that meets the needs of the students being served and assists those students in
attaining English proficiency and meeting the same challenging state academic content and student
academic achievement standards as all children are expected to meet. The LEA must assess the needs
of private school students and educational personnel in designing a program that meets their needs. If
their needs are different from those of public school students and educational personnel, the LEA, in
consultation with private school officials, must develop a separate program design that is appropriate
for their needs.

What recourse is available if an LEA will not use its Title Il funds to provide equitable services to
private school children and educational personnel?

Complaints about an LEA's failure to provide equitable services to private school children and
educational personnel must first be submitted to the state education agency for resolution, The state's
resolution or failure to make a resolution may be appealed to the U.S. Department of Education.

Does the Title Il requirement on language qualifications for teachers providing Title Il services to
public school students apply to teachers providing these services to private school students?

Yes. Like teachers serving public school LEP students, teachers providing Title Il services to private
school students, whether LEA employees or third-party contract employees, are subject to the
requirement that teachers in a Title Ill program must be fluent in English and any other language used
for instruction.

For more information, please view the Guidance Regarding Non-public School Participation in Title (Il
and Choice Non-Public School Requirements for English Learners
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LEA Affirmation of Timely and Meaningful Consultation with
Nonpublic School Officials

Title IX, Part E, of the No Child Left behind Act (2001) and Education Department General
Administrative Regulations (EDGAR), Part 76, Sections 76.650-76.662, require that timely and
meaningful consultation occur between the local education agency (LEA) and non-public school
officials prior to any decision that affects the opportunities of eligible non-public school children,
teachers, and other educational personnel to participate in programs under this act. Consultation shall
continue throughout the implementation and assessment of activities.

The following topics must be discussed during the initial consultation process:

How the LEP children's needs will be identified.

What services will be offered.

How, where and by whom the services will be provided.

How the services will be assessed and how the results of the assessment will be used to

improve those services.

¢ The size and scope of the services to be pravided to the private schoal children and
educational personnel.

e The amount of funds available for those services.

How and when the LEA will make decislons about the delivery of services, including a

thorough consideration of the views of the non-public school officials on the provision

of contract services through potential third-party providers.

Please read the following statement, check the box, and sign-off:

D We agree that timely and meaningful consultation aoccurred before the LEA made any decision that
affected the participation of eligible non-public school children in the Title lll program. We have
collaborated with the public school program administrator in the design and development of the
educational services to be provided to eligible children. Additional consultation has been scheduled
throughout the school year to discuss the implementation of the Title lll program.

Public School Official Date School Corporation

Non-public School Official Date Non-Public School

*Please make sure that both the LEA and non-public school retains a copy of this form for its records.
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Parental Notification and Involvement

Title 11I, Section 3302, has two timelines for providing parental notifications: one for the student wha is
new to the LEA and one for a cantinuing student. Additionally, there Is a requirement for programs to
notify parents of a program’s failure to meet annual AMAO targets. This notification is required to be in
a parent's primary language, as is reasonable for the school district to offer.

For LEP students who have been enrolled in the LEA since the previous schoaol year, parental
notifications must be provided no later than 30 calendar days after the beginning of the school year.
LEAs should use the most current information available regarding each student in these notifications
(Title 11, Section (a)).

For students enrolling after the beginning of the school year, LEAs must provide the parental
notifications within two weeks of a child being placed in a program. This timeline does not conflict with
the state requirement of testing students for English proficiency within 30 calendar days of enrallment
and placement in an appropriate program (Education Code sections 306(a), 313, 60810-60811, 62002;
formerly Education Code Section 52164.1 (b)(c); Title 5, Education sections 4304, 11511; Code of
Federal Regulations , Title 34, Education, parts 300, 300.532(a)(c)).

Note: An LEA may issue one parental notification that meets both state and federal requirements for
all new LEP enrollees. However, all parents of LEP students must be notified annually of the students’
placement in a language Instruction program, and not just newly enrolled students.

According to Education Cade Section 48985, when 15 percent or more of the pupils enrolled in the
school speak a single primary language other than English, all notices, reports, statements, or records
sent by the school or district to the parent/guardian of any such pupil must, in addition to being
written in English, be written in such primary language and may be responded to by the parent or
guardian in English or in the primary language.

In addition, federal law requires that schools and districts effectively communicate with all parents and
guardians, regardless of the percentage of students that speak a language other than English (Title 111,
Section 3122 (c)). This requirement to make information available te parents in a language that they
understand cannot be paid with Title Ill funds due to the supplement not supplant provision Sec.
3115(g) of ESEA.
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[Insert School Corporation Letterhead]
Annual Parent Notification

Last Name First Namae ‘

Schaol

Grade ‘

[Insert Date]
Dear Parent/Legal Guardian:

We are sending this letter to inform you of your child’s identification as an English learner (EL) and of his/her
placement into an English language development program for the [insert year] schoaol year. We are following
the federal law as required of all school carporations:

(1) To identify limited English proficlent (LEP) students;
(2) To assess students’ progress in learning English; and
(3) To pravide students with services to increase their English proficiency and academic achievement

Your child will participate in a program to help him/her attain English proficiency in listening, speaking, reading
and writing, succeed in academics and meet graduation requirements, The following table identifies the
methaod(s) of instruction that will be used with your child: [Put “x" in placement for this child; Delete programs
that you do not use/offer]

Name Description Placement
Sheltered English/ The goal is proficiency in English while focusing on learning content knowledge and skills in
Content-Based English an all-English setting. Instruction Is provided in English only and Is adapted to a student’s
proficlency In English. Instruction Is supported by visual alds and support {as available) in
the student’s native language.

Structured Immersion The goal is fluency In English and typically serves only ELs in the classroom, All instruction is
in English but has been adjusted to the student’s proficiency level so that subject matter is
comprehensible,

Pull-out English The goal is to develap fluency in English. Students leave the mainstream classroom part of
Language Development | the day to recelve ELD instruction,

(ELD)
Push-in English The gaal is to develap fluency in English. Students are served in the mainstream classroom,
Language Development | recelving instruction in English and native language support if needed,

(ELD)
Transitional Bilingual The gaal is to develap English proficiency skills as soon as possible, without delaying learning
Education of academic core content, Instruction begins in the student’s native language but rapidly

moves to English. Students are typically transitioned into mainstream classroams with their
English-speaking peers as soon as possible.

Other [Insert description, including cantent, instructional goals, and the use of English in
instruction]
Not Applicable Written canfirmation has been received from the parent Indicating the parent wishes to

deny English language development instruction for their child

To identify students that are ELs and the educational services they will need, we use the Home Language Survey
(HLS) and LAS Links Assessment. The LAS Links Assessment measures students’ English abilities in listening,
speaking, reading, and writing. Your child’s averall English language proficiency score on his/her LAS Links
Assessment was:

Leve| 1 Lave| 2 Level 3 Level 4
Beginner Early Intermediate Intermediate Advanced
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*Descriptors taken from: ; i i i I nstructlon Edu if

In order to exit the English language development program your child must ebtain two overall consecutive level
5's [Fluent) on the LAS Links Assessment. After exiting from the program, your child’s academic progress will
continue to be monitored for two years. While the rate of attaining English language proficiency varies greatly
fram student to student, research has shown that it typically takes 5-7 years to attain English proficiency and
exit from English language development services. Indiana’s expected rate of graduation is currently 96%.

If your child has been identified with a disability in which they also require an Individual Education Plan (IEP), the
English language development program will be used in coordination with your child's existing IEP.

As a parent, you have the right to:

(1) Remaove your child from the English language development program; and
(2) Decline your child’s participation in the program or choose another program or method of
instruction

If you decide to not have your child participate in the English language development program, he/she will still be
required to complete the LAS Links Assessment under federal law. If you have any questions about the
placement of your child for this school year, please contact [Insert Name, Title]at [Insert Phone Number].

Sincerely,
[Insert Director's Name, Title]
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Notifications to Parents/Option to Waive Services

Parents can opt to not have their children enrolled in an EL program. Before this decision which so
seriously impacts a child is made, the parent should be informed of the benefits of EL services and of
the potential difficulties that often accompany the lack of EL services. After this information is
provided in a language the parent can understand using a review of the placement or annual English
language proficiency assessment results, (translated or interpreted, as needed by the parent) the
parent may choose either to enroll the student in EL services ar to waive EL services. If parent decides
to waive ESL services, the school corporation should keep written documentation of that decision with
the parent’s signature and date the decision was made.

Additionally, a student has the right to receive EL services at the elementary or secondary school in
which they would normally attend. Schools districts with a low incidence of English learners may
decide to only provide specified EL staff at certain buildings and may request that English learners
attend those buildings to receive direct services. However, if a parent chooses ta not participate in this
maodel but rather wishes to receive services at the school in which the student would normally attend,
then the school district must develop a plan to provide services for this student, which might differ
from the plan provided at the buildings with specified EL staff. For more information, please review the
Service Model Guidance found HERE

When a parent declines participation, the district retains a responsibility to ensure that the student has
an equal opportunity to have his or her English language and academic needs met. Districts can meet
this obligation in a variety of ways (e.g. adequate training to classroom teachers on second language

acquisition; monitering the educational progress of the student).
http:/fwww2.ed gov/about/affices/list/acr/ga-ell.html

Students not served by district programs are still required to complete state required assessments and
are counted in the district’s progress towards meeting academic and graduation outcomes.

Federal regulations require the annual assessment of Limited English proficient (LEP) children until they
demonstrate proficiency in English. Parents who refuse direct language development services for their
child must be aware that:

a) The student will still be tested until s/he reaches English proficiency (scores at Level 5 on the
spring annual English Proficiency test); and

b) The student will have an Individual Learning Plan (ILP) and will receive appropriate
adaptations/madifications to classroom instruction and assessments based on the student’s
language level in arder ta ensure student’s meaningful participation and learning in academic
subject areas; and

c) The student will receive appropriate allowed accommaodations for Limited English proficient
(LEP) students of Levels 1-4 on all standardized testing (ISTEP+, End of Course assessments
[ECA], and IREAD3).

The Refusal of Direct Services Form is a separate document and is used only after:
a) The parent contacted the school wishing to refuse direct services for the child; and
b) A conversation/consultation about how language development program will benefit
the student has occurred between the parent and EL staff, and the parent’s concerns have been
addressed; and
¢) The parent still refuses direct services.

25




Enrollment Procedures

In accordance with Performance Based Accreditation compliance guidelines, Plyler v. Doe (1981), and
Title | of ESEA, all public schools are required to administer a Home Language Survey (census) to all first
time enrollees (i.e. Kindergarten) or out-of-state students to identify the first (native) language(s) of all
students enrolled in the school corporation. Nonpublic schools participating in the Choice Scholarship
Program must also follow these procedures per their application assurances and accountability
determinations. This is done by registering staff at the time of enrollment and not thereafter. For
students that are transferring from an Indiana school, school staff will contact the previous school to
obtain the original home language survey. The Home Language Survey shall identify students in need
of English language development services. Based on the results of this survey, students will be tested
for their level of English proficiency and pravided services as needed. If a language other than English
is indicated for any of the questions, the student is considered to be a language minority student.

Home Language Survey Required Questions

¢ What is the native language of the student?

o What languages does the student speak most often?
« What language does the student speak at haome?

English Language Proficiency Assessment

EL staff or designated and trained individuals who are pald with state and local funds only shall assess
new EL students to the school corporation with the state-approved English language proficiency
assessment tool to measure proficiency in English. (Staff paid solely through federal funds such as Title
| or Ill must not assess students, as this is federally mandated and therefore not supplemental).The
English proficiency assessment shall be conducted within 30 calendar days of the beginning of the
schoal year, or within 2 weeks of enrollment if the child enrolls later in the schoal year. The purpose of
English language proficiency assessment is to identify a level of English proficiency so appropriate EL
programming and mainstream accommaodations may be made for the EL students,

Note: Only a person holding an Indiana license ean administer the Placement test or Annual Proficiency test, which Includes
instructional, administrative, and social services licenses.

Chapter 10 of the Indiana Assessment Program Manual discusses test preparation, administration and reporting.
Specifically, It defines the test examiners and their rales as the foilowing:

Test Examiners and Thelr Role

The assessment is to be administered only by personnel who hold a license granted by the indiana Department of Education,
The license must be an instructional, administrative, or school services license. Personnel not properly trained and certified
{e.g., teacher's aides, seeretaries, or substitute teachers who do not hold one of the above mentioned licenses) may ONLY
serve as proctors, NOT as test examiners. In na case may unlicensed personnel be allowed to supervise the test
administration without the guidance of a test examiner. Test examiners should be thoroughly famillar with the tests to be
administered and with the procedures to be followed during testing. This includes:

# Studying the Examiner’s Manuals {paying specific attention to the icons representing reading comprehension ond
calculator usage);

e Reviewing the Code of Ethical Practices and Procedures (In Appendix A of this manual); and

# Reading oll applicable portions of the current Indiana Assessment Pragram Manual,

EL Student Placement

EL students who enroll in an Indiana school corporation are to be placed with their age/grade
appropriate peers. The lack of English language proficiency in any domain of listening, speaking,
reading and writing is not to be considered in the grade placement of EL students.
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Checklist for Proper Identification of
Limited English Proficient (LEP) Students

Step 1: Has a HLS been completed for each first time enrolled or out -of-state student?

ALL LEAs must administer the Home Language Survey to first time enrollees (i.e. Kindergarten). The HLS is
administered only once in any student's educational career. Home Language Surveys for all new enrollees are
required to be kept in the students’ files, regardless whether they indicated another language on the HLS or
were identified as limited English proficient. Beyond first time enrollees (i.e. Kindergarten), a new Home
Language Survey is administered to any student ONLY if the student transferred from another state,

Rasponse Action Taken

YES Proceed to Step 2

For students that do not have a HLS:
s First, check the student's cumulative folder for an Original HLS

NO s |f you cannot find an original HLS, cantact the previous school, After multiple
attempts, you can administer a new HLS as a last resort but document the steps taken,

e Then, proceed to Step 2

Step 2: Has a language other than English been indicated on the HLS?

Respanse Action Taken

Praceed to Step 3. The non-English language listed on the home language survey, no matter
YES the HLS question or which language is dominant, must be reported for the language code for
the student within the STN app center.

If stuclent has Indicated all “English” on their HLS;

NO e File the student's HLS in the student cumulative folder

¢ No further action is required

Step 3: Has any student for whom a language other than English has been Indicated on their HLS been given
the English language proficiency placement Tast?

Response Action Taken

Proceed to Step 4

If student has indicated a language other than English on their HLS:
NO s An English language proficiency test should be administered.
s Then, proceed to 5tep 4

Step 4: Did the student score "NP" or “AP” on thelr LAS Links Placement Test?

Response Action Taken
- If the student scared a “NP" or "AP”, the student is considered Limited English Proficlent (LEP).
YES | procecdtosteps.
If the student scored proficient, the following must occur:
NO ¢ The English language proficiency placement test is retained in the student cumulative
folder
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The HLS is retained in the student cumulative folder
The student is not considered LEP because they scored Proficient

Na further action is required (the student |s reported as FEP Level 5 on DOE-LM until
graduation)

Step 5: Does the LEP student have an Individual Learning Plan (ILP)?

Response

Action Taken

YES

You have completed all the necessary stepsl

Please remember the following:

NO

Please remember the following:

If the student has been identified as LEP, the following must occur:

The ILP should be implemented daily in the classroom by any teacher(s) that have that
particular LEP student

The LEP student is eligible for state-approved accommodations on state assessments.
In order to receive the state-approved accommodatians, the accommadations must
be listed in the student’s ILP

An ILP is created for the student {see the Individual Learning Plan Guidance document
for more information)

The ILP must be implemented daily in the classroom by any teacher(s) that have that

particular LEP student

The LEP student is eligible for state-approved accommodations on state assessments.
In order to receive the state-approved accommadations, the accommadations must

be listed in the student’s ILP

Important Items to Remember

s The English language proficiency placement test is only administered once to a student and
should not be repeated every year. The placement test serves only as a screener used to
initially identify a student as LEP.

e Any student that has been identified as LEP will participate each year in the annual English
language proficiency assessment. This assessment occurs during a January-February
assessment window.

e A LEP student will continue to take the annual English language proficiency assessment each
year until they reach formal exit criteria on the assessment.
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Transfer Credit Guidance of International Students

Indiana high schools should make every effort possible to transfer credits for students enrolling from
other countries. The Department of Education recommends that the school attempt to obtain a list of
content area course descriptions from the native country (in English) to determine the content
equivalence of courses,

The following courses from the home country may count as Indiana World Language credit:
e English development classes
e Language arts classes in the native language (i.e. literature, writing in the native language)

In order to receive English/Language Arts credit, a course from the native country must meet the
intent of Indiana’s Academic Standards for English/Language Arts for secondary-level performance on
reading, writing, speaking and listening skills and processes.
e The number of credits awarded for each course may vary. The number of credits awarded
should be determined by locally established transfer credit policy.
s Schoals may administer available final exams or End of Course Assessments to students in order
to determine placement and/or verify proficiency in the content. For more information about
credit by proficiency, please contact the Office of Curriculum and Instruction.

Awarding credits based on transfer transcripts is a local decision. Services are available, for a fee, to
professionally translate and evaluate transcripts. Contact local universities for more information about
these services. Additionally, if a transeript Is not available for a student, then the school may choose
other performance measures for a student to demonstrate content proficiency that meets the intent
of the Indiana Academic Standards, which might be a end of course assessment, lacally created course
final, third party assessment, teacher interview/portfolio etc.

Far specific information regarding how international grades might transfer to a U.S. grading system, as
well as an in-depth explanation of the various educational systems around the world, please go to the
World Education Services (WES)* website. Below is a sample grade transfer chart from this site. The
grades shown on these charts have been taken from the most commanly used grading scales from
each country. http://www.wes,org/gradeconversionguide/mexico.htm

Mexico

Grade Dascription gqﬁlv{i:;gﬁe.

9-10 90-100 | Muy Bien (Very Goad) A

8 80-89 | Bien (Good) B

/ =as | Regular/Suficiente

0:7 60-78 (Avarage/Sufficlent) c
Reprobada/MNo

0-6 0-59 Suficiente (Fail/Not F
Sufficient)

=¥ and 70 are the minimum pasaing grades al salected univeraitios.
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Adult Student Guidance

In Indiana, individuals have a constitutional right to attend school until they have received a high
schoaol diploma (Constitution of the State of Indiana, Article 8, Section 1). Receipt of a GED is not
equivalent to a high school diploma and does not extinguish the right to earn a high school diploma.
Schoaols do have the right to determine the placement, so the schoaol could determine that an older
student not attend the traditional high schoal day but rather earn credits through online credit
recovery, evening classes, etc. The student could be required to attend adult education classes rather
than the high schoal, but cannot be denied the right to attend school and earn a diploma. Per the
Compulsory School Attendance law, a student is required to attend until the age of 18. This code does
not specify an age of which they can no longer attend. Students over the age of 18 are still subject to
the pupil discipline law (I.C., 20-33-9) and legal settlement requirements (1.C. 20-26-11).

The final arbiter of the right to attend school and the determination of legal settlement is the Indiana
State Board of Education, 1C 20-26-11-15; IC 20-33-2-45,

Additionally, Title Il of the ESEA in Sec. 3301 defines limited English proficient students as ages 3-21
that are working towards graduation. LEP students under age 22 are included in the funding allocations
which are used to provide supplemental Title Ill services.

30




Preschool/Pre-K Students

All students enrolling in an Indiana elementary schoal for the first time, including preschool programs
that are part of the elementary, are to be administered the Home Language Survey. The native
language and language(s) used by the preschool student is vital information for preschool staff and has
to be taken into consideration during any testing, including determination for special education
services, if applicable.

However, preschool students who are English Learners are not reported to the U.S. Department of
Education in any of the following reports: LEP Students in LEP Program (C046), LEP Enrolled (C141), or
Title 111 LEP Students Served (C116). Since preschool students who are English Learners are not
reported to the U.S. Department of Education and subsequently do not generate Title [Il funding under
3114(a) of the ESEA, then LEAs are not required to administer an English language proficiency screener
far preschoal students who have a language other than English identified on their HLS. However,
preschool students who were born outside of the U.S. or its territories and immigrated to the U.S, are
to be reported as immigrant students on the DOE-LM, whether or not they are English Learners,

LEAs have the option of administering a locally developed screener for preschool students. The
student’s scare on the locally developed screener will not be reported to the IDOE as the student’s
English proficiency level but shall be used for informational purposes only. However, no preschool
student will take the Annual English language proficiency assessment, as this is for grades K-12 only.

When the time of Kindergarten enrollment is reached by preschool students who previously identified
a language other than English on their Home Language Survey, licensed EL staff must administer the
English language proficiency screener no later than 30 days from the beginning of the school year.
LEAs have the option of praviding Title Il services to preschool students who have identified a
language other than English on their Home Language Survey; however, this is not a requirement but
rather a local decision.
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Home Language Survey (HLS)

The Civil Rights Act of 1964, Title VI, Language Minority Compliance Procedures, requires school
districts and charter schools to determine the language(s) spoken in each student’s home in order to
identify their specific language needs. This information is essential in order for schools to provide
meaningful instruction for all students as oautlined Plyler v. Doe, 457 U.S. 202 (1882).

The purpose of this survey is to determine the primary or home language of the student. The HLS must
be given to all students enrolled in the school district / charter school. The HLS is administered ance,
upon initial enrellment in Indiana, and remains in the student's cumulative file.

Please note that the answers to the survey below are student-specific. If a language other than English
is recorded for ANY of the survey questions below, the English language proficiency placement test will
be administered to determine whether or not the student will qualify for additional English language
development support.

Please answer the following questions regarding the language spoken hy the student:

1. What is the native language of the student?

2. What language(s) is spoken mast often by the student?

3. What language(s) is spoken by the student in the home?

Student Name:

Grade:

Parent/Guardian Name:
Parent/Guardian
Signature: Date:

By signing here, you certify that responses ta the three questions above are specific to your student. You understand that if a language
other than English has been |dentified, your student will be tested to determine If they qualify for English language development services,
to help them become fluent In English. If entered Into the English language development program, your student will be entitled ta
services as an English learner and will be tested annually to determine their English language proficiency,

For School Use Only:
School persannel who administered and explained the HLS and the placement of a student into an

English language development program if a language other than English was indicated:
Name:

Date:
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HLS Frequently Asked Questions

The “Pravision of an Equal Education Opportunity to Limited-English Proficient Students” (OCR, August 2000)
and Title I, Section 1111(b)(6) of Na Child Left Behind (NCLB) requires each state to “identify the languages other
than English that are present in “a participating school population...” Indiana has chosen to do this through the
administration of the Home Language Survey (HLS). The HLS is a student-specific questionnaire to determine the
primary or home language of a student, Below are the three student-specific questions that are required to be
asked on the HLS:

1. What is the native language of the student?
2. What language(s) is spoken most often by the student?
3. What language(s) is spoken by the student in the home?

If a language other than English is indleated for any of the three questions, the English language proficiency
assessment should be administered to determine whether or not the student qualifies for English language

development support.

The FAQ below is a guidance document that is to be used as a resource

1, Q. Should my school corporation give out a HLS to every new student that enrolls in my school corporation?

No. The HLS is a document that should only be filled out once in a student’s educational career, If the student is
enrolling in schoal for the first time ever, then a HLS should be given to complete. If the student is enrolling in
your school corporation from a school within Indiana, then the original HLS must be obtained (refer to question
7 on what to do when a student moves to your corporation from outside af Indiana).

2. Q. When filling out the HLS, a parent marked “English/Spanish” for one or more of the responses- What
should we do?

If the parent marked multiple languages for one or more of the responses, it is important first to ensure that the
HLS was explained properly to the parent, If the parent was aware of what the HLS was, then proceed with
testing. If the HLS was not explained to the parent, it is important that its purpose is explained.

3. Q. A parent marked a language other than English on the HLS, but now would like to re-complete the
survey so that it indicates all “English”- can the HLS be re-completed?

No. The HLS is a document that should only ever be filled out ance. A parent cannot “go back” and change their
original answers that they indicated. It is important that a school corporation properly explain the purpose of
the HLS in order to ensure that the parent is aware of what occurs when a language other than English is
marked.

4. Q. There is a student that is enrolling in school for the first time. Our corporation has administered the HLS
and the parents have indicated a language other than English, what should we do?

If a language other than English has been indicated on the HLS, an English language proficiency placement test
must be administered to determine the student’s language proficiency. If a student does not seare proficient ,
they must be entered in to an English language development program and must be annually assessed until
reaching formal exit criteria for fluent English proficient (FEP) status.
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5. Q. | have given the student the initial placement assessment and they have scored Fluent English Proficient
(FEP), is there anything further that | need to da?

Mo, If a student’s placement assessment indicates that they are FEP, the student does not need to be in an
English language development program.,

6. Q. Our school corporation recelved a student from a different school within Indiana. Do we issue a new
HLS?

You should not administer a new HLS. When a student arrives at your school from a different school within
Indiana, your schoal corporation must look in the student’s cumulative falder to find the original HLS. Whatever
is indicated on the original HLS is what you must go by, If a language other than English was indicated, there
should be documentation of a student’s prior English language proficiency assessment(s) in the student’s
cumulative folder and the student’s instructional program should follow accordingly. The language listed in the
STN app center can be used as an interim measure until the school receives the original home language survey,
as the prior school is required to report any non-English language listed on the HLS as the reported language
within the STN app center.

7. Q. Our school corporation recelved a student from outside of Indiana. Should we give them a new HLS?

Yes. Indiana does not accept an HLS from outside of Indiana. If you have a student that moves to your
corparation from outside Indiana, a new HLS should be administered. If the student is coming from a WIDA
consortium member state, please contact the previous school to determine if they have any WAPT or WIDA
ACCESS scores, W-APT and ACCESS for ELLs scores can be used for determining LEP status as long as the
Indiana criteria for identification and exit are applied. All participating states are listed on the WIDA
Consortium's home page at http://www.wida.us. The school corporation in which the student from a WIDA
Consortium Member State enrolls has up to 30 calendar days at the beginning of the school year, or 10 days if
the student enraolls after the beginning of the schoal year, to obtain W-APT or ACCESS for ELLs test scores from
the member state. If the scores are |ess than one year old, they may be used for making decisions regarding LEP
identification and placement. If the scores are more than a year old or the receiving school does not receive the
scores within the aforementioned timeline, the schoal must administer the W-APT to determine LEP
identification and to notify parents of eligibility for EL services. Each student identified as LEP must be assessed
annually.

8. Q. Our schoal corporation has a student that attended an Indlana school, moved out of state, and then
returned to Indiana. What should we do?

A student’s cumulative folder follows a student wherever they go. The current schoal corporation should
attempt to contact the previous school where the student attended outside of Indiana to obtain the cumulative
folder. Once received, the schoal corpaoration should look for the original HLS that was given to the student from
the Indiana school corporation where the student originally attended. The school corporation must abide by
whatever is on the ariginal HLS from the school that the student attended while in Indiana.

9, Q. What if the cumulative folder was not transferred with the student when they moved to our
corporation?

If the cumulative folder was not transferred with the student when they moved to your schoal corparation,
every effort necessary should be made to obtain the HLS from the previous school corporation. The Office of
English Learning and Migrant Education (OEL & ME) recommends that a school secretary contact the previous
school to ask if they can send or fax the HLS. If the student has identified a language other than English on the
HLS, the school corporation should also request copies of the student’s English language proficiency
assessments,
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10. Q. What if my schoal corporation has tried to contact the student’s previous school to obtain the HLS, but
they will not respond to repeated requests?

If your school corperation has tried multiple times to contact the student’s previous school corporation, but they
will nat provide you with the HLS, as a last resort you may administer a new HLS. However, multiple attempts
should be made to obtain the original HLS. If you must administer a new HLS, proper documentation indicating
dates and times that attempts were made to obtain the HLS should be placed in the student’s cumulative folder.

11, Q. If we have documentation of a student's LAS Links Annual Assessment from thelr previous school,
should we still give them a placement assessment?

Na. If you have documentation from the previous school year indicating the student’s Indiana adopted English
language proficiency assessment results, you do not have to administer another assessment. Instead, the schoal
corporation should use the results of the student’s English language proficiency assessment to appropriately
place the student into an English language development program.

12, Q. Our HLS is currently in our registration packet- should it be there?

The OEL & ME highly recommends that the HLS is not in your registration packet. Again, the HLS should only
ever be administerad once. Therefore, the HLS should not be available in the registration packet that a parent
fills out when they enroll their child at your school corparation. The HLS should be given ta the parent as a
separate document that is thoroughly explained to them so they understand its purpose. Additionally, the HLS
should enly be given to those parents who: a) are enrolling their student for the first time In school or, b) the
school corporation is unable to obtain the original HLS from the student's cumulative folder (refer to question
10).

13. Q. Our school corporation has given out a HLS every year and/or anytime a student has enrolled at our
corporation. We now realize this Is Incorrect. How do we fix this problem?

The distribution of a HLS to students every year and/or anytime a student enrolls at your corporation should be
stopped immediately. Any personnel in your school corporation responsible for administering the HLS should be
notlfied of the correct pracedures for distributing a HLS.

14. Q. What is the school’s responsibility when a LEP student leaves our corparation?

When a LEP student transfers fram your corporation to another corporation, it is your school corporation’s
responsibility ta ensure that the following items are in the student’s cumulative folder to be transferred:

e HL5;

e [ndividual Learning Plan (ILP);

s A copy of the Parent Notification letter that indicates the student’s score on the English language
proficiency assessments and their placement in a English language developmeant program;

e Copy of a student’s English language proficiency assessment results;

e |STEP+ scores; Exiting/Manitoring documents for students in the two-year monitoring period (if
applicable); and

e Copy of a parent’s refusal of services (if applicable).

e [fastudent is a Level 5, the two-year manitaring forms

15. 0. Should the HLS be kept in a student’s cumulative folder If the parent answered English to all three
questions?

Yes. The HLS must be kept in every student’s cumulative folder. Under no circumstance should it be thrown
away. Section 1111 (b) (6) states: “Each State plan shall identify the language other than English that are present
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in a participating school population...” The HLS has been adopted by the State of Indiana for determining any
student that speaks a language(s) other than English. It is important that this document Is retained as proof that
a school corpaoration has identified any student that speaks a language other than English. Additionally, if a
student transfers from one school carporation to another within Indiana, the receiving school corparation is
required to use the original HLS to determine placement in a English language development program.

16, Q. Are students with a hearing impairment who rely on American Sign Language (ASL) for communication
considered to be limited English proficient (LEP) for the purposes of Title Il

A student with a hearing impairment who comes from a household where English is the native language would
NOT be considered LEP for Title Ill purposes. A student with a hearing impairment who comes from a household
where the native language is not English, however, could be considered LEP if s/he meets the definition of LEP
established by the federal regulations, which includes a language other than English listed on the Home
Language Survey (HLS) and demonstrated limited English proficiency via an English proficient placement. View
this document from the U.S. Department of Education for further information:

http:/fwww2 ed.gov/programs/sfgp/americansignlang.pdf

17. Q. If a parent indicates more than one language on the Home Language Survey (HLS), which language is
reported in the STN app center for the student?

If an HLS indicates a non-English language for ANY of the three questions, no matter which question, then that
non-English language is reported for the student in the STN app center. English is reported in the STN app center
for students that speak English only. If the HLS has multiple non-English languages listed, then the school will ask
the parent which non-English language is utilized more frequently and that stated non-English language will be
reported for the student.
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The Home Language Survey (HLS) and Identification of
Students

The table below should first be used to identify each student who attends your school and which
category they fit into. Flow charts have been created in order for a school to follow the correct
protocol for administering the HLS, based on the category that student was placed into. The last
column in the table (“Flow Chart") identifies which chart should be followed for HLS and identification
purposes based on the category that each student was placed into. The flow charts can be found in the
subsequent pages of this document.

The following definitions have been provided for interpretation of flow charts:
Individual Learning Plan (ILP): The plan created for any student that has been identified as LEP. This
plan documents a student’s accommaodations or strategies that they are able to receive both in the
classroom and on state assessments. (Please see Appendix C in the 2011-2012 ISTEP+ Program Manual
for allowable accommodations or strategies for state assessments).

Limited English Proficient (LEP): A student whao has been identified as on the English language
proficiency assessment as someone who is not fluent in English (also referred to as an English Learner).

Original HLS: Refers to the document that was completed when the student first enrolled in Indiana
schools typically in Kindergarten.

Proficient (P); Refers to the score a student receives on the English language proficiency assessment. If
a student receives a score of “P,” they are considered fluent English proficient (FEP) and would not
have an ILP created for them.

Transfer Student: Refers to a student who did not begin their initial education at your school (i.e.
transferred to you from a different Indiana school corporation or from another state).
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Initial Enrollment (i.e. KDG Students) and Out of State
Transfer Students

r‘

Initial Home Language Survey
A Home Language Survey should be provided to

parents for completion, ensuring that the purpose
of the HLS is clearly explained,

"‘\

(

HLS Indicates a Language Other Than
English

The student should be administered the Placement

Test to determine English proficiency

*If the student Is coming from a WIDA consartium

member state, check to see lf the student has

k.-_c'um:--m ACCESS or W-APT scores

/

4 HLS Indicates All English

The student should not be given the Placement
Assessment and nothing further should be
done. Report as FEP until graduation on DOE-
Li,

*A copy of the originel HLS showld be placed in
the student’s cumulative folder

\,

"'\

J

('_

Student scored a limited English

AYa

If student scores as limited English proficient
on the Placement Test, the student is
considered Limited English Proficient (LEP) and
must begin recelving federally required English
lanpguage development and will be annually

h assessed.

proficient on Placement Test

\.

Student Scared proficient

If student scores proficient on the Blacement
Test, nothing further should be done. The
student Is not considered LEP, Report as FEP
until graduation on DOE-LM

on Placement Test

it

e

!

('

~\

Student Identified as LEP

An ILP should be created for any student that has
been ldentified as LEP, The ILP should document
accommodations or strategles that the student Is
able to use both in the classroom and on state
assessments.

R J
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Transfer Students from Another Indiana School Corporation
(at any point in their education)

—

.

1. Check the student's cumulative folder far
the original HLS

2. Ifthe griginal HLS cannot be located, call
the student’s previous schoaol to abtain the
original HLS,

"\

OR

J

===

Than English

already administered the English language

\.

Original HLS Indicates a Language Other

The previous Indiana school was required to have

proficiency placement assessment, Check the
cumulative folder for the assessment results, * A
capy of the ariginal HLS should be placed In

"‘\

J

(- HLS Indicates All English

The student shauld not be given the English
language proficiency placement Assessment
and nothing further should be done. Report as
FEP until graduation on DOE-LM.

*A copy af the ariginal HLS should be placed in

the student’s cumulative folder

\

/"

Stu t Scored as limited English \
proficient

Student does not score proficient on the Placement Test,
the student Is consldered Limited English Praficlent (LEP),
must begin recelving federally required English language
development, and will be annually assessed. Check for
annual assessment scores, If avallable,

X J

{'

\.

Student Scored proficient

If student scores proficient on the Placement
Test, nothing further should be dane, The
student is not considered LEP. Report as FEP
until graduation on DOE-LM

'\

on Placement Test

J

'\

(‘ Student ldentified as LEP

An ILP should be created for any student that has
been identified as LEP, The ILP needs to document
accommodations or strategles that the student Is able
to use both In the classroom and on state

assessments.

1. If original HLS cannot be obtalned
fram stucent’s pravious school,
administer a naw HLS to the
studant. Documentation must be
kept indicating the datas and fimas
calls were madea to the sludent's
previous school in ordar to ablain
the orlginal HLS.

2. Stuclents identified as Limitad
English Proficlent will be annually
assassed until they score as fluant
English prolicient (FEP).
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Cumulative Folder Guidance Specific to LEP Students

Cumulative folders are legal and confidential student education records. Cumulative falders and all information contained
therein are only allowed by law to be viewed by school officials for whom the viewing of the record is required to fulfill
his/her professional responsibility, Parents may request In writing to view their child's records and students over the age of

18 may request in writing to view thelr own recards. (20 U,5.C. § 1232g (b): 34 CFR subpart D)
Schoal staff must take care when working with cumulative folders to keep all information intact, confidential, and safe.
Please use the following checklist to ensure that information specific to limited English proficlent (LEP) students Is

included in the cumulative falder, Update all information in cumulative folders at the end of each school year or when a
student transfers to another schoal or schoal district.

1 Original Home Language Survey (HLS) from when the student first entered school in Indiana

[l Current Individual Learning Plan: a document that includes at least
v" the student’s language level
v a list of the accommodations and modifications that should be made for the student in all
of their classes and on standardized examinations
v" An overview of the services being provided to the student

(1 Current copy of the parent notification letter that indicates the student’s score on the English
language proficlency assessment and their placement in a program aimed at helping Limited English
Proficient students become Fluent English Proficient.

1 A copy of the English language proficiency assessment results: student proficiency reports should
remain in the cumulative folder for at least two years,

[11STEP + scores

[IExiting/Monitoring documents for students in the two-year monitoring period

U] If the parents refuse services, a copy of that document should be included in the cumulative folder
(] A log of updataes, this should include the date and the name of the person who updated the folder
For Migrant Students, also include;

[1 A record of any PASS or GED caurse work
{1 A copy of the student’s Certificate of Eligibility (COE) and/or work survey
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Individual Learning Plan (ILP)

The ILP is a specialized plan for each identified Limited English Proficient (LEP) student
that details strategies, accommodations, modifications and goals to be implemented daily

in the classroom in order to help LEP students be successful

ILP Specifics

e The ILP is a locally-developed form that is recommended to be created by the student's
classroom teacher(s) in conjunction with the school’s EL teacher (if applicable) or another
designee

e All LEP students (Levels 1-4) must have an ILP

o The ILP should be shared with the student to ensure the student understands what they are
entitled to

o Teachers and other staff members that work with an LEP student must be given a copy of the
ILP and are required to implement the ILP within their classroom on a daily basis

Of what should the ILP Consist?

The state does not require a specific form that must be used; rather, schools retain the local
responsibility to create an ILP based on their students’ needs. However, recommendations to include
in an ILP are as follows:

s General information about the student (name, grade, age, school year)

e English language proficiency placement test level

s Annual English language proficiency assessment levels over time, with sub-group levels in
Listening, Speaking, Reading and Writing

e State and local assessment information

e The language instruction program being used for the student to help them attain English
language proficiency

e Strategies, accommodations, and madifications for the student to be implemented in all classes

e Strategies and accommodations for state assessments

e Goals for the student (quarterly, semester, year-end)

State Assessments and Accommodations

¢ Limited English Proficient (LEP) students are eligible to receive accommadations on state
assessments; however, in order to do so, the accommodation must be marked on the student’s
ILP

« Only state-approved accommodations can be used with LEP students on state assessments

e School corporations should refer to the Indiana Assessment Program Manual for a list of state-
appraved accommodations for use with their LEP students on state assessments




How to Use the ILP

The Individual Learning Plan is an official document with a plethora of information to aid educators in
identifying an English Learner’s English proficiency level and the more appropriate modifications and
adaptations in the classroom.

At the beginning of each school year OR when a new EL arrives, the EL teacher should create the ILP in
conjunction with the mainstream and/or content area teacher. It is the responsibility of the
mainstream and/or content area teacher to ensure that the ILP is followed when the EL is in their class.

Some helpful tips and hints when utilizing the ILP:

e |tisimperative to look at each of the domains (listening, speaking, reading, writing) to see the
level in each specific domain. This information is essential in understanding and interpreting
data to drive instruction. For example: A child may be an overall 3 but a 1 in reading. This
infarmation will help when differentiating instruction and determining appropriate
accommeodations.

e One of the most important pieces of information on the ILP is the section regarding
modifications and adaptations that a student should receive while in mainstream settings.
These madifications and adaptations should always be followed.

+ |f ateacher has difficulty in ensuring that the ILP is followed, they should check with the EL
teacher or administrator to find ways that they can work collaboratively to ensure fidelity to
the document.

In addition to keeping a copy of the ILP in the cumulative folder, additional copies should be kept by all
personnel working with the ELs. If your district maintains a separate EL folder system with just LEP
information, keep a copy of the ILP in this folder as well. Digital copies of Individual Learning Plans offer
an easy way to share information with all school personnel,

An example of an ILP can be found on the following page.
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LAS Links Level 5, Year (Date)
LAS Links Level 5, Year (Date)
Monitar Through {2 Years) {Date)

Individual Learning Plan (ILP) for English Learners

Name: D01 Gender: School 1D:
School: Grade: Entered 1.5, Schools:
Primary Language: Secondary Language(s):
Program Status:  EL Classes  Newcomer  Intervention Push-In Repular Ed. SIOF
Spring LAS Links Scores (1-5):  Date: OVERALL:
| Score Type | Score | Proficiency Level Seore Type Score | Proficiency Level
Speaking Writing
Ustcnin& Oral
Reading | | Comprehension
Previous LAS Links Score:  Date: Score:
LAS Links Placement: Date: Score: NP AP P
State proficiency level: See reverse side for definiions. Note date af designation

Additional Assessments/Background Information:

Can read/wrile in Mative Language?  Yes  No o Attended school in home country? — Yes o Mo
Retained? School year: [P 504 Speech GIT LTELL
ISTEP+ andd FECA Results State Testing Accommodations:

Date LA Math ___ Extended Time (one and a half or double time)

Small group testing by a familiar teacher
- _ Approved word-to waord dictionaries (if literate in nalive language)
Ei'JA ; : _ Math/Science/Social Studies items and nnswers rend verbatim

ate Eng 10 | Date Aleghral | Daie Biology Read tesvassigniment directions and questions

Other;  (AlMSweb, Lexile, IREAD3, DIRA, Native Lang., elc.):

Mainstream Modifications / Adaptations:
Note: These are some modifications that can be made for EL stiwlents, however, 1eachers showld be differentiating teir inshuciion and
inilizing ELP standards so all studenis can be suceessful,

PACING: MATERIALS:
_ Lxtend time requirements _ Use supplementary materials
Ot assignmenis _ Bilingual/Picture dictionarics/electronic translators
_ Other: ___ Use visualsirealin/picture files
ENVIRONMENT: PRESENTATION OF SUBJECT MATERIAL:
__ Assign preferential seating __ Useindividual/small group instruction
___ Assign peer buddy — Simplify language
____ Other: ~ Use manipulatives
TESTING: _ Pre-leach vocabulary/key concepts
_ Allow student to answer arally ~ Use body movements and gestures
_ Use mulliple-choice ____ Plan for cooperative learning
_ Read test to student _ Use graphic organizers
__ Madify format Choose 5 key concepts/limit amount of information
___ Shorten test length COMMENTS:
GRADING:
_ UseS'sand U’s
__ Other;
ASSIGNMENTS:
_ Lower rending level
~ Shorten assignments
__ TRead directions to students
Madity Homework
EMI. Teacher Signature Dinte Clossroom Teacher Signature ate
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ELP Assessment Frequently Asked Questions

1. Q. Who Is assessed with the English language proficiency assessment?

All students with a language other than English identified on their original Home Language Survey are
assessed for their proficiency in listening, speaking, reading and writing. This is not an arbitrary
assessment done at the time of enrollment, but a formal assessment with the same instrument used

statewide.
2. Q. What Is the purpose of the English language proficiency assessment?

The English language proficiency assessment assesses children on continuum in listening, speaking,
reading and writing. It is done upon enrollment and every year thereafter. Measurement of a child’s
English proficiency is tracked to determine the pace of English progression. School corporations will be
measured to ensure adequate English progression is being made with our EL population,

3. Q. Who assesses the child?

The licensed EL program staff trained in the use of the English language proficiency assessment will
administer it to any newly enrolled students Indiana who have a home language other than English.
The assessment Is to be administered only by personnel who hold a license granted by the Indiana
Department of Education. The license must be an instructional, administrative, or school services
license. Personnel not properly trained and certified (e.g., teacher’s aides, secretarles, or substitute
teachers who do not hold ane of the above mentioned licenses) may ONLY serve as proctors, NOT as
test examiners. In no case may unlicensed personnel be allowed to supervise the test administration
without the guidance aof a test examiner.

STATE/FEDERAL MANDATED English language proficiency placement assessment (SCREENER)
(administered by licensed staff)
1. Required within 30 days of arrival for new enrollees (i.e KDG) ar out-of-state student who
stated a language other than language on the HLS . If the student enrolls later in the year, then
the screener will be administered within 2 weeks of enrallment,
-- If a student is transferring from an Indiana schoal, the school needs to obtain the
original Home Language Survey from the previous Indiana school. If the original HLS has
a language identified other than English, contact the previous school to obtain the
placement or annual English language proficiency assessment score from the prior
schoal year.

2. Helps identify initial language level and course placement
STATE/FEDERAL MANDATED English language proficiency Annual Assessment (administered by
licensed staff)

1. Required for all students annually that are limited English proficient
2. Assesses language level and academic language growth from year to year
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4. Q. When is the annual English language proficiency assessment administered?

The annual English language proficiency assessment is administered in January and February of each
school year by a licensed certified teacher. Testing windows are adjusted as deemed necessary by the
Indiana Department of Education.

5. Q. How can | abtain an individual student’s assessment report?

a) If your school administered the English language proficiency annual assessment for the specific
student in the previous year’s January/February window, then your school will receive a paper copy of
the results to place in the cumulative file and a copy to send home with parents. You can also obtain a
digital copy via the Learning Connection (see step B below)

b) If the student is transferring from an Indiana school (or for existing ELs already in your school), you
can obtain the previous English language proficiency assessment results via the Learning Connection.
Once you sign In, find the “Reports” tab near the top of the screen. Then find “Las Links Classroom
Report”. If you have administrator rights to your school, then you can also click on “Admin Reports” at
the left side of the screen. Please note that the transferring student’s registration at yvour school will
have to be reported to the IDOE in the real time submission prior to you being able to look up any data
in the Learning Connection. Schools submit their real time data weekly.

c) If the student is transferring from an out-of-state school, Indiana does not accept other states’ Home
Language Surveys or English proficiency assessments. You will administer a new HLS, and if it shows a
language other than English far any of the questions, then administer an English language proficiency
assessment placement test.
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6. Q. What If an LEP student moves outside of Indiana and does not participate in the annual
assessment that year but later returns in his/her academic career? Do we assess this student and
using which method—placement or annual?

a) If the student only missed one academic year and/or English language proficiency annual
assessment, then you can use the previous annual assessment data to determine services for the
student. You do not have to give another placement test and you will include this student in the
next upcoming annual English language proficlency assessment.
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b) If the student missed two ar mare academic years and/or the annual English language proficiency
assessment, then administer a new English language proficiency placement test to obtain an
accurate scare. Use the score from this placement test to determine services. If the student scores
as limited English proficient, then he/she needs to be classified as an English learner. If the student
scores as proficient, then reclassify the student as FEP and exit the student from the language
instruction program. No formal monitoering will need to take place in this specific situation.

7. Q. Can students receive accommodations on the English language proficiency assessment?

Only students with an IEP or 504 plan can receive additional accommeadations on the English language
proficiency assessment. Any accommodations provided on the annual English language proficiency
assessment must be reported for each student within the student information summary on the testing
hooklet. The assessment needs to be administered without accommodations (unless directed by an
IEP/504 plan) since it determines the student’s English proficiency and whether the student qualifies
for services, including accommodations an other testing. The annual English language proficiency
assessment already includes items such as additional time for test takers without the use of additional
accommodations.
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English Language Proficiency Levels

LEP students have varying levels of English proficiency. Their levels, which are assessed and identified
by the EL program staff, are described below:

students performing at this level of English language proficiency begin to
demonstrate receptive or productive English skills. They are able to respond
to simple communication tasks,

Limited English Proficient heue

Level 2 | Students perfarming at this level of English language proficiency respond with

United English Proficlent increasing ease to more varied communication tasks,

Students performing at this level of English language proficiency tailor the
English language skills they have been taught to meet thelr immediate
communication and learning needs. They are able to understand and be
understood In many basic sacial situations (while exhlbiting many errors of
convention) and need support in academic language.

Lirited English Profletent || -¢“@!3

Students performing at this level of English language proficiency combine the
elements of the English language In compleyx, cognitively demanding
situations and are able to use English as a means for learning in other
academic areas, although some minor errors of conventions are still evident.

Limited English Proficlent Level 4

Students performing at this level of English language proficiency communicate
effectively with various audiences on a wide range of familiar and new topics
to meet social and academic demands, Students speak, understand, read,
write, and comprehend English without difficulty and display academic
achievement comparable to native-English speaking peers. To attain the
English proficiency of their native English-speaking peers, further linguistic
enhancement and refinement are necessary,

Fluent English Proficient | “*“®'

The chart below shows the definitions as outlined by the corresponding WIDA English language

proficlency level:
. Level 1 Knows and uses minimal social language and minimal
Limited English Froficlent Entering | academic language with visual and graphlc support.
Level 2 Knaws and uses some soclal English and general academic
LrltsdEoeEhBrocent Emerging | language with visual and graphic suppart.
] Level 3 Knaws and uses social English and some specific academic
Limited English Proficient Daveloping | language with visual and graphie support,
Level 4 Knows and uses soclal English and some technical
Limited English Pruﬂclent Expanding | academic language.
Level 5 Knows and uses soclal English and academic language
Fluent English Proficlent Bridging | Working with grade level material,
Lavel & Knows and uses social and academic language at the
Fluent English Proficlent Reaching | highest level measured by the WIDA ACCESS.
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Performance Definitions for the Levels of English Language
Proficiency

specialized or technical langnage reflective of the content area at grade level
* avariety of sentence lengths of varying linguistic complexity in extended oral
or written discourse as required by the specified grade level
+ oral or written communication in English comparable to proficient English
peers

specialized or technical language of the content areas
a variety of sentence lengths of varying linguistic complexity in extended oral
or wntten discourse, including stories, essays, or reports

= oral or written language approaching comparability to that of English-
proficient peers when presented with grade-level matenal

specific and some technical language of the content areas
a variety of sentence lengths of varying linguistic complexity in oral discourse
or multfiple, related sentences or paragraphs

+ oral or written language with minimal phonological, syntactic, or semantic
errors that do not impede the overall meaning of the communication when
presented with oral or written connected discourse with sensory, graphic. or
interactive support

= general and some specific language of the content areas

» expanded sentences in oral interaction or written paragraphs

3-Developing| = oral or written language with phonological, syntactic, or semantic errors that
i may impede the communication, but retain much of its meaning, when
presented with oral or written, narrative, or expository descriptions with
sensory, graphic, or interactive support

« general language related to the content areas

= phrases or short sentences

« oral or written language with phonological, syntactic, or semantic errors that
often impede the meaning of the communication when presented with one to
multiple-step commands, directions, questions, or a series of statements with

sensory, graphic, or interactive support

= pictorial or graphic representation of the language of the content areas

* words, phrases, or chunks of language when presented with one-step
commands, directions, WH-, choice, or yesio questions, or statements with
sensory, graphic, or interactive support

= oral language with phonological, syntactic, or semantic erors that often
impede meaning when presented with basic oral commands, direct questions,
or simple statement with sensory, graphic or interactive support
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Language Acquisition Grid
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Exiting From Services, AMOs, and Monitoring

Proficiency in English for limited English proficient (LEP) students Is based on attaining fluent English proficiency (FEP) on
the summative, Spring English language proficiency assessment, Newly enrolled students testing at Level 5 on the initial
English language proficiency placement assessment do not enter the language Instruction program and are not subject to
exiting criteria. Exiting students from instructional services, AMO ealeulations for the LEP sub-group and the monitoring of
academic progress are outlined below.

Exiting from Services and AYP:

Student scores as fluent English proficient (FEP) as
recognized on the annual English language proficiency

assessment
Exit English language development services \l’
and reclassify as FEP for reporting purposes Student's score counts in LEP subgroup
(DOE-LM) and begin NCLB required formal S for AMOs during two-year monitoring
two-year monitoring

(Note: at this point students no longer generate Title Il or NESP
funding)

Monitoring:
Example:
Spring 2014:  Overall fluent English proficient (FEP) score
(Ma further English languope proficiency assessment)
SY 2014-15:  Monitoring Year | (No assessment in Spring 15)
SY 2015-16:  Monitoring Year 2 (No assessment in Spring [6)

Exiting from English language development services must ensure that:
+  former LEP students wha have been reclassified as fluent English proficient (FEP) will have full access to
mainstream curriculum, and

«  monitoring of students’ academic progress will occur for two years.
The formal two-year monitaring period begins when a student attains proficiency on the annual English Proficiency

Assessment. During this two-year period, exited students are still entitled to access all services provided through the
district's language development program, If needed.
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State Testing Accommaodations for Limited English Proficient
(LEP) Students

The No Child Left Behind Act of 2001 (NCLB) requires that assessments are accessible and provide all
students with the opportunity to demonstrate what they know and are able to do. An accommodation
is a change In the standardized testing materials or procedures that enables students with a disability
or a language deficiency to participate in an assessment in a way that measures abilities. An
accommodation does not change the concept being measured. Testing accommodations are designed
ta “level the playing field” during the testing situation or to achieve “assessment parity” for all
students regardless of disability or language deficiency. Students receiving special education services,
students with documented acute or chronic disabilities, and students who are Limited English
Proficient (LEP) may be entitled to assessment accommodations. These accommodations must be
documented in the Individual Learning Plan (ILP). The ILP is a specialized plan that includes
accommoaodations for each Limited English Proficient student who has been identified on the Placement
assessment as a Level 1-4.

Approved accommodations are listed below:

Student provided access to a talking/screen reading device (cannot be used for reading
comprehension portion of test)

Test read aloud to the student by test administrator (except items testing reading
comprehension)

Student tested indlviduallv or in a small group setting by a familiar teacher

‘Student allowed to use an 'é'ﬁ-ﬁroved, bilingual word-to word dictionary

Student provided'exfend'ed testing time for test sessions
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ISTEP+ Testing

“All limited English proficient students (EL students) regardless of their level of English proficiency or
number of years attending U.S. schoals, must be included in the state’s assessment system (ISTEP)
immediately upon enrollment in a school. School districts may choose to exercise federal flexibility for
LEP students within their first year of schooling to utilize the English language proficiency assessment
in place of participation in the English/Language Arts portion of ISTEP+"

~“Memorandum from Center for Assessment, Research, and Information

Effective for the school year 2006-2007, EL students will be required to take the ISTEP+, ISTEP taken by
LEP students and former LEP students within their 2 year formal monitoring window do count for
overall performance and participation in the Annual Measurable Objective (AMO) calculations. LEP
Students participating in ISTEP + may be furnished with below accommodations If stated on the
student’s Individual Learning Plan (ILP):

« Small group administration

s Extended time for completion

s Administration of exam by familiar teacher

« Pre-approved word to word bilingual dictionary for students that are literate in their native
language

« Test items read aloud verbatim (except reading comprehension)

Giving exam In native language:
Translation of the exam into the student’s native language in oral or written form is not permissible.

EL Students exempt from ISTEP:

No EL student is fully exempt from ISTEP. According to Federal Flexibility, students who have been in
U.S. schools less than one full year may be exempt from the language arts portion only. They must
participate in other sections, including math and science. The decision to utilize the federal flexibility
for students in their first year in the U.S. must be a district-wide decision and cannot be used
selectively just for some of the district’s LEP students within their first year. Please note that the 1™
year federal flexibility may only be used once per individual student; even If the student’s cumulative
total schooling within the U.S. is still less than ane year (see FAQ below)

FAQ 1. Our district utilized the 1*' year federal flexibility for a newly enrolled immigrant student,
and then the student moved outside of the U.5, shortly thereafter. The student has now returned. May
we used the federal flexibility again since the student still has not attended one full year of schooling
within the U.5.7

A. No. Since this student has already utilized the federal flexibility once, then this
student is not eligible again, even though he is still within his first year of schooling in
the U.S.

For mare Information, please review this memao HERE.

How is ISTEP+ administered to LEP Students?

Small graup administration, extended time and administration by a familiar teacher, use of a bilingual
word-to-word dictionary, and items read (if ESL staff deem appropriate) are all permissible
accommodations for EL Students. The accommaodations used must be noted on the students’ ILPs and
an approvable accommaodation in the ISTEP+ program manual.
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Who will administer the ISTEP+ to LEP Students?

Certified teaching staff will administer the exam during the designated testing window, with the
understanding that extended time is permitted if necessary and other appropriate accommodations
per the student’s ILP,

Where will the ISTEP+ be administered for LEP Students?

LEP students will be furnished with appropriate space within their school building and the conditions
and timeframes to effectively complete the test administration.

When will the ISTEP+ be administered to LEP Students?
The ISTEP+ will be administered during the same designated district and building window.
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IREAD-3

Hause Enrolled Act (HEA) 1367, also known as Public Law 109 in 2010, requires the evaluation of
reading skills for students who are in third grade beginning in the spring of 2012, including English
learners. This legislation was created to ensure that all students can read proficiently at the end of
grade level.

However, Good Cause Exemptions were included in HEA 1367 to allow for flexibility in determining
access to grade four curriculum. These Good Cause Exemptions may be given to students who do not
pass IREAD-3 and fit one of the following criteria:

1. Students who have previously been retained two times prior to promotion to grade four
(In other words, students can only be retained a maximum of two times in grades K-3
combined)

2. Students will disabilities whose case conference committee has determined that
promotion is appropriate

3. English Learners (ELs) whose Individual Learning Plan (ILP) committee has determined
that promotion is appropriate.

Limited English proficient (LEP) students, including newly enrolled students within their 1" year, must
participate in IREAD-3. The 1* year federal flexibility which can be employed for students within their
1* year of schoaling in the U.S. for ISTEP+ and ECA does NOT apply to IREAD-3 because it is an
assessment required by state, not federal, law. As with all of state assessments, the IREAD-3 test
administration includes accommodations. See Appendix C of the 2013-14 Indiana Assessment Program
Manual for specific information: (http://www.doe.in.gov/sites/default/files/assessment/2013-08-19-
appendix-c-accommaodations-guidance-13-14.pdf).

Any English learner wha is still limited English proficient, (LEP: Levels 1-4 on the annual LAS Links or
NP/AP on the LAS Links placement) is required to have an Individual Learning Plan (ILP). If an LEP
student does not pass IREAD-3, then the school must convene an ILP committee to determine whether
promotion to 4" grade is appropriate for this student. Level 5 students are not eligible for the good
cause exemption. The ILP committee may also decide whether the student should participate in the
summer retest. However, English learners also qualify for any interventions that are provided to all
students, including the summer reading remediation/intervention program designed for students who
have not passed IREAD-3,

The ILP Coammittee is a group of individuals that will be responsible for determining whether an LEP
student, who did not pass IREAD-3, should have access to fourth grade reading and literacy instruction.
511 IAC 6.2-3.1-3 (6) (C) (i) indicates that the ILP Committee must consist of:

s the student’s parent

e 2 building level administrator, or designee;

e aclassroom teacher of service

e An English learner teacher, if one exists; and

e An English learner district administrator, if one exists

According to a May 1970 memorandum from the Office of Civil Rights, “school districts have the
responsibility to adequately notify national arigin-minority group parents of school activities which are
called to the attention of other parents. Such notice in order to be adequate may have to be provided
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in a language other than English”. School districts should provide an interpreter for families who are
not proficient in English so that they may meaningful participate in the ILP committee. School districts
should not use the English proficiency of the student to determine the English proficiency of the
parents and whether an interpreter is needed, as the parents may be more/less proficient than their
students.

Additionally, retention of LEP students shall not be based solely upon level of English language
proficiency (Section |, Part G, Guidelines to Satisfy Legal Requirements of Lau v. Nichols). If the ILP
committee, along with corresponding LAS links data, determines that the lack of English proficiency is
the determinant factor for the LEP student not passing IREAD-3, then the schoal district shall not retain
the student,
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Classroom Assessments

Parallel Assessment (administered by classroom teachers)
1. Document individual student growth over time.

2. Emphasize students’ strengths over weaknesses

3. Consider learning styles, language proficiency, cultural and education backgrounds, and
grade levels of students

4. Focus on: "What does the student need to know? What did the student learn?'
www.uu.edu/programs/tesl/MiddleSchool/assessment.htm

Examples and Suggestions for Parallel Assessment of EL Students
1. Non-verbal (for Levels 1-2)

2, K-W-L (What you know, what you want to know and what you learned) Chart

3. TOPIC MONOLOGUES: Ask students to describe to their partners what they learned and have
the partners report to the class

4, Written Products and Portfolios of progressive work (grade with the use of a rubric, a literary
checklist, ete.)

5. Graphic Organizers

6. CUE CARD INTERVIEW: card with pictures or a written prompt, such as “What stary does this
picture tell?” “What do you think will happen next?” “Greet your partner and ask where he has
been for the last 3 days... Respond that you have been at home sick.” Use probing questions,
such as “What is the main idea in this picture?”

http://www.kidsource.com/kidsource/content2/practical.assessment.4.html
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Types of Authentic Assessments

Authentic assessments include a varlety of measures that can be adapted for different situations. These are some examples
of authentic assessments,

Assessment

Description

Advantages

Oral Interviews

Teacher asks students
questions about personal
background, activities,
readings, and interests

Students retell main ideas ar
selected detalls of text

s Informal and relaxed context

s Conducted over successive days with each
student

s Record observations on an Interview guide

s Student praduces oral report

« Can be scored on cantent or language
mmponents

s Scored with rubric or rating scale

s Can determine reading strategles and language

s Student produces written document
¢ Can be scored on content or language

s Scored with rubric or rating scale
s Can determine writing processes

s Students make formal presentation, written
s Can observe aral and written products and

 Scored with rubric or rating scale
& Students make oral presentation, written

& Can observer oral and written products and

i

Soryor T Raask experienced through listening

or reading

development

Students generate narrative,
Writing Samples expository, persuasive, or compaonents

reference paper

Students complete project in report, or bath
Projects/ piEse pro) WY
Exhibitions content area, working

individually or in pairs thinking skills

Students complete report, or bolh
geriments experiment or demonstrate
Demaonstrations P

use of materlals

thinking skills
o Scored with rubric or rating scale

Constructed-Response ltems

Teacher Observations

Paortfolias

Students respond in writing to
apen-ended questions

Teacher observes student
attention, response to
instructional materials, or
interactions with other
students

e Student produces written report

s Usually scored on substantive information and
thinking skills

# Scored with rubric or rating scale

s Setting is classroom environment

e Takes little time

# [tecord observations with anecdotal notes or
rating scales

Facused collection of student
wark to show progress over
time

s |ntegrates information from a number of
SOUFCES

s Glves overall picture of student performance
and learning

¢ Strong student invalvement and commitment

s Calls for student self-assessment

From Authentic Assessment for English Learners: Practical Approaches for Teachers by 1. Michael 0'Mallay and Larraine Valdez Plerce
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EL Students with Additional Academic Needs

If you suspect an English Learner has a disability, referral and evaluation should happen in a timely
manner, as it does for any other student, There are a few specific additional considerations for ELs:

Designated staff in each school/district should lead this process (whether IDEA or 504) as there are
very specific guidelines to be followed. Educators who are knowledgeable about and familiar with the
student’s language acquisition must be invalved at every step throughout the process. For further
detailed instructions regarding both federal IDEA law and state 511 IAC Article 7 state law, please view
this joint memo HERE from the IDOE Office of Special Education and IDOE Office of English Learning
and Migrant Education.

All notices and consents are required to be provided in the parents’ native language, unless the
language is not written or it is clearly not feasible to do so. Qualified interpreters should be utilized to
transmit all other information.

Evaluations must be canducted by professionals who are able to select and administer procedures so
that results are not biased by the child’s culture or language. Both IDEA http://idea.ed.gov/ and Section
504 http://www2.ed.gov/about/offices/list/ocr/504faq.htmlprovide specific information and answer
common questions in order to assist school and district personnel to best serve students with special
academic needs.

IDEA requires that when an English Learner has a disability, planning for the child’s language needs and
the effect of language development on the overall educational program be a consideration of the |EP
team, which must include someone who is knowledgeable about the child’s second language
acquisition and level of functioning.

Once an English Learner has been identified with additional academic needs, the Individual Education
Plan (IEP) team, with appropriate representation from those knowledgeable about the child’s
background, culture and language acquisition should make the decisions about the relationship
between the child’s disability, language needs and educational program.

For a 504 plan implementation, the team should include a professional who is knowledgeable about
the child, and someone who understands the child’s language development.

It is important to maintain the perspective that if the child’s disability affects his or her functioning in
any academic area, it is likely that it will affect their progress in learning English. As such, itis not
appropriate to withdraw language instruction from a child based on limited performance consistent
with their disability.
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Special Education

English Learners may be identified for Special Education placement if they meet the following criteria.

General Criteria:

1. Consistent, objective monitoring indicates that the EL is significantly struggling, and as
collaboratively identified by EL program staff, classroom teacher(s), and other staff.
2. The student’'s academic struggles are not related to second language acquisition.

3. Aninterpreter must be furnished if the child’s dominant language is other than English. It is
preferable that the psychologist is proficient in the native language of the child, but if that is

not possible, an interpreter may be used who is from the culture and language of the child. It
cannot be a family member and must represent a non-biased party.

EL and Special Education Staff Roles:

e Staff
EL Teacher

Classroom or Cantent Area Teacher

Role

Identify home language

Assess English proficiency

Develop Individual Learning Plan (ILP)
and share with the classroom and/or
content area teacher

Identify teaching and learning concerns
Discuss concerns with EL staff AND
Special Education Staff

Special Education Teacher (Including Speech
and Language Teacher)

Principal

Discuss concerns with EL Staff

Becomes informed of student need
and how EL Staff and Special Education
Staff are coordinating services
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Alternate ACCESS for Students with Disabilities

Testing English learners with disabilities

No LEP student is exempt from participating In the annual English language proficiency assessment. Nearly all
LEP students who also have an identified disability will participate In ACCESS for ELLs. The Individuals with
Disabilities Education Act (IDEA) 2004 requires all students to participate in statewide assessments, which
includes the state adopted ACCESS for ELLs that is required under Title | and Title Ill of No Child Left Behind
(NCLB) 2001. LEP students with a disability may receive accommadations on ACCESS per the student’s Individual
Education Plan (IEP). Please refer to Appendix C of the Indiana Assessment Program Manual at
http://www.doe.in.gov/assessment.

If the case conference committee determines that an alternate English language proficiency assessment is
needed for LEP students with significant cognitive disabilities in grades 1-12, Alternate Access far ELLs will be
used. Corporation Test Coordinators will order Alternate ACCESS for ELLs for eligible students within the DOE-TL
(WIDA) file upload.

For more Information, view the guidance from the U.S. Department of Education titled Questions and Answers
Regarding Inclusion of English Learners with Disabilities in English Language Proficiency Assessments at
http://www2.ed.gov/about/offices/list/asers/index.html.

Important Notes:

s |f the case conference committee determines that the LEP student will take ISTAR or NCSC, then the
student must also take the Alternate ACCESS, (The Alternate ACCESS is administered to all students that
qualify.)

s |fthe case conference committee determines that the student will participate in ISTEP+, then the
student must take WIDA ACCESS.

The Alternate ACCESS for ELLs aligns with the WIDA Alternate English Language Proficiency levels, Additional
information can be found at http://www.wida.us/assessment/alternateaccess.aspx.

All students whose Home Language Survey (HLS) indicates a language other than English for any of the three
questions, including students with significant cognitive disabilities, must be assessed via the state adopted English
language proficiency placement (W-APT). In the year of transition, schools may utilize LAS Links placement tests
until January of 2015. Beginning in January of 2015, the WIDA-ACCESS Placement Test (W-APT) is the only
allowable version.
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RTI and English Learners Research

Rtl is an appartunity to use the school’s existing resources, programs, personnel, effective teaching
practices and assessment In a comprehensive way to offer an optimal learning environment for all
students. In each tier of the Rtl process, instruction and intervention must be tailored to meet the
unigque needs of the English learners and language acquisition must be taken into account when
servicing students through Rtl.

Title I, Part A funds are regularly used to provide RTI. For more information on the intersection of Title
I, Part A, the core EL program, and Title Ill, please review English Learners and Title |, Part A: Purposeful

Design and Coordination.

EL Services/Lau Requirements

e The Lau required English language development is in addition to the core instruction. EL
classes/services do not take the place of an intervention for English Learners.

e |f an EL student needs a formal intervention, he/she must be provided with that formal
intervention In addition to the Lau required English language development.

e EL students may get EL services AND a reading and/or math Tier 2 or 3 intervention.

e EL students may receive a Tier 2 intervention, but not be categorized as a Tler 2 student due to
language acquisition.

Collaboration with EL teachers
e Working collaboratively as a community is the key to success with RTl and English learners.
e The role of the EL teacher should be to provide English language development services (even if
they receive a Tier 2 or Tier 3 intervention), and to participate as a member on the Rtl team and
decision making.

Questions to guide Rtl collaboration with English learners

¢ Have English learners had sufficient opportunity to learn (time and quality of instruction)?

e Does Tier 1 instruction reflect best practice, and is it being implemented to a high degree?

e How are we documenting and progress monitoring?

s Are our teachers respectful of and supportive of English learner students’ cultures and language
learning needs?

e Are we using only evidence-hased intervention and curriculum?

e Are we giving our English learners enough time in Tiers 1, 2, and 3 before considering moving to
the next Tier or special education?

e Are we utilizing the expertise on our staff in a collaborative way to provide a comprehensive
instructional program faor all students?

s Are we working collaboratively with EL teachers?
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RTI for English Learners Structure Examples

Responsive Instruction
A Multl-tiered System of Support

What Is Responsive Instruction? How ara Inlssvaation doelsiens made?
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RTI for English Learners Structure Examples

Tier 1
Core Instruction for English
Learners

Tier 2
Targeted Support for English
Learners

Tier 3
Intensive Intervention for English
Learners

Core instruction that is based on
best practices for English learners
and follows the student's Individual
Learning Plan (ILP) that includes
modification and accommodations.

Differentiation aligns assessment
and instruction with flexible
grouping for instruction and
practice.

Student progress is monitored with
reliable, ongoing, and authentic
assessments (universal screening),
with multiple indicators that are
linked explicitly to instruction.

EL services are in addition to the
student’s core instruction. EL
services do not take the place of an
intervention.

Targeted instruction that is
focused and targeted on specific
skills that are associated with
broader academic successes.

Designed for students who are not
making adequate progress on core
skill{s).

Explicit instruction that emphasizes
key instructional features that are
important for English learners:
opportunities to develop and
practice oral language, key
vocabulary emphasis, interaction,
learning strategy instruction, etc.

Tier 2 is not a replacement of the
EL services, care curriculum, or
time to teach a particular standard
again.

Intensive and strategic instruction
that promotes learning for each
student based on individual need.

Intended for a specific duration of
time using frequent progress
monitoring ta inform on-going
decisions about placement.

Documentation that shows a
student is not making adequate
progress despite having been
provided evidence-based
instruction for English learners.

Progress Monitoring

Progress Monitoring

Progress Monitoring

EL students who are ONLY receiving
EL services and are nat in a reading
and/or math intervention group
should NOT be progress manitared
every 1-2 weeks,

EL students may receive an
intervention, but might not be
categorized as a Tier 2 student due
to language acquisition. These
students should be strategically
monitored once a month,

EL students may get EL services
AND a reading and/or math Tier 2
intervention. These students
should be progressed monitored
by the interventionist or educatar
who is providing the intervention
every 1-2 weeks.

EL students may get EL services
AND a reading and/or math Tier 3
intervention. These students
should be progressed manitored by
the interventionist or educator who
is providing the intervention
weekly,
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Retention Guidelines

Retention of LEP students shall not be based solely upon level of English language proficiency (Section
|, Part G, Guidelines to Satisfy Legal Requirements of Lau v. Nichols). Prior to considering retention of a
LEP student, the following points should be addressed in consultation with the EL staff.

e Has the student'’s level of English language proficiency been assessed?
Each spring, all LEP students must participate in the annual English proficiency assessment.
Newly enrolling K and out-of-state transfer students must be assessed for identification as LEP
using the Placement Test within thirty (30) days of enrollment at the beginning of the school
year or within two (2) weeks during the school year.

¢ Has the student been enrolled in the schoal district for more than one full academic year?

¢ To ensure meaningful participation, are classroom modifications being made in the areas of:
eteacher lesson delivery;
eassignments;
ehomework; and
eformal assessments (quizzes and tests)

¢ Has an Individual Learning Plan (ILP) been implemented to document classroom modifications
and student progress?

e How much individual English language development instruction is the student receiving via
pullout or an EL course during the school day?

s Has an alternate grading strategy been implemented including a portfolio, contract or rubrle
assessment?

If the above points have not occurred in a sufficient manner, retention is not appropriate. Retention
palicles, especially for LEP students, should not be based on one specific piece of data alone or any sole
criterion. Retention of LEP students will not facilitate English language acquisition. The process of
language acquisition should occur at all grade levels.

Additionally, Lau (1974) states three criteria to examine whether former LEP students are able to
participate meaningfully in the regular education program:

1) Whether students are able to keep up with their non-LEP peers in the regular education program
2) Whether students are able to participate successfully in essentially all aspects of the school’s
curriculum without the use of simplified English materials; and

3) whether their retention in-grade and dropout rates are similar to those of their non-LEP peers
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RETENTION GUIDELINES CHART
FOR LEP STUDENTS

CONSIDER
RETENTION

Retention
can be
considered in
consultation
with ESL staff
if the points
have been
addressed
and student
still is not
successful.

Refer to Retention Guidelines form for more information related to each

YES

® English
proficiency NO
assessment —>
4
@ Length of NO
enroliment —>»
.I_
@ Classroom NO
modifications —>
+
@ Individual NO
Learning "
Plan
+
® Minimum
recommended NO
amount of
English —>
language
+
® Grading NO
alternatives —>

DO
NOT
RETAIN

If all of the
points
have not
been
implement
ed student
should not
be
retained.

point. Contact the Office of English Language Learning and Migrant
Education with any questions at (317) 232-0555 or (g00) 257-1677.




Identifying Gifted and Talented English Learners

“Gifted and talented English Learners are unique and challenging students. Like all gifted and talented
students, they are curious, creative, observant, and sensitive. All gifted and talented students are the
best and brightest of any community In which they live... They are members of our community and
future leaders of their generation” (Sosa, Colangelo, et al, 9).

By law, English Learners have a right to an education that addresses their specific needs as they are

learning a new language (Sosa et al. 9). (See the Civil Rights Act af 1964, the Equal Education Opportunity Act of
1974, and Titles | and 11l of the 2001 reauthorization of the Elementary and Secondary Education Act of 1965 or Na Chiid Lejt
Behind.)

English Language Learners can often be overlooked in the gifted and talented search simply because
they are not thought of in the same context as their English-speaking peers. “What is different for
English Language Learners is the emphasis on their gifts within the cultural context of learning a second
language” (Sosa et al. 13).

Even if a district decides to use academic assessments to screen all students for gifted/talented
programs, that doesn't necessarily mean English Learners’ scores have to be compared to
English-speaking students’ scores. ...Instead of using national norms to evaluate giftedness it is
recommended to use local norms (which are available from many group-administered ability
and achievement tests) to determine eligibility” (Sosa et al. 22).

Necessary for the identification of Gifted and Talented English Language Learners:

1. Collaboration of classroom educators, gifted and talented educators, and EL educators
Increase ease of ELs’ ability to express knowledge and minimize dependence on English

Find a way to fuse together the gifted and talented culture with the culture of the ELs

Break the equation of non-English speaking with poor academic potential

Rather than the English-speaking minimum requirement for admission into gifted and talented,
use a combined context of the specific culture and other ELs' test scores to determine an
English Language Learner's acceptance into the gifted and talented program.

el ol

Translation and Interpretation Considerations: “When a student’s caregivers are not fluent in English,
it’s important to provide an interpreter... Having a member who can communicate with the student’s
parents will increase the chance that the selection process is sensitive to the student’s cultural and
language learning context. It will also help parents participate in the important discussion of their
child's educational future” (Sosa et al. 19).
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Identification for Teachers

An English Learner's English proficiency should not be the anly consideration when looking at Gifted
and Talented placement. Though not limited to the following, some prominent characteristics that can
help teachers identify Gifted and Talented English Learners are:

School Based Culture Based

Is able to read in their native language Balances behaviors expected in both the

two grade levels above their current heritage and the new culture

grade » Navigates appropriate behaviors

Shows high ability in mathematics successfully within both cultures

Is advanced in creative domains (fluency, e Is willing to share his/her heritage and
elaboration, ariginality, and flexibility) culture

Is a leader in multiple settings * Shows pride in his/her culture and ethnic
(playground, home, elubs, ete.) background

¢ Displays a mature sense of diverse
cultures and languages

s Demonstrates a global sense of
community and respect for culture
differences

Language Based

Demonstrates language proficiency levels that are above non-gifted students who are also English
Learners

Learns multiple languages at an accelerated pace

Shows the ability to code switch/think in both languages

Wants to teach others words from their heritage language

Is willing to translate for others; interprets at an advanced level (oral),

Has superior phrases and heritage dialects along with the ability to translate the meanings in
English

Demonstrates an advanced awareness of American expressions

Has a grasp on jokes related to cultural differences

(Project GOTCHA: Galaxies of Thinking and Creative Heights of Achievement and Sosa et al.)
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Foreign Exchange Students

Under the Elementary and Secondary Education Act (ESEA), a foreign exchange student is not exempt
from any Title Il required assessment, specifically the English language proficieny Placement test, LEAs
are required to administer a Home Language Survey to all first-time enrollees (i.e. incoming
Kindergarteners) and students enrolling from out of state. If a student, including a foreign exchange
student, has a language other than English identified on the Home Language Survey, then an English
language proficiency placement test must be administered within 30 days of the beginning of the
school year or two weeks after enrollment.

If a foreign exchange student receives a score of limited English proficiency on the English language
proficiency placement test, then the student is considered Limited English Proficient (LEP) and begins
receiving faderally required English language development services.

This policy applies even If the student’s foreign exchange program required an English proficiency
assessment, unless it was the state adopted English language proficiency assessment, because that
assessment was not aligned to Indiana’s English proficiency assessment. A score that a foreign
exchange program considers as English proficient may not correlate to Indiana standards. Therefore,
foreign exchange students should be treated like any other student if they indicate a language other
than English on a home language survey.

A foreign exchange student that indicated a language other than English on the Home Language Survey
would also be included in an LEA's Language Minority (LM) count for purposes of allocating funds
under 3114(a) of the ESEA.

Adopted Students

Under the Elementary and Secondary Education Act (ESEA), adopted students, including those from a
foreign country, are not exempt from any Title | or |ll required assessment, specifically the English
language proficiency Placement test. LEAs are required to administer a Home Language Survey to all
first-time enrallees (i.e. incoming Kindergarteners) and students enrolling from out of state. If a
student, including an adopted student, has a language other than English identified on the Home
Language Survey, then an English language proficiency placement test must be administered within 30
days of the beginning of the school year or two weeks after enrollment. This requirement applies no_
matter the age of the student when he/she was adopted. The adoptive parents must fill out the HLS as
instructed.

If the student receives a score of limited English proficiency on the English language proficiency
placement test, then the student is cansidered Limited English Proficient (LEP) and begins receiving
federally required English language development services.

An adopted student that indicated a language other than English on the Home Language Survey would
also be Included In an LEA's Language Minority (LM) count for purposes of allocating funds under
3114(a) of the ESEA.
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Helping English Language Learners Understand
Content Area Lessons

English learners (ELs) experience intense problems In content area learning because they
have not yet acquired the language proficiency needed to succeed in understanding subject-
matter content, Because the language of academic subjects (such as social studies, science,
math) requires a high degree of reading and writing ability that English learners do not have,
they experience immense difficulties reading their textbooks and understanding the
vocabulary unique to particular subjects. Although these chapters are shared with English
Learners in mind, these strategies will be useful for a large range of students that benefit
from differentiation, increased participation, and equitable access to the curriculum. This
article reviews practical strategies that content area teachers can use to support English
learners in their classrooms.

Teacher Preparation

*= Survey the text for difficulty keeping in mind the levels of English learners in your
classroom; determine your standard or objective; select the concepts to teach;
eliminate unnecessary information that will be too difficult for EL students of low
English proficiency; choose key specific vocabulary to pre-teach; develop assessments to
test that content.

¥ |dentify vocabulary words that you think might be difficult for English learners ta
understand when they read the text. Write EL-friendly definitions for each - that is,
simple, brief definitions EL students can easily understand.

¥» Determine which visuals, artifacts, gestures, etc. you will need to make the meaning of
the words clear to the EL students. Visuals are powerful tools for comprehension

instruction because they offer concrete, memorable representations of abstract
content.

= Use highly illustrated books of various levels of difficulty teaching your content.

# Plan a series of questions and interactions that will help you involve your students and
determine their levels of understanding of the words.

Resource Guide for the Content Area Teacher
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Building Background Knowledge

Before reading a selection aloud or before students read a text, try taking seven to ten
minutes to build word and background knowledge. This will increase all students'
comprehension of the text.

English learners have great difficulty jJumping into new texts without any background
support. Students should know at least something about the topic before reading. Some
topics may be unfamiliar to students (e.g. recycling or fundraising) if they have never done
that before. Pictures, drawings, or short skits can help develop relevant background
information. On the other hand, if a teacher is talking about the Civil War, perhaps some EL
students have experienced something similar in their home country, and might be able to
understand those concepts better if they understand how it connects to the text.

Students need to know essential vacabulary in order to comprehend the text. Therefore, it is
important to use several strategies to build the background that leads to better reading
comprehension for EL students. It can be beneficial to review many words we often take for
granted - not anly for the benefit of EL students, but also for students who may not come to
school with a rich vocabulary background or exposure to certain experiences. For example,
the concepts of democracy may be difficult for all young children to understand at first.
Think of examples to which your students can relate.

¥ Create interest in the subject by using pictures, real objects, maps, or persanal
experiences,

¥ Repeat vocabulary words as often as you can so that EL students can remember them.
¥ Relate material to students' lives whenever possible.

¥ Build text-specific knowledge by providing students with information from the text
heforehand, particularly if the text is conceptually difficult ar has an abundance of
important information.
For example, if there are six main topics on the animal kingdom, highlight/discuss them
heforehand.

¥ Explain difficult concepts and label them with key words EL students can remember,
Repeat the word several times in different sentences. For example, "This is the Statue
of Liberty. Liberty means freedom. The people of France gave us the Statue of Liberty..."

» Establish the purpose for reading (i.e. "Today we are going to read to find out: what are
the examples of freedom/liberty in our country.").

Resource Guide for the Content Area Teacher
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Pre-teaching Vocabulary and Concepts

Before doing an activity, teaching content, or reading a story in class, pre-teaching
vocabulary is always helpful, especially for English language learners. This will allow them to
identify words and then to place them in context and remember them. You can pre-teach
vocabulary by:

- Role plav_i;g t-:F“"actIng it out” - Using gestures

- Showing real objects - Pointing to pictures

- Doing quick drawings on the board

¥ Introduce the vocabulary and model its use. Dig deeper into vocabularyl Use every trick
you can find to help explain its meaning to the EL students. Give several examples for
each term. Teach words in context — this is much more effective than isolated
memarization.

¥ Ask students to give you their examples of how the word can be used,

¥ Choose different strategies to teach each word. Use different ways of engaging the
students to listen for new words and produce each word in context. Remember: EL
students need 8-20 encounters with the new word to remember it!

¥ Use hands-on activities and demonstrations to teach academic vocabulary. For example,
if the students are |earning about a cell, the teacher could introduce academic
vocabulary while creating a cell model from Play-Doh with students. The students could
work in groups te make thelr own cell, use the academic vocabulary while doing the
activity, present afterwards to the teacher or class, or write
a report.

» Post new vocabulary on a word wall, and review the words daily. Swap out old words as
necessary.

Resource Guide for the Content Area Teacher
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Pre-reading Strategies to Increase Comprehension

¥ Explain specific terms of your classroom’s interaction to English learners. Make sure
they know instructional words used every day, such as “follow directions’, “describe”,
“start at the top of the page”, "read to the bottom of page 4”, "highlight the verbs only”,
“use the steps in your guide”, etc.

¥ Teachers may expect students to understand terms like “caption”, “excerpt”, index”,
“passage”, “glossary”, “preface” “quotation”, “section”, “selection”, etc., but these
terms are unknown to many English language learners. Before working with the text, EL
students needs to be explicitly taught all these terms in order to participate in classroom

learning activities.

¥ Explicitly teach and model all learning strategies for EL students in your classroom.
What do we mean when we say “analyze”? How do we do that? What is the language
needed to participate in this learning activity? Model the strategy, walk EL students
through the process. Once EL students have started to develop proficiency in those
hehaviors, they can concentrate more on the content academic language.

¥ Review the main concepts from the text you want to teach. Decide how you might best
make these concepts relevant and accessible to all of your students including English
learners. This might be through:

- Film on a related topic - Discussion
- Experiment - Field trip
- Show and Tell - Student reading assignment

- Text read by the teacher

Resource Guide for the Content Area Teacher
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Introducing the Text

¥ Use visuals related to the content (real objects, charts, posters, graphic organizers).
Before reading, discuss illustrations, charts, graphs found in the text.

¥ While discussing the text, make the text visible to all students (use an overhead
projectar); point to the parts of the text, sentences, and words you are discussing.

¥ Model thinking aloud about what you are reading, and strategies for figuring out
difficult words.

¥ Moadel how to summarize what has been read.

» Give EL students a reason for reading. Before asking the students to read the text, make
students aware of what they should look for. If the goal is for them to identify cause and
effect, point out several examples of this beforehand. If they are supposed to scan the
text and find information filling out the graphic organizer, teach them how to scan. If EL
students don't have the clarity of what they are supposed to do, they will end up
translating the text word by word and will be ahle to read only one paragraph instead of
scanning ten paragraphs for important information.

¥ Graphic organizers can be used at all grade levels and at all English proficiency levels.
Graphic organizers provide a visual for the kinds of abstract thinking that students are
doing when they organize text to understand it. Because of their limited English
proficiency, English language learners will not be able to absorb the entire amount of
content knowledge that their native English-speaking peers are able to absarb, They
need to learn essential concepts and vocabulary of the lesson. Using graphic organizers
with EL students is a way to separate large amounts of content information into
manageable pieces of essential information for EL students,

Resource Guide for the Content Area Teacher
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Reading the Text

Assign reading partners: pair English learners with fluent readers. After partner
reading, ask them to summarize and discuss what they read and learned.

Instruct the group/pair to create a graphic organizer while studying. Graphic
organizers (thinking maps, sequencing information, categorizing information) can be
used as a pre-teaching or post-teaching strategy for introducing or reinforcing key
concepts and how they are related. The more connections English learners make to
the organization of the content before reading, the easier it will be for them to
understand and focus on what is important. When teachers and/or students use
graphic organizers at the end of a lesson, this helps to reinforce and bring greater
meaning and understanding to what they have read.

Develop study guides to guide EL students through their content area textbook
reading by focusing their attention on the major ideas presented. Study guides can
include graphic erganizers, key vocabulary, and guiding guestions,

After silent reading of every paragraph/passage of the text in cooperative groups, let
the groups summarize the gist of the paragraph/passage in one sentence they all
agree on and write it down = students will end up with the summary of the difficult
text.

Have bilingual dictionaries for all native languages available to students. Teach
students how to use dictionaries.

While students are working in groups, pairs, and individually, circulate around the
room. Provide scaffolding by asking appropriate questions that help students
proceed with the task. Model the use of academic language for EL students and
show students concrete examples of how it should be used.

Keep asking clarifying questions to check understanding. Adjust the format of
questions to the English proficiency levels of EL students. Reword/explain difficult
content in different ways, making sure to Incorporate non-verbal contextual clues.
Instructional conversations are critical to EL students’ learning!

Encourage students to talk about the text and to use the lesson’s vocabulary by
giving them appropriate assignments adjusted to the students’ levels of English
proficiency.

Resource Guide for the Content Area Teacher
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Speaking: Production of Oral Academic English

It is very important for English learners to talk and think out loud while they are learning
from the text. Encourage EL students to speak in class as much as possible in order to
actively practice academic vacabulary. In this way, EL students will learn and remember
the academic English and content area vocabulary they need to succeed. Remember to
be sensitive to EL students who may be afraid to make mistakes.

¥ Scaffold students’ speaking by asking questions appropriate for their level of English
proficiency, giving them sentence starters, prompting responses and asking them to say
the word/phrase again in different situations.

¥ Elicit more language. In order to learn academic language, English learners need to
practice content language all the time. Ask them to retell in a group what they read and
learned. Ask EL students to provide more elaborate responses and add more details by

MW

saying: “Tell me all you can about...”, “Tell me more about...”

¥ Scaffold their speaking by asking leading questions. Instead of simple "yes or no"
questions, ask questions that are interactive and meaningful. For example, “What do
you think? What should we change?"

¥ Incooperative groups, let them prepare questions, conduct interviews and report back.

¥ Give students the script of an activity and ask them to take turns giving directions to the
other members of their cooperative group.

¥ Use group problem-based and project-based learning strategies (using English for
brainstorming, discussing, and presenting). Model solving the problem, then let the
groups do that. Let the group work on a project giving appropriate assignments to EL
students.

¥ Maodel correct usage of the language. Instead of frequently correcting pronunciation or

grammar, reaffirm the student's idea and then restate using correct grammar and in
context.
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Writing: Production of Written Academic English

Writing is another way for EL students to demonstrate and extend
their understanding of a text and its contents,

¥

Sources:

Use modeled writing, guided writing, shared writing, and partner
work before assigning independent writing.

Show a sample of what is expected.

Relieve EL students of the “blank page” syndrome — model the task to be done,
support, and give students ideas or examples. Pravide structure for their writing
piece: sentence starters, fill-in the blank exercises, sentence strips, etc.

Give questions for coaperative learning teams to answer together.

Ask teams to compose questions about the content and use those questions on the
test.

Give students a graphic organizer to complete. Graphic organizers can become
prewriting activities that help EL students organize the information and their thoughts
befare they write. This will also demonstrate that they understood the concepts and
content, even if they only use a symbol or write one or two words for each category.

Ask students to practice writing short simple summaries of what they read.

Don't grade the EL students’ work down for grammar and spelling mistakes.
Concentrate on the content.

Terrell AYoung, Nancy L.Hadaway, (2006), Supporting the Literacy Development of English Learners:
Inereasing Success in All Classrooms.

Biemiller, A. (2001). "Teaching Vocabulary: Early, direct, and sequential." American Educator. Spring
2001, (25)(1): 24-28, 47.

Calderdn, M., August, D., R. Slavin, A. Cheung, D. Duran & N. Madden (2005). Bringlng words to Jife In
classrooms with English language learners, In Hiebert, A & M. Kamil (eds.) Research and development
on vocabulary. Nahwah, NJ: Lawrence Erlbaum,

Mational Clearinghouse for English Language Acquisition & Language Instruction Educational
Programs (www.ncela@ncela, gwu,edu)
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Did You Know?

Second Language Learning:
What every classroom teacher needs to know

It takes 7 -12 years to become proficient in a new language.
The silent period can last 6 months to a year.
The acculturation process takes time,

The development of second language skills takes place in four areas. Those areas are listening,
speaking, reading and writing,.

Students must have a rich oral language experience background so that when they begin to
read they have a meaningful reference point. Meaningful experiences facilitate comprehension
as well as help to maintain and promote student interest.

While teaching phonics is not a priority, students have to be able to hear the differences
between their native language and English before they can be expected to produce sounds.

Second language acquisition research has shown us that a student acquires language more
effectively when language exposure has been provided that is meaningful and that input is
comprehensible for students.

Comprehensible input invelves maodeling activities and describing them at the same time. All
new subject matter should be introduced by modeling either before the entire class or with the
student on an individual basis. In addition to madeling expected behavior, visual elues offer
meaningful reference for immediate comprehension of new vacabulary words and experiences.
Repetition of words and phrases that are meaningless to the student are not the recommended
pattern for provision of meaningful language experience or oral language development.

Students who have the advantage of strang literacy skills in their first language bring key
concepts to the classroom with them.

Conceptual skills transfer to the English language, so the important thing to remember is that
skills do nat have to be taught again. Language and vocabulary have to be taught in order to
access the knowledge these students already possess. Development of language skills for
success in academic content area courses takes a long time.
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Creating a Welcoming Environment

Classroom Is physically inviting.

Represent race and language of all students in the classroom (i.e. bulletin boards,
posters, bi/multi-lingual-labeled classroom objects).

Validate all native languages of students (i.e. allow ‘wait time’ for adequate processing
in native language, which helps cognitive development, self-esteem, second language
acquisition and academic preparation),

Teachers should create POSITIVE CLASSROOM ENVIRONMENTS and instructional strategles
that support/promote language and concept acquisition and development.

Learn to pranounce the child’s name correctly,
Learn something about the child’s hame culture.

Assign a buddy to familiarize a new child with school and classroom routines, Rotate the
assignment among several students.

Include the child in all class activities.
Maintain an encouraging, success-oriented atmosphere. ACCEPT ERRORS in grammar
and pronunciation. Model correct forms of grammar usage in your restatement and/or

paraphrase of the student’s answer,

Recegnize that standardized tests are often inappropriate for language minority
students,

Tape or record a new student’s use of English early in the year; repeat at two or three
month intervals.

If the student is writing, save early samples to compare with later writing.
Praise students for successes as they learn English.

Keep classroam language cansistent.

Resource Guide for the Content Area Teacher

81




Culturally Responsive Teaching

How Teachers Can Help New Language Minority Students in
Their Cultural Adaptation

Communicate an attitude of unconditional acceptance:
s Learn and use language minarity students’ names with proper proanunciation.
& Learn and share something, general or specific, about the new students’ countries.
¢ Encourage the new student's sharing about himself/herself.
e Allow language minaority students to share their knowledge. Allow them to “teach” their
language, customs, etc. to the class.
# Emphasize similarities mare than differences.
¢ Discuss validity of other ways of life.
e Visit the families,
« |nvite language minority students’ role models/people from their community to
participate in schoaol.
Ensure feelings of belonging:
e Assign buddies to each new language minority student. (Coach the buddies).
« Use peer tutors. Properly structure cooperative learning and small group instruction.
Ensure that success is achieved and felt every day:
« Seat new language minority students where they can be surrounded by other peers and
have an optimal chance at observing, listening, and participating.
Provide a low-anxiety environment,
¢ Teach, model, demonstrate, and explain your content in different ways.
e Contact parents frequently with positive reports, Send home bilingual notes,
explanations of rules, and bilingual report cards.
¢ Don't expect or demand instant/complete acculturation.
Multicultural Education Teaching Strategies
e Decorate classrooms, hallways, and the library media center with murals, bulletin
boards, posters, artifacts, and other materials representative of the students in the class
or school, or other cultures being studied. Pasters and other information are available
from travel bureaus and education agencies, consulates, ethnic and cultural
organizations, etc,
¢ Help your students develop the skills needed to locate and organize information about
other cultures that is relevant to the content you are teaching.
Form a multicultural club; engage students in meaningful and serious discussions,
s Designate a permanent bulletin board for multicultural news and displays.
¢ Feature stories in the school newspaper on multicultural topics; publish a multicultural
newspaper or newsletter,
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Hold a mock legislature to debate current or historical Issues affecting minorities and
cultural groups. Hold oratorical, debate, essay, poster, art, brain brawl, or other
campetition with a multicultural focus.

Ask Yourself:

Does your classroom conduct inspire your students to respect one another and be open
and honest in their communications with you and other students?

Do you try to prevent prejudices or stereotyped thinking from influencing your discipline
or evaluation of students?

Do yeu take the initiative in dispelling prejudices, stereotypes and misunderstandings
amang students?

Do you strive to avoid expressions and actions which might be offensive to members of
other groups?

Have you evaluated your textbooks to determine whether they contain fair and
appropriate treatment of minarity groups?

Do your classroom pictures of influential people include people from all races?

Do you use hooks, magazines and newspaper articles relating to interracial experiences
and problems that can be discussed in class for better human relations?

Do you show all racial and ethnic groups in your bulletin board displays?

Do your outside reading assignments Include accounts of all races and interracial
experiences, and are you familiar with bibliographies containing such readings? Have
you checked with your school librarian to learn how much material of this type is
available in your school library?

Have you read any books or other articles |ately to increase your understanding of and
sensitivity to the needs, problems, and frustrations of minarity students?

Do you take the initiative in discouraging or preventing patterns of informal
discrimination, segregation, or exclusion of minority group members from school clubs,
committees, leadership roles, ete.?

Have you attempted to establish and maintain some meaningful contact and dialogue
with the parents, guardians, and communities from which your students come?

Do you attempt to give special help to any minority student and parent who needs it
without being patronizing?

Adapted from Difference, a Public Service Campaign, Boston TV
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Unresponsive Mainstream Classroom:
Submersion/ Sink or Swim

Responsive Mainstream Classroom:
Collaborative Sheltered Immersion

Students’ primary language is seen as
detrimental to English language acquisition.

Students’ primary languages are honored as
beneficial to and necessary for English language
acquisition.

Parents are seen as problematic and/or
assumed to be disinterested.

Involvement of parents is abvious, especially in
the development of the primary language.

Students’ cultural backgrounds are perceived as
irrelevant and often dismissed as inferior,

Connections are made to students’ cultural
backgrounds and experiences to bridge
development of new concepts, knowledge, and
skills,

Assessment is evaluative; assessment of
learning; “who got it”.

Little to no articulation between mainstream
and EL or bilingual programs, curriculum, or
teachers.

Assessment is lnformative;_assessment for
learning; show “what they got".

Mainstream and EL or bilingual teachers wark

collaboratively to provide inclusive instruction

using one curriculum--from planning through
implementation and reflection.

Feedback is given to students after instruction
and scores are based on a percentage correct.

Feedback to students is provided before
instruction via rubrics and checklists; scores are
hased on final level of performance.

English Learners are grouped by language
proficiency level, limiting oppartunities for
interaction with students of mixed
proficiencies.

Teacher-centered and whole-class instruction is
predominant; traditional instructional
arrangements and methods; single text, single
tasks, single instructional frameworks.

English Learners eﬁEage in callaborative
learning through grade-level groupings with
students of mixed language proficiencies and
students whase primary language is English.

Emphasis on learners as the makers of meaning
and builders of knowledge; large instructional
repertoire of arrangements and methods;
student choice of task to complete; variety of
instructional frameworks to support a range of
knowledge and skill levels within the class.
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Classroom Instructional Tips
Collaborate with your huilding EL Teacher during planning and instruction of Content.

1. PROMOTE INTERACTION between ELs and native English speaking peers through
cooperative learning activities where anxiety is at a minimum. Circulate and meet
individually with each group. Be sure not to let the best student do all the work. ELs do
NOT benefit from this. Use the divide and conquer method with group roles assigned to
each student in the group.

2. MAKE ORAL PRESENTATIONS more COMPREHENSIBLE with visuals, pointing,
monitoring your use of idioms, pictures, props, manipulatives, facial expressions, posing
a variety of questions at different levels, recapping main topics in a variety of ways
having students be actively involved by standing, pointing, getting active...

3. Use VISUALS that transcend language barriers. (Prints, pictures, artifacts, crafts, tools,
objects, phatographs, books, costumes...) Have students guess what it is, what it is made
of, how it is used...

4. ADAPT SPEECH and written materials. Use visual aides (charts, graphs, pictures). Speak
slowly and enunciate well, Consclously use more open-ended questions (How/What).
REPEAT key phrases often,

5. PROVIDE both ORAL and WRITTEN INSTRUCTIONS for each day’s assignments.

6. THINK ALOUD method. For example, “Well | can see that this is increasing, and this is
decreasing, what do you think that means?” Ask students to CLARIFY and JUSTIFY their
IDEAS both orally and in writing.

7. Parallel Activities: Have students: DRAW AND LABEL DIAGRAMS or pictures related to
concept, CLASSIFY words into specific CATEGORIES, fill in charts, order sentences in
correct sequences, USE KEY VOCABULARY to answer how/what/why questions,
SUMMARIZE info from readings, ohservations, draw canclusions ar OPINIONS, etc.

8. 3-TIERED APPROACH: When a concept is explored in 3 ways: a teacher demonstration
(ELs can listen and observe without having to produce language), a group investigation
(a chance to use new language with others in a relaxed setting), an independent
investigation (a more formal, final report which can be oral or written)

9, Encourage use of NATIVE LANGUAGE for comprehension (bilingual aides, let students
respond in their native language to questions asked in English, locate native language
resource hooks, films, magazines, write in journals/reading log in native language, peer
tutoring where a Level 4 student helps a Level 1 student).
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10, THEMATICALLY ORGANIZED CURRICULUM has been found to work well with ELs. Make
connections; achieve deeper understanding of a concept by studying it from several
disciplinary views, Brainstorm webs, hands-on activities, exploration, and active
participation, culminating events like field trips or classroom extravaganzas.

11, Emphasize the DEPTH of coverage of concepts over the BREADTH. “Less is more”: Use
more in-depth thinking about fewer topics.

12. ADAPT MATERIAL/LESSONS to meet the needs of ELs (lower reading level, more visuals,
hands-on activities, cooperative group work, music, role-playing). Use MULTI-SENSORY
ACTIVITY-CENTERED approaches to teaching (visual, auditory, oral, and kinesthetic).
Examples:

a,

TTm oo anp

Use cartoons and leave the balloons above the speakers blank to be filled in by
students

Keep a variety of games to be played by pairs or small groups

Show the same information through a variety of different charts and visuals.
Write instructions and problems in shorter and less complex sentences
De-emphasize speed and emphasize accuracy

Have students underline key words or facts in written assignments

FLEXIBILITY in curriculum development is a key factor for instruction of LEPs
Minimize anxiety and frustration

Allow ELs to take risks

13. REAL Context: Provide opportunities for students to hear and use meaningful language
in a real context: art activities, science experiments, games, music, field trips, role-

playing.

14. PROVIDE INTERACTION with native English speakers via learning groups.

15. PREVIEW Lesson: Whenever possible, preview lessons in the student’s home language
to facilitate understanding the classroom presentation in English.

16, QUESTIONING: Encourage participation by asking questions that can be answered at
the student’s level of English, such as yes/no and ane-word answers.

17. ACCEPT ERRORS: When a student begins contributing to class discussions, accept errors
in grammar and pronunciation and continue to model appropriate language.

18. Build ORAL FLUENCY: Concentrate on building students’ oral English vocabulary as a
prelude to reading with comprehension,

19, BUILD A BILINGUAL DICTIONARY of terms from the daily lesson.
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20. Involve them in HANDS-ON ACTIVITIES that provide opportunity for purposeful
language use. Care needs to be taken that content is NOT “watered down”. Do NOT
lower expectations for ELs. They need to be intellectually challenged. Pictures, charts,
and timelines make materials more “user friendly”. Comprehensible chunks of words or
phrases can concisely convey essential information.

21. ORGANIZERS/CONCEPT MAPS that lay out a picture of the big ideas in a unit and how
they are connected to one another (i.e. clusters, semantic maps, story boards, matrices,
webs, Venn Diagrams).

22. DRAW AND LABEL DIAGRAMS or pictures related to concept, CLASSIFY words into
specific CATEGORIES, fill in charts, order sentences in correct sequences, USE KEY
VOCABULARY to answer how/what/why questions. SUMMARIZE info from readings,
observations; DRAW CONCLUSIONS or STATE OPINIONS.

23. USE LANGUAGE MARKERS often, such as first, then, next, but, however, also, as well as.

When possible, USE ACTIONS (body movements, gestures, facial expressions) to
reinforce vocahulary.

24, Pull in PRIOR KNOWLEDGE before a new lesson by BRAINSTORMING with the students
on the board.

25. ENGAGE STUDENTS IN SOLVING INTERESTING REAL-LIFE PROBLEMS that encourage
bath critical thinking and basic skills development and practice. Design activities that
relate to the student’s REAL-LIFE EXPERIENCES, such as paychecks, taxes, shopping,
grades, etc. Avoid overemphasizing basic skills, which inhibit students in developing
problem solving, reasoning, and other higher order thinking skills,

NOTE: With a nurturing, language rich environment, your students may be reasonably fluent in
conversational English within one or two years. Bear in mind that language minority students
differ from one another in personality, interests, motivation, English exposure, amount of
formal schoaling, language proficiency levels, and cultural backgrounds. Those who have
already developed a strong educational foundation in their hame language before entering
your classroom are likely to experience a positive self-concept and success in their new
enviranment, Other students may require several years to perform up to their academic
potential.
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Newcomers Learning to Read

1. Read to newcomers everyday. Appropriate reading material for beginning English
Learners (ELs) should include at least one of these characteristics:
a. Numerous Illustrations that help clarify the text
. Story plots that are action-based
Little text on each page
Text that cantains repetitive, predictable phrases
High-frequency vacabulary and useful words
Text that employs simple sentence structures

~poaog

2. Use reading strategies to increase students’ comprehension. When you read to
beginning ELs, be sure to make language comprehensible to them.

a. Paint to the corresponding pictures as you read the text

b. Actout, dramatize, and provide models and manipulative items for students to
handle

¢. Read sentences at a slow-to-normal speed, using expressive tone

d. Allow time after each sentence or paragraph for students to assimilate to the
material

e. Verify comprehension of the story by asking students to point to items in the
illustrations and to answer yes/no and either/or questions

f. Read the same story on successive days. Pause at strategic points and invite
students to supply the words or phrases they know

g. Point to the words in the text as you read them. This is a particularly useful tool for
students who need to learn the left-to-right flow of English text

h. When students are familiar with the stary, invite them to “read” along with you as

you point to the words
i. If appropriate for younger students, use Big Books, as both text and illustrations can

be seen easily

3. Teach the alphabet. Preliterate students and literate newcomers who speak a language
that does not use the Roman alphabet need direct instruction in letter recognition and
formation as well as beginning phonetics.

4, Use authentic literature. Begin with materials that have easily understood plots, high
frequency vocabulary, and few idiomatic expressions.

5. Teach phonetics in context. Using authentic literature, you can introduce and reinforce
letter recognition, beginning and ending sounds, blends, rhyming words, silent letters,
homonyms, etc. Phonlics worksheets are not generally useful to the newcomer since
they present new vocabulary items out of context.

6. Make sure students understand the meaning. Your students may learn to decode
accurately but be unable to construct the meaning out of the words they have read.
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10.

11.

12,

Teach newcomers to reflect on what they have decoded and to ask questions to be sure
they understand.

Check comprehension through sequencing activities. Check student comprehension
with ane ar mare of the following activities.
a. Write individual sentences from the text on separate sheets of drawing paper;
then read or have students read each sentence and illustrate it
b. Informally test students’ abilities to sequence material from a story; print
sentences from a section of the story on paper strips; mix up the strips; have the
students put the story back in order
c. Check students’ ability to order words within a sentence; write several sentences
from the text on individual strips of paper; cut the strips into words; have
students arrange each set of words into a sentence

Provide for audio review. Set up a tape recorder and record stories as you read.
Newcomers then have the apportunity to listen to a stary and read along as many times
as they wish.

Teach reading in the home language first. Whenever feasible, students should have an
opportunity to receive reading instruction in their home language prior to receiving
reading instruction in English. If you are a mainstream teacher and find yourself
responsible for the developmental reading instruction of preliterate newcomers, allow
newcomers time to develop some aural familiarity with English and build a vocabulary
base before beginning reading instruction.

Encourage reading outside of the classroom. Stock your classroom library and
encourage newcomers’ parents to join the public library and check out picture hoaoks,
books with read-along tapes, and home-language books, If available,

Encourage newcomers to explore creative writing in English. Students will learn to
write faster when they have real reasons to write, Motivate students to write by
providing them with meaningful reasons to write.

Establish an English Learner Center. Fill EL Center with activities for your new language
learners. Here are some of the items you may want to include in your EL Center. It is not
necessary to put in everything at once. Add to the Learning Center a little bit at a time.
a. Tape recorder and/or CD player with headphones
b. Copies of appropriate activity pages and keep them In a loose-leaf binder/large
envelope/folder with packets
Crayons, scissors, pencils, erasers, and paper
An EL notebook
An EL folder for dictionary pages
Labels for classroom aobjects
A picture file (class-made or commercial)

S o n
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Well illustrated magazines for cutting out pictures

Blank 3x5” index cards to be used for flashcards or concentration games

A picture dictionary

Home-language books on your newcomers'’ reading levels

Home-language magazines with lots of pictures

m. Nonfiction picture books from the library that cover the same course content

material as you are currently teaching

Beginning phonics book with CDs

CDs of music in both English and home language

p. Picture books and well-illustrated beginning-to-read books with accompanying
CDs

q. Sample games: dot-to-dot activities, word searches, concentration games,
sequencing activities, and jigsaw puzzles

r. An "object” box containing small manipulative objects for beginning vocabulary

or phonics learning

St S g
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13, Make up individualized Starter Packs for your newcomers. The Starter Pack enables
entry-level students to work independently on activities suited to their specific needs.
Encourage students to work on these activities when they cannot follow the work being
done in the classroom. Remember, however, not to isolate the newcomers from their
peers with separate work all day long. They, too, need to be a part of your class and
should be integrated as much as possible.

14, Provide word banks for classroom texts, assignments, and/or projects.

15. Be Bold! Bold or use different colors to highlight key terms or sections of text,

16. Use instructional tools, Examples are using KWL charts, Mind Maps, Graphic Organizers,

etc, as assessment tools as well as teaching tools.

17. Teach organizational skills such as how to read a texthook, how to organize a binder,
test-taking skllls, note-taking skills, and mnemanic devices.

18, Divide and conquerl Divide the text and/or test over two or three sections or sittings.

19. Madel thinking and reading processes. Use a projector, overhead, or chalkboard, talk
and read aloud while modeling thinking.

20. Post-it Art/Graffiti Wall. Use a post-it note and have the students create a colorful
visual with lots of detail, Put the post-it note on the corresponding page of the novel or
text, Use the post-it note as a way to start discussion. Make it for a whole class and use
a big piece of paper,
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Sheltered Instruction Observational Protocol (SIOP)

Preparation

Write content ohjectives clearly far students:

Write language objectives clearly for students:

Choose content concepts appropriate for age and educational background level of
students. List them:

Identify supplementary materials to use (graphs, models, visuals).
List materials:

Adapt content (e.g., text, assignment) to all levels of student proficiency.
List ideas for adaptation:

Plan meaningful activities that integrate lesson concepts (e.g., surveys, letter writing,
simulations, constructing models) with language practice opportunities for reading, writing,
listening, and/ar speaking.

List them:

Building Background

Explicitly link concepts to students’ backgrounds and experiences.
Examples:
Explicitly link past learning and new concepts.
Examples:
Emphasize key vocabulary (e.g., introduce, write, repeat, and highlight) for students,
List key vocabulary:

Comprehensible Input

Use speech appropriate for students’ proficiency levels (e.g., slower rate, enunciation,
and simple sentence structure for beginners).
Explain academic tasks clearly.

Use a variety of techniques to make content concepts clear [e.g., modeling, visuals,
hands-on activities, demonstrations, gestures, body language).
List them:

Strategies

Provide ample opportunities for students to use strategies, (e.g., problem solving,
predicting, erganizing, summarizing, categorizing, evaluating, self-manitoring).
List them:

Use scaffolding techniques consistently (providing the right amount of support to move
students from one level of understanding to a higher level) throughout lesson.
List them:

Resource Guide for the Content Area Teacher

91




Use a variety of question types including those that promote higher-order thinking skills
throughout the lesson (e.g., literal, analytical, and interpretive questions).
List them:

Interaction

Provide frequent opportunities for interactions and discussion between teacher/student
and amang students, and encourage elaborated responses.

Use group configurations that support language and content objectives of the lesson.
List the grouping types:

Provide sufficient wait time for student responses consistently,

Give ample opportunities for students to clarify key concepts in L1 (native or first
language) as needed with aide, peer, or L1 text.

rac licatio

Provide hands-on materials and/or manipulatives for students to practice using new
content knowledge.
List materials:

Pravide activities for students to apply content and language knowledge in the
classroom.
List them:

Provide activities that Integrate all language skills (i.e., reading, writing, listening, and
speaking).
List them:

Lesson Delivery

Support content objectives clearly.

Support language objectives clearly.

Engage students approximately 90-100% of the period (most students taking part and on
task throughout the lesson),

Pace the lesson appropriately to the students’ ability level.

i essmen

Give a comprehensive review of key vocabulary.

Give a comprehensive review of key content concepts.
Provide feedback to students regularly on thelr output (e.g., language, content, work).
Conduct assessments of student comprehension and learning throughout lesson on all
lesson objectives (e.g., spot checking, group response).
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Home and School Communication Strategies

Informal Meeting: Exchange information with parents about race, language, and culture.

Ask how they would like their child to be identified ethnically.

Ask what family tradition you would like the program to acknowledge.

Ask what can be learned about their culture in order to be as respectful as possible.
Ask what language/s their family speaks.

Ask what holidays they celebrate.

Involve families in the life of the schoal.

Identify your building’s bilingual contacts and enlist their help in communicating with
families (written, phone, or in person conferences).

Draw parents into the school routine or school events. Administrators can help to
ensure that school meetings are announced and held bilingually.

Begin written communication via a notebook (one column for teachers and one for
families).

Ask families to share their skills/knowledge with the class (i.e. trips they've taken,
games, dance, crafts, traditions, etc).

Use parent/family conferences to set mutual goals for students.

During conference, work with parents to establish goals for their children (i.e. cultural
understanding, language development, anti-bias attitude).

Striving toward a common goal can create mare opportunities for learning at home and
at school (i.e. encourage the child to retain his home language even though his goal at
schoal is ta learn English).
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Translation Etiquette

Often times we find that we are not able to communicate with our students’ families;
therefore, we seek the professional services of a translator. It is important that we remember
“translation etiquette” when we are in a conference where a translator is needed.

Maintain eye contact — Just because you are not speaking the same language, doesn't
mean that you shouldn’t look at the parent when you are speaking to them. Direct your
comments at the parent and look them in the eye when you are talking. This will not
offend the translator and will help the parents feel like you are truly speaking to them.

Limit side conversations — It can be a bit boring to listen to the parents and translator
speak in their native language; however, it is important to respect the conversation and
listen. You may not understand what they are saying, but you can tell a lot by body

language and listening to the conversation shows that you respect what they are saying.

Direct your questions to the parent and not to the translator — This can be a bit
awkward; yet, as it was mentioned earlier it is important to remember that yau are
having a conversation with the parent and not the translator.

Keep it short and sweet = Remember to speak in short phrases and pause frequently to
allow the translator to do their job. You want to make sure that they are translating all
the information that you want to share and not bits and pieces.

Use a normal tone — Just because the parent doesn’t speak English does not mean that
they are unable to hear you. Remember to use the same |level of voice and tone that
you would normally use with a native English speaker. Speaking loudly will not help
them to have a better understanding of what you have to say.

Respect the right to use a translator = Many times parents have a limited proficiency of
English; however, they still request a translator. Remember that despite the fact that
they know some English, they may not feel comfortable with the academic English that
is often used in school settings.
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10.

“Fact or Fib?”

Young children are more effective language learners than older learners.

Fact or Fib
Acquiring an additional language is completely different than acquiring one’s first
language.

Fact or Fib

Most mistakes that second language learners make are due to interference from their
primary language,

Fact or Fib

Important variables impacting upon the language acquisition success of learners include
the following: the level and quality of proficiency one has in their primary language,
language aptitude, age, motivation, and how comfortable one feels in the immersion
environment,

Fact or Fib

There are many ways that teachers can speed up students’ acquisition of a language.
Fact or Fib

English Learners would be best served in separate EL programs until they are proficient
enough to be placed in rigorous academic programs.

Fact or Fib

When working with English Learners, it is important for teachers to differentiate
expectations or standards while students are acquiring the new language.

Fact or Fib

The presence of too many English Learners lowers the standards of classroom and
schools since using effective instructional strategies far them in the mainstream
classroom slows down the learning of the other students.

Fact ar Fib

Students’ linguistic and academic development is delayed when they have to submit to
semesters of instruction that adapt or water down subject matter using simplistic
language discourse.

Fact ar Fib

Assessing English Learners suspected of having a learning disability or special need can
be done using the same procedures as those with native English students but should be
conducted in the student's primary language.

Fact or Fib
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“Fact or Fib?” Answers

1. Fib. Younger language learners may be able to pronounce a new language with little or no accent and be
able to perform developmentally apprapriate tasks that help them to be more effective acquirers.
Younger learners are also less inhibited about the process of language learning and so often take more
risks, However, older students actually are more efficient or effective language learners since they are
cagnitively mature in thelr own language. In ather wards, since they know the systems of their own
language, many are able to efficiently fearn the other language,

2. Fib. Acquiring a second language is somewhat different from acquiring a first language. There are many
parallels between acquiring a first and second language (i.e. errors are integral to the pracess, mastering
the language takes about five years, acquisition and success are influenced by socio-cultural and cognitive
variables), The most significant difference is that first language acquisition is fixed and the second is more
variable.

3.  Fib. Mast of the pronuaclation mistakes second language learners might make might be considerad as
interference from the primary language (i.e. accent). Other mistakes, however, are more developmental
in nature (i.e. morphological, syntactical, and semantic). EL and classroom teachers need to monitor
students’ errors to keep track of their second language development and to provide strategic feedback to
students as they progress alang a second language continuum of skills and expectations. Making mistakes
is natural in language development and ELs must fea| free to approximate increasingly complex
structures. As their proficiency increasers, the number of arrars decreases,

A, Fagt,

5. Fib. Research indicates that the rate of secand language acquisition in an academic setting Isnot a

function of teacher impact. However, teachers do have an impact an students’ ultimate level of English
proficiency attained (l.e. the quality of language proficiency at the end of schooling). Ten years from now,

students may come back ta thank you for teaching them English, but nat fram teaching them fost.

6. Fib. A traditienal approach to servicing ELs had been a sequential madel of first language acquisition and
then academic achievement, Since research showed that this approach led to students falling behind
academically, a eurrent approach focuses on supporting ELs to acquire language and to achleve
academically at the same time.

7. Fib. It is important not to differentiate expectations or standards, Traditionally, it has been assumed that
ELs are remedial in nature, When English Learners are expected to meet the same standards, it Is more
akin to ‘Immerslon’, Equity for ELs Is achieved through instruction to meet expectations and not through
lowering standards,

8. Fib. This implies a perception that linguistic and cultural diversity is a deficit rather than a resource.
Schools with a majority of ELs and those that display exemplary reform efforts share: a school-wide vision
of excellence that incorporates ELs and creates a community of learners engaged In active inquiry,

programs that develop English proficiency and cultivate primary-language skills, and an effort to hire
multilingual staff who are trained to support linguistically and culturally-diverse students.

9, Fact.
10. Fact,
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Helpful Resources

e "Strategies for Success with English Language Learners” by Virginia Pauline Rojas

¢ Department of Education’s Legal Guidance
http://www.doe.in.gov/achievement/english-learners/legal-guidance

s Exodus Refugee Immigration
http://www.exodusrefugee.org/

¢ Church World Service
http://hunger.cwsglobal org/site/PageServer?pagename=action_what assist m

ain
e ENL Survival Guide
http://enlsurvivalguide.weebly.com/
+ Commaon Mistakes
http://www.common-mistakes.net/
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Iceberg of Culture

Culture

When working with students who come from a different culture than your own, it is important
to recognize that some of their actions, which you might find to be disrespectful or out-of-
place, might have a place within their heritage culture. Just as an iceberg is ninety percent

submerged under the water, our culture is ninety percent submerged in our actions, behaviors,
and thoughts.

The leeberg Coneeptd of Cullture
Like an iceberg, the majority of culture is below the surface.
food = dress » music =
visual ans = drama * crafts
dance = literature = language
celebrations = pames

e R —_— N
"‘.1.-'—_"' =& =~ = =

corlesy * contextual conversational pattemns * concept of time
personal space = rules of conduct = '!'.1cial~cxpmsslipns
nonverbal communication ® body language * touching * eye contact
pattems of handling eniotions = notions of modesty = conéept of beauty
q.'ﬂurtship practices. -'l:q:la_ﬂonshlp'_s (o animals = nmiun;ﬂuf’llwulmhip
tempo of work = concepts of food = ideals of childrearing
theory of disease * social interaction rate = nature of friendships
tone of voice = attitudes toward elders = concept of cleantiness
notions of adolescence = patterns of group decision-making
definition of insanity * preference for competition or cooperation
tolerance of physical pain = concept of “self” » cnnchL of past and future
definition of obscenity = attitudes toward dependents » pmblem-mlving
roles in relation o age, sex, class, occupation, kinship, and so forth

L

Survfnee Caliure
Above sea level

Emotional load: relatively low

Upspoken Rules
Partially below mm lew.'l
Emmtnn.tlumn, very llah

Ungconscious Rules (1
-Cumulmoly.belnw. s¢a level
lnmmm* /

Indiana Depamment of Education » OfMce of English Language Leamlng & Migrani Education » wivw doe.dn,gov/englishlanguageleaming
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The Adjustment Process

The adjustment process to a new culture can be difficult. Understanding the cultural
adjustment process can help your student in coping with the often intense feelings that may be
experienced as the student begins life in the U.S. “Symptoms” or outward signs typifying certain
kinds of behavior characterize each stage in the process.

5. Acceptance and
1. Honeymoon 3. Initial Adjustment Adaptation

2, Culture Shock 4, Mental Isolation

1. "Honeymoan” period: Initially, many people are fascinated and excited by everything
new. The visitor is elated to be in a new culture,

2. "Culture shock”: The individual is immersed In new problems: housing, transportation,
shopping, and language. Mental fatigue results from continuous straining to
comprehend the new language.

3. Initial Adjustment: Everyday activities such as housing and shopping are no longer
major problems. Although the visitor may not yet be fluent in the language spoken,
basic ideas and feelings in the second language can be expressed.

4. Mental Isolation: Individuals have been away from their family and goaod friends for a
long period of time and may feel lonely. Many still feel they cannot express themselves
as well as they can in their native language. Frustration and sometimes a loss of self-
confidence result, Some individuals remain at this stage.

5. Acceptance and Integration: A routine (e.g., work, business or schoal) has been
established. The visitor has accepted the habits, customs, foods, and characteristics of
the people in the new culture. The visitor feels comfortable with friends, associates and
the language of the country.

Naote: This cyele may repeat itself throughout the stay in a new culture. AND, these feelings are
normal, Note also that upon returning home, the student may experience some of the same
feelings as he or she did when he or she first arrived in the new culture. This is called “reverse

culture shock.”

This informatian was adapted from “Deyond Lenguage: intercultural Communicatian for Eaglish ai a Secend languoge” by Deena R Levine and Madam B. Adelman.
Prentice-Holl, inc. Englewoad CHJfs, New Jersey.
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Refugee 101 Information

What is a Refugee?

Refugees are defined under international law as being outside their home country and having a
well-founded fear of persecution based on race, religion, nationality, political apinion, or
membership in a particular social group. The United Nations 1951 Convention Relating to the
Status of Refugees codified this definition and was augmented by a 1967 protocol broadening
refugee recognition beyond an initial focus on Europeans displaced after World War II. At
present, 147 nations are parties to either the 1951 Convention or the 1967 Protacal, the text of
which can be accessed here.

How Many Refugees Are in the World?

According to a 2009 report by the United Nations refugee agency (UNHCR), 42 millien peaple
around the world were uprooted from their homes due to conflict or persecution. Of this
number, 16 million were considered refugees, while 26 million were displaced within their own
countries or were considered asylum-seekers in other countries. Approximately 45% of the
world’s refugees are under 18-years-old. About 80% of the world’s refugees are hosted by
develaping countries. The largest refugee producing countries at present include Afghanistan,
Iraq, Somali and Sudan, while Colombia, Iraq, Sudan and the Democratic Republic of the Congo
have the largest internally displaced populations. To learn more about the world's refugees,
visit the U.S. Committee for Refugee and Immigrant’s (USCRI) annual World Refugee Survey, or
UNHCR’s “Statistics” Web page.

When did U.S. Refugee Resettlement Begin?

The U.S. admitted more than 250,000 displaced Europeans following World War 1, after which
the U.S. Congress enacted the Displaced Persons Act of 1948 allowing an additional 400,000
European refugees to resettle in the U.5.This legislation was followed by later laws admitting
refugees from Communist countries such as China, Cuba, Hungary, Korea, Poland and
Yugoslavia,

The madern refugee resettlement program traces its roots to the 1975 admission of over
100,000 Southeast Asian refugees under an ad hoc resettlement program called the Refugee
Task Force, In 1980, Congress formalized the refugee resettlement program in the Refugee Act
of 1980, which included the UN criteria for refugee status and set the legal basis for the
Refugee Admissions Program. Today this program is operated by the Bureau of Population,
Refugees, and Migration (PRM) of the U.S. Department of State in conjunction with the Office
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of Refugee Resettlement in the U.S. Department of Health and Human Services (HHS) and
affices in the U.S, Department of Homeland Security (DHS). For more about the U.S, Refugee
Resettlement Program, see the Refugee Council USA Web site.

How Many Refugees Live in the United States?

Since 1980, when formal U.S. refugee resettlement began, 1.8 million refugees have been
invited to live in the United States, with recent annual refugee arrivals typically falling between
40,000 ta 75,000. The number of individuals granted asylum in the U.S. over the past decade
has ranged from a high of 39,000 in 2001 to just below 23,000 in 2008.

About 35 to 40 percent of refugees resettled in the U.S. are children. The vast majority of
refugee children—ahout 95%—resettle in the U.S. with their parents. About five percent of
refugee children are resettled with relatives or other adults who have agreed to care for the
children, while about 100 to 200 children per year are placed into specialized foster care
through the Unaccompanied Refugee Minor Program.

How Does U.S. Refugee Resettlement Work?

Each year, the President of the United States consults with Congress to determine the regional
number of refugees to be admitted into the country during the federal fiscal year. Over the past
decade (1999-2009), this presidential determination has allowed for up to 70,000 = 91,000
refugees to enter the U.S. These numbers represent a ceiling rather than a quota, thus the
actual number of resettled refugees varies each year, with a decade high of 85,000 refugees
admitted in 1999 and a low of 27,000 refugees admitted in 2002, The U.5. admitted aver 60,000
refugees in Fiscal Year 2008. For a chart of refugee admissions into the U.S. since 1975, visit
http://www.wrapsnet.org/Reports/AdmissionsArrivals/tabid /211/language/en-US/Default.aspx
The graphic below explains the resettlement process from the perspective of an individual

refugee.
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START: The Refugee flees from his/her country of origin.

ﬂ

The refugee ragisters with the UNHCR. This agency makes sure that the
individual qualifies as a refugee under international law.

I

The UNHCR refara the individual to a U.5. Embasay wilh a Refugee Processing
Post.

I

An agency conlracted wilh the Department of State’s Bureau of Population, Refu-
gees, and Migration {(PRM) prepares a case file (usually called an "Overaeas

Pracesaing Entity”)

An officer from the Department of Homeland Securily's U.S. Citizenship and
Immigration Services (DHS/USCIS) conducts a detalled, face-to-face interview

wilh the individual to determing if a/he qualifies as a refugee under LL5. law

l

The refugee’s case is submilted to PRM for final approval for admisslon and the
refugee's information is sent o the Refugee Processing Center in Arlington, VA

Meanwhils, the relugee receives a medical examination and usually some lype af
cultural erlentation to the U.S.

I

The refugee is met al the airport by staff from a local refugee resettlement agency
and taken to an apariment that has been prepared for them,

N H;.._;f
' END:Resetllement agencies provide the refugee with services such as
case management, assistance learmning English and help finding a job.

What is the Difference between Immigrants, Refugees, and Asylees?

While immigrants voluntarily choose to leave their homes and come to the U.5,, refugees and
asylees are forced to flee due to persecution. Immigrants may come to the U.5. with temporary
visas, allowing them to remain for a certain period of time or under certain canditions (such as
students or tourists), or they may have permission allowing them to remain indefinitely (such as
a “green card.”) After one year of residence in the U.S,, refugees and asylees may apply for legal
permanent residency (also known as a “green card” though the card is no longer green). After
five years, legal permanent residents may apply for U.S. citizenship.

Refugees and asylees must both meet the same legal definition of having a well-founded fear of
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persecution due to race, religion, nationality, political opinion, or membership In a particular
social group. However, refugees receive legal permission to resettle in the United States before
they arrive, whereas asylees receive permission to stay in the United States after they arrive.
Those who come to the U.S, seeking sanctuary from persecution are considered asylum-
seekers. Once in the United States, they can apply for asylum in order to receive legal
protection. Both refugees and asylees must meet the same criteria as set forth by the 1951 UN
international convention in order to receive their status,

What is the Refugee Experience like before Resettlement?

In addition to the trauma of war or persecution, separation from family and homeland, losses
of loved ones and a familiar life, refugees may also have to deal with poverty and a lack of
control over their lives, living between moments of crisis and baredom, anticipation and
hopelessness. In situations of lengthy displacement, refugee children may be born and raised in

exile knowing little beyond life in a refugee camp.

Students can learn more about refugee youth through Beyond the Fire: Teen Experiences in
War. This Interactive website chronicles the stories of fifteen refugee teenagers, who lived
through warfare and fled their hames in eight different countries, Their stories are complete
with photographs of family and loved ones that bring their experiences of war to life. The web
site also provides a brief chronology of the events in each country to explain how the conflict
developed, These fifteen refugee teenagers illustrate the types of experiences that refugee
youth encounter abroad before being resettled.

A Refugee Camp on the Web is another interactive web site, which allows viewers to place
themselves in the shoes of refugees. Through a series of slides, the web site uses phatographs,
interviews and audio recordings to depict life as a refugee. Visitors must think about the same
critical questions that refugee families struggle with every day. Where to find shelter? Where to
find food? How to seek medical attention in the refugee camps? This Web site illustrates the
difficulties that refugee youth must overcome to arrive in safe havens like the United States.

What is the Resettlement Experience Like in the United States?

Ten national voluntary agencies (volags) provide resettlement services to newly arriving
refugees, arranging for food, housing, clothing, employment, counseling, medical care and
other immediate needs during the first 90 days after arrival. Depending on the state, refugees
may be eligible for additional specialized services after that period. With some state variation,
refugees are eligible for federally reimbursed cash assistance and Medicaid for eight months
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after arrival, after which they have the same eligibility for public benefits as other legal
residents of a State, Unlike immigrants, refugees are permitted to receive federally funded
public benefits. However, after seven years in the U.S., refugees must acquire U.S. citizenship
for continued eligibility.

Refugees are permitted to work in the U.S,, and many refugee service programs focus an
helping refugees find employment so that they can become self-sufficient. Refugee children are
eligible for public education in the same way as other children in the U.5., and many states
receive federal funding to implement specialized educational programming for refugee

children.

Once in the U.S., refugees are frequently helped by family, clan, or ethnic community networks.
Many refugee groups form ethnic community based organizations, also known as mutual
assistance associations (MAA), to provide mutual aid, advice and support to others from the
same ethnic, linguistic or national background. These MAA's create a critical bridge between
knowledgeable community members and those who have recently arrived in the U.S. or are
currently in need.

In assisting refugee families and children, service providers need access to in-depth information
about refugee cultures, trauma, resulting family dynamics and the special needs of refugee
youth. Culturally and linguistically appropriate staffing and services are essential, as are
understanding and communication between agencies. Attending to these needs helps agencies
build productive partnerships with refugee communities, provide effective services and
resources, and support refugee parents in the difficult task of raising their children in a new
culture,

Professionals working in the fields of child well-being and refugee services recognize the
communal nature of problems they encounter, as well as the need for collaborative responses.
Child welfare agencies work with a range of social service agencies, professionals, and
communities in assisting families and guarding against child abuse and neglect. Refugee-serving
agencies also bring together resources and people from many walks for life for the purpose of
supporting refugee families.

Where Can | Find Mare Information and Statistics?
s |[RC's U.S. Programs Refugee 101
« Refugee Council USA- for additional background information and a directory of refugee
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resettlement agencies

+ UNHCR Statistics

¢ U.S. State Department’s Refugee Processing Center — U.S. refugee admissions within the past
fiscal year

Refugee Arrival Data by the Office of Refugee Resettlement — Country of origin and state of
initial resettlement

Center for Applied Linguistics — Refugee resettlement by country and region of origin

Immigration Data Hub by the Migration Policy Institute

« Data and Statistics = Department of Homeland Security,
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Quick Culture Facts: Hispanics, Karen, and Arab

Cultures
Hispanic
313,914,040 people live in the US as of 2012: Spain, the former imperial ruler of
49,972,000 people in the US identified as “Hispanic” much of Central and South America, is
32,539,000 come from a Mexican origin the origin of the words “Spanish” and
4,625,000 come from a Puerto Rican arigin “Hispanic” — a reason why many
1,789,000 are from a Cuban origin Spanish-speakers in the United States
4,205,000 people are from Central America refer to themselves as Latino(a)
2,830,000 are from South America instead (as a symbol of independence
3,984,000 identified as “other Hispanic” from Spain).

Karen and Karenni

People wha identify as Karen come from the mountains of Burma (formerly known as
Myanmar), a country in Southeast Asia, and parts of Thailand. Karen are traditionally
subsistence farmers and raise animals and make up the third largest ethnic population in
Burma,

Those who identify are Karenni (the “-ni” means Red) are a collection of small states.
Traditionally, the “Karen-Ni States”—once Independent of Burma, yet with feudal ties—are
made up of the many groups of independent peoples: the Kayah, Geko, Geba, Padaung, Bres,
Manu-Manaus, Yintale, Yinbaw, Bwe, Shan, and Pao.

Arab

“Arab” is significantly different from “Muslim.” If a student identifies as an “Arab” (s)he speaks
Arabic/comes from a country that identifies Arabic as the national language. Muslim is a
religion that one practices and does not necessarily denote that the student will speak Arabic.
Lebanon, Egypt, Albania, Libya, Moracco, Mauritania, and Syria are a handful of Arab states.

The traditional dress for Arab men is designed for heightened air circulation around the body
(i.e. floor length robes). The men will also wear a headdress that is called a Keffiyeh. Women
wear a full-length body cover, but the strictness varies by country.
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Indiana’s Vision and Mission for English Learners

The Indiana Department of Education {IDOE) is dedicated to providing high quality support to Indiana's
schoals, teachers, students, families, and community members, The WIDA Implementation Guide for
English Learners is one component of our mission to build an educational system of high quality and
equity that Is focused on student-centered accountability. Nearly every school and school district across
the state of Indiana has culturally and linguistically diverse students, representing over 250 different
languages and steadily annual increases in the number of English learners in aur schools. Educators and
families need resources to support our diverse students by supporting academic language development
in English while honoring the cultural heritage and native languages of our students,

In accordance with the No Child Left Behind Act of 2001 as amended by Indiana’s ESEA Flexibility
Waiver, Indiana committed to support English learners’ transition to college and career ready standards
by adapting ELP standards that are college and career ready while providing technical assistance to
educators for their implementation. Indiana launched the WIDA English language development (ELD)
standards in Octaber 2013 to comply with these requirements for the 2014-2015 school year. The WIDA
English language development (ELD) standards provide a framework for standards-based instructional
and assessment planning for English learners so that they may attain English proficiency, develop high
levels of academic attainment in English, and meet the same challenging Indiana Academic Standards as
all children are expected to meet. The Indiana Academic Standards are expectations for all students to
achieve. Maintaining high expectations for our English learners and providing appropriate supports
promaote the English learners' abilities to be college and career ready upon completion of high school.
The WIDA English language development (ELD) standards and accompanying English proficiency
assessment recognize that educators must attend to the language skills needed of our students to
achiave those same challenging academic standards as all students are expected to meet.

WIDA English language development standards utilize the Indiana Academic Standards to teach the
social, instructional, and academic language that students need ta engage with peers, educators, and
the curriculum in schools. The standards allow educatars to recagnize and support their students’
academic language development and achievement serving as a foundation for curriculum, instruction,
and assessment. The WIDA ELD standards allow English learners to communicate effectively for social
and instructional purposes and academic content in the areas of language arts, mathematics, science,
and social studies. All teachers, regardless of grade level or content expertise, should consider
themselves English language teachers, as our students need the English skills to be successful in every
classroom, Similarly, school leaders are equally responsible for the academic, linguistic, social, and
emational needs of English learners. All educatars with English learners in their classroom are
responsible far utilizing the WIDA standards and framework to ensure equitable access for all (Title VI of
the Civil Rights Act of 1964). We must ensure the WIDA English language development (ELD) standards
and Indiana Academic Standards are used eallabaratively to create a continuous pathway to academic
success for Indiana’s English learners.

This document provides the guidance for school districts to effectively implement the WIDA English
language development standards and regularly monitor their level of success. The IDOE's Office of
English Learning and Migrant Education, along with content area experts, is dedicated to a smooth
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transition to the WIDA English language development (ELD) standards. To assist in this transition, IDOE
is committed to providing technical assistance, guidance, and additional support along the way to
ensure all districts feel prepared to fully implement the WIDA English language development (ELD)
standards with fidelity.

The Indiana Department of Education Is committed to ensuring all students, regardless of language
proficlency, receive an equitable education of high guality that prepares them for future college and
career opportunities. Through collaboration with knowledgeable educators and community
stakeholders, Indiana’s Office of English Learning and Migrant Education is truly imagining the
possibilities and making them happen.

This living document is designed as a reference for district and school personnel working with
English Learners (ELs). The content of the guide represents a compilation of information,
examples and resources for your use. We will be continuously updating this document to
provide further elarity and information to district and school personnel working with ELs.
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Indiana WIDA ELD Siandards Task Force

The Indiana Department of Education would like te thank all af the following Individuals and their work
to support indiana’s English learners through high quality English language development standards.

INTESOL EL Leadership Group White Paper
Proposal- November 2012

Susan Adams, Butler University

Leslie Barrett, Indiana State University

Tracy Bunting, MSD of Pike Township

April Burke, Purdue University

Mary Cole, Indiana University

Charlier Geler, MSD of Washington Township
Tom Good, Goshen Community Schools
Denita Harris, MSD of Wayne Township

Dana Hershey, Twin Lakes School Corporation
Katie Jackson, East Allen County Schoals
Choonhyun Jeon, Monroe County Community
School Corporation

Brooke Kendall-Cisco, Butler University

Susan l{ng, Avon Community Schools

Wendy Long, Warsaw Community Schools
Solange Lopes-Murphy, Indiana State
University

Trish Morita Mullaney, Community Member
Angie Munoz Silver, New Albany-Floyd County
Consolidated Schools

Victaria Rankin, River Forest Community Schoal
Corporation

Emily Schwartz Keirns, Fart Wayne Community
Schools

Kelly Shipman, MSD of Perry Township

Frank Smith, IUPUI

Debble Thomas, Bartholomew Consolidated
School Corporation

Francisco Valdiosera, Indianapalis Public
Schoals

External Standards Vetting- July 2013

Susan Adams, Butler University

Susana Amstutz, South Adams Schools
Catherine Bhathena, Indiana University
Caralyn Bookmyer, Fort Wayne Community
Schools

Brittney Brown, M5D of Washington Township
Amanda Case, Hoosier Academy

Julla Cordova-Gurule, South Bend Community
School Corparation

Carlota Dall, MSD of Warren Township

Nancy Eagle, Northwest Allen County Schaools
Sara Frakes, Richmond Community Schools
Deborah Goddard, Calvary Christian Schoal
Denise Gosztola, School City of Mishawaka
Amber Hackworth, Warsaw Community Schools
Amy Halsall, M5SD of Warren Township

Hilda Kendrick, Greater Clark County Schools
Susan Kontos, Community Schoals of Frankfart
Kendall Kreinhagen, MSD of Washingtan
Township

Patricia Lovett, Greater Clark County Schools
Julie Majercal, M5D of Lawrence Township
Stephanie Mameilovic, MSD of Washington
Township

Laura Marales, Perry Township Schools

Trish Morita-Mullaney, Purdue University

Kim Parle, MSD of Warren Township

Nathan Willlamson, Center Grove Community
School Corporation
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Internal IDOE Work Group- July 2013

Jeff Barher, Assistant Director of Grants Management
Whyatt Clarke, English Learner Specialist

Rachel Davidson, English Learning and Migrant Education Coordinator

Stefany Deckard, Agricultural Education & Perkins Specialist
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Introduction

The Indiana Department of Education (IDOE) officially launched the Waorld-Class Instructional Design and
Assessment (WIDA) English Language Development (ELD) standards in October 2013, The WIDA ELD standards
support language development within all eantent areas and English Learner (EL) classrooms so that English
learners can meet the same challenging Indiana academic standards as all children, as required by Ne Child Left
Behind of 2001" and Indiana’s ESEA Federal Flexibility Walver?

The WIDA English Language Development (ELD) Standards Implementation Guide provides a comprehensive
summary of the WIDA ELD standards framework to promote academic language development among English
learners. This guide will support superintendents, curriculum directors, EL directars, principals, content area
teachers, and EL staff to achieve the IDOE’s vision of providing an equitable, high quality, and student-centered
education for all students.

The guidance includes a general overview of the WIDA ELD standards framework, expectations for local
implementation, and further guidance and support that will be forthcoming. District leaders may utilize this
guidance by developing curriculum to ensure that the WIDA ELD standards are integrated with the Indlana
Academic Standards, English learner and content area teachers will utllize the guidance to design meaningful
instruction to support English learners at all proficiency levels while ensuring meaningful access to the Indiana
Academic Standards.

Background
What's WIDA?

WIDA's missian, to suppart academic language development and academic achievement for linguistically diverse
students thraugh high quality standards, assessments, research, and professional development, is exemplified in
its Can Do Philosophy. The ten Guiding Principles of Language Development provide the theoretical and research
bases for extensive standards work. The 15 Essential Actions for unlocking academic language use in school will
help educators better understand the multiple facets of standards-referenced education for English language
learners (ELLs).?

The WIDA ELD standards promote academic language development far ELs in five areas: sacial and instructional
language, language of language arts, language of mathematics, language of science, and the language of social
studies, The WIDA ELD standards reinforce that teachers of all content areas must attend to the language skills
needed by their students to be successful within the content, The social and instructional language standard
represents the academic language of school across any classroom, such as “Organize your notes for the exam
next Friday.” Additionally, content area teachers will utilize their content lessons as additional avenues for
students to develop academic language skills, and not just relegate this responsibility to the EL or

"'Seetion 1111(b)(1) and 3111(LY2)C)ii)
? http:/www2.ed. gov/policy/elsec/guid/esea-flexibility/map/in.him|

* Essential Actions Handbook p. 3 http:/www.wida.us/get aspx?id=712
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English/language arts teachers. The standards pramote a culture of shared responsihility by a collaborative
instructional approach in which EL and cantent area teachers work together to promote ELs' language
development.

Wiy WIDA?

WIDA's can do philosophy believe that English learners provide a valuable asset to any classroom. When
educatars facus on what English learners can do rather than what they cannot, learning is built upon the assets a
child brings. The native language of a student is a powerful tool for further learning. The varied cultural
backgrounds of Indiana’s English learners enrich the classroom experience for all students. A large achievermnent
gap exists between native English speakers and English learners in Indiana; WIDA emphasizes that all educators
are language teachers, and therefare provides a common goal te pramote [anguage proficiency in all
classrooms. WIDA's ten Gulding Principles of Language Development include:

1)

2)

3)

4)

5)

6)

7)

8)

9)

Students’ languages and cultures are valuable resources to be tapped and incorporated into
schooling.

Students’ hame, school, and community experiences influence their language development.

Students draw on thelr metacognitive, metalinguistic, and metacultural awareness to develap
proficiency in additional languages.

Students’ academic language development in their native language facilitates their academic
language development in English. Conversely, students’ academic language development in English
informs their academic language development in their native language.

Students learn language and culture through meaningful use and interaction.
Students use language in functional and communicative ways that vary accarding to context.

Students develop language proficlency in listening, speaking, reading, and writing interdependently,
but at different rates and in different ways.

Students’ development of academic language and academic content knowledge are inter-related
processes.

Students’ development of social, instructional, and academic language, a complex and long-term
process, is the foundation for their success in school.

10) Students’ access to instructional tasks requiring complex thinking is enhanced when lingulistic

complexity and instructional support match their levels of language proficiency.
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How is WIDA different from Indiana’s 2003 ELP standards?

The 2003 ELP standards facus on reading, writing, listening, and speaking in the context of language arts only.
WIDA offers 5 standards (social and instructional language, language of language arts, mathematics, science,
and social studies) to ensure English learners are successful In attaining English proficiency while being used to
ensure equitable access to the Indiana Academic Standards.

Indiana’s 2003 English language proficiency standards provided a list of topics and skills that ELs must be taught
at each grade level aceording to the student’s English proficiency level. In cantrast, the WIDA standards require
that all teachers of English learners, including content area and EL staff, to attend to the language skills needed
for English learners to be academically successful within the school setting and the content areas of language
arts, mathematics, science, and social studies. The WIDA standards framewark also provides examples of how to
differentiate content area instruction for ELs and other helpful resources, such as the Can Do Descriptors. The
WIDA standards framework highlights the importance of promoting language development within content area
learning ta promote ELLs academic achievement.

WIDA has many documents. Where do | hegin?

The Indiana Department of Education will provide annual support and training, along with regular professional
development opportunities through the WIDA Consortium. Educators are recommended to use this
implementation guide to build an initial level of understanding regarding the WIDA ELD Standards Framewaork.
The following key points will help guide educators along this process:

+ |ndiana has launched the 2007 WIDA ELP Standards and the accompanying 2012 Amplified ELD
Standards. The standards themselves have remained unchanged from the 2007 to the 2012 version. The
2012 version builds upon the previous publications by making the framewark more meaningful through
additional madel performance indicators and alignment to college and career ready standards, The 2012
version represents a name change from English language proficiency (ELP) to English language
development (ELD) to represent that learning a new language is a continual process.

*  WIDA's 2007 ELP Standards include resources such as:

o Examples of sensary, graphie, and Interactive supports (pgs RG-21-24).

o Checklist for reviewing strands of model performance indicators to ensure that a lesson has all
of the essential companents (pgs RG-39).

a  Example topics and genres: Content related to WIDA's ELP standards (pgs 1-68). Educators can
use these example content topics that are found In the Indiana Academic Standards to easlly
bulld lesson plans that support English learners at all levels of English proficiency.

+  WIDA's 2012 Amplified ELD Standards include resources such as:

o Integrated Strands (pgs 18-21). Educators can use these examples to learn how to create
integrated units across multiple disciplines (l.e. E/LA, math, and history) that integrate the WIDA
ELD standards.
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o Expanded Strands (pgs 22-44). Educatars can use these examples to understand the language
features needed at the word/phrase, sentence, and discourse levels far each level of English
proficiency in each lessan,

o Strands of Model Performance Indicators (MPIs) (pgs. 45-111). Educatars can use these madels
to show how educators will connect the academic standards with the WIDA ELD standards,
provide contexts for language use, ensure that all students have equal access to the same
content, and adequately support the needs of English learners at varying proficiency levels. (See
FAQ #9 on p. 27 for mare information regarding the connection to the Indiana Academic
Standards)

=  WIDA's Can Do Descriptors provide educators with information on the language students are able to
understand and produce in the classroom. The Can Do Descriptors are in grade level clusters of Prek-K,
Grades 1-2, Grades 3-5, Grades 6-8, and Grades 9-12.
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The WIDA ELD Standards

The WIDA Standards framewaork is composed of several key components:

The WIDA English language developmant (ELD) standards reflect the social, instructional, and academic
language that students need to engage with peers, educators, and the curriculum in schools. These standards
promaote academic language development across four core content areas and the role of all teachers as teachers

of language.

Standard H Abbreviation

English Language English language learners communlcata for Social and Soclal and
Development Instructional purposes within the school setting Instructional
Standard 1 language
English Language English language learners communlcate information, Ideas The language of
Development and concepts necessary for academic success in the content Language Arts
Standard 2 area of Language Arts

English Language | English language learners communleata information, ldeas The language of
Develapment and concepts necessary for academlc success In the content Mathematles
Standard 3 area of Mathematles

English Language English language learners communlcate information, Ideas The language of
Development and concepts necessary for academlc success in the content Science
Standard 4 area of Selenca

English Language English language learners communlcata information, ldeas The language of
Development and concepts necessary for academie suecess in the content Soclal Studies
Standard 5 area of Soclal Studles

WIDA ELD Standards © waww.wida.us
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The Features of Academic Language

The WIDA ELD standards organize social, instructional, and academic language into three levels: discourse level,
sentence level, and word/phrase level, WIDA's view of academic language extends beyand vocabulary.
Academic language includes language forms and conventions that students need to utilize vocabulary. Linguistic
camplexity recognizes the depth and breadth in which students utilize vocabulary and language forms. The
saciocultural contexts for language use invalve the interaction between the student and the language
environment, encompassing components such as register, genre, topic, task, and participants’ identities and

sacial roles.

Performance Criteria | Features
Discourse Linguistic Amount of spccchfwrim:n text
Level Complexity Structure of speech/written text
(Quantity and variety of | Density of speech/written text
oral and written text) Organization and cohesion of ideas
Variety of sentence types
Sentence Language Forms and | Types and varicty of grammatical structures
Level Conventions Conventions, mechanics, and Huency
(Tipes, array, and use of | Mateh of language forms to purpose/
langudage structures) perspective
L]
i Word/Phrase Vocabulary Usage General, xpcciﬁc, and technical language
Level (Specificity of ward or Multiple meanings of words and phrases
., phase choice) Formulaic and idiomatic expressions
Nuances and shades of meaning
Collocarions

WIDA 8 www, wida,us
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Performance Definitions by Language Domain

The levels of language proficiency correspond to the performance definitions of an English learner at a particular

level of language proficiency far each domain (speaking, listening, reading, and writing) at the word/phrase,

sentence, and discourse levels, The Performance Definitions describe the language ELs can process and produce
toward the end of each level of English language development when given language supports, as determined by
an English language proficiency assessment.

WIDA Performance Definitions Listening and Reading, Grades k-12

WIDA

Aveach grade, rowand the end af a ghven level of English Linguage profickency, and with Inssucdonal sppors, English boguags learners will process.,,
_ Ghcounstesl Suntence Lavel Word/¥hrate Lavel
Linguistic Complaxity Language Forms and Conventions Varabulary Usage
Lavel 6 = Reaching Lsngusge han meets all erbearia |l|m|‘|'| Lewel 5. I'Hl*,ln\‘
# “.lv:h-ﬂnuiplw discouns whh comples & Compound, |nmr@n Eranma theal * Technbeal amd sbatrsct conteni-irea
Lavel s il nes eomitrnetbons (e g, mulilple phisies aml linpaige
0 :"" » Uohalve and m;mlu.l velinad ke lauian) o Whardsand anpresdons with shades of
tidging * A brosd range of enrence patieims meanlng for cach conteni dred
chaticerhaile of pariloulss eonten ares
+ Connected discourse whib 3 vaileiy of % A vaileiy of somples grammaileal + Spweibe pid wine tehileil eonieni-ares
Lavala senieie otk linjivige
i * Fapandial pelsiad kless * Saatenee paiveim scharaairi ks of * Wondsand evpreslons with muldlple
Expanding panlculir conter arcas miganing or collocatking and Tdlgnena oo
wach contim ares
& [Mawnitee whih 2 il of evtended L] {'nniruuml winl saime camples feg,, famin L] M\lhl.ﬂ-u awivigdl wiids dind aupicaskom
Lavald ieniien phase veibs phoase, prepashilonal phise * Wonki o7 aspreslons rlaal 1o conren
Daveloping | * Pelued bou pramim aikeal ennvioi kn aiea wlih commen eallocatiang srd Wioms
SRS (RIS S0 00 CORIET Area CTOS CONTER] AN
+ Muliighe ielied slmple sentenies * Compound grammankal conimaions * Genanal and jome spicific conren wards
Leval 2 & Am ides winh devalls & Repaelihve phrasl ard sotence paiscoma andl expresbans {ind uding cognaien
Emarglag ACTON CONRENE Arcan * Noclil and lnsiraed onsl wandi and
enperesalong 3IOL CaRIENT J1eas
* Mingle dtileinenis 6 quesilans = Shmple grammutieal eonuniaking leg. * Gienenil cantent.nlied wank
Lavall 5 An iles within wanls, pluu.lq_ arihunks ol Whe ques b, dedararived) * Fveryshiy soclal and Insirscekenal wanls
Entailng of linguags # Common sochil and Inunicdonal forms and expreulons
aned Jraiterna

<. wiihin saeloculingl eontesis foe Lingiige uise,

WIDA © wiww.wida,us
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WIDA Performance Definitlons Spaaklng and erting. Grades K-12

®

Wi

e Saniance Laval Word/Phrase Lavel
Lingulatle Complexity Languaga Foims and Conventions Vocabulary Uhage
Lavl = Resthilag Lanpasge thai meeis all exiteria thiough Level % Biklging
0 Mdnpl-.m:i:n saniences v A -.-ul::g of grammutical virucuis ® Techiival aml abaracs conieni-ares Linpuage
Laval B + Organlenl, coherive, and cobereni mutthed fo puipeie and neaily conilaenn = Woirds anad esparubon with preciie meaning
Biidgl avprenalon of Ko wid ol conve ntkins, |n:'|||"nlrm wilexi relaiead i gonieni Aied Forjlas
ging * Abroad range of marence paiizin
chuarscterinn ke of parboulir conient aress
+ Sher, expandal, and wme complex * A variety of grammatical sirvonures and * Spevif andd ime weehalcal contani-anes
Lavald seniences generally eomilient uie of convenlons Linpuags
Tenandin & Ehgantoad exprovdon of ldea wiik ¥ Seatenee paiicima charscicilithe of = Wunds gnd eapiesibani with muliple
P % smerging cohirslon jurileuli conient dreas mesnings ar cammaon eollocalons and
Iedinrms sevnas emment anea
+ Short and some evpanded seniencei with | ¢ Repeiiiive grammaileal sirieiiies with * Spavific comem words and expresilans
Lavail emeigig complesiiy oocail onal vaitibon and emunging uie of (i luding coniens-ypeed fic cognates)
Dilanta + Expanded exprension of ane ko o enmenilon = Woidi of expressbani relaad 1o cantenn aren
wraloping Iﬁl’“ldnll‘lrlfllhn af muliipls eelsiasl B Bepitenee paiicons soss Cofid il disas
il
& Thiasen or shan seaicnees ¢ Formulike grammuiieal stevetires and s Cienial eamiens woanls and mprewlons
Leval2 * Emerging cxpression of deas vitlahle wie ol conventing (including romman cognaren)
Emarglng # Repuiliive phizul and wnienee pateeims ¢ Sexial and Invieuakonsl wonds and
2er0i Ennient Bhels A0 IPEAIOA SCRORE CONETT 31718
+ Wondy, phrases, or chunks of linguage ¢ Simple grammutical constructkens (... s Cieneral comenerelaed wonds
Laval1 + Single words used 1o reprosit h£: comimands, Whe questbon, dedliratives) * Eyeryday sachal and Innrucdonal wards and
Enteilng * Pheasl patierns avscdaiad with comman familiar expresinns
socl il and bnitricalanal o witons

cowithin socloculiural contests for linguage ue.

WIDA © www.wida.us

DA

™

M cach grade, wwand the end of a given level of English Linguage proficiency, and with Inssucilonal suppsore, English language learaers will pissluce...
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Maodel Performance Indicator (MPI) Strands

MPIs are examples of how language is processed or produced within a lesson based upon an Indiana Academic
Standard by students at particular levels of English language proficiency. Each MPI contalns a student-specific
language function that exemplifies a language task that a student at that proficiency level can complete based
upon the Can Do Descriptors and Performance Definitions. The content stem |s the same for all students across
all levels of language proficiency and is derived from the Indiana Academic Standards. Suppart is provided to
English learners to facllitate language development and mastery of the content stem; Educators might use
sensory supports (i.e, models or photographs), graphic supports {i.e. graphie organizers or charts), or interactive
supparts (i.e. native language skills ar partners) within an MPI.

Sample Individual Model Performance Indicator (MPI)

Lown Laval 3
Emi raing Daeveloplng
E [ddenrify language that Idemily linguage that Caregoleze pastages based Compare narmatlve polnis Compare and contran
indicates nareaive poinisof | Indicates narratlve polnts of | on narrcive polnts of view || of view in extended ene narative painis of view in
view (e, "7 w “hefihe™) view (e, "he Felt wared”) fromn Mlusirated vext uslng uiting praphie ofganizers cxtended rexis

from Hlusirated rext using Trom illsirated teat wing wordfphiaie banki witha with a pariner
wardfphease banks with a watd/pheaie bankswiih a partiier
Illltl'pﬂ' Plllnﬂ

WIDA © wwnerwidaus

This is an example af an MPI for a Level 3 English w
learner in a science lesson. Each MPI has the following Level 3 CONSORTIUN
3 components:

Developing

Lanpuage Function Is a student-specific language | w14

expectation within the domain of the chosen activity; Language _:'r Describe how

an English learner at this level would be expectedtobe | LHnction = E_"F_'"SY_WL“E" §< = W
able to describe within a speaking activity during a using sentence ﬁajm -
science lesson; WIDA's performance definitions in ‘ r|frames and

Listening and Reading and Speaking and Writing and l Stphort |_ i graphic supports

the Can Do Descriptors found in the Download Library
are used to select the language function,

Content Stem anchors the language to the content and
underlies the language development across all five
levels of language proficiency; the content stem Is an Indlana Academic Standard 2014 and will be the
same for all students, as all students are expected meaningful access to the same challenging
academic standards.
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Support Is provided to English learners to facilitate language development and mastery of the content
stem; Educators might use sensory supports (l.e. models or photographs), graphic supports (i.e.
graphic organizers or charts), or interactive supports (i.e. native language skills or partners) within an
MPI.

More Information can be found at www.wida.us and www.dee.in.gov/elme
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Reg ulatory Requirements
What are districts expected to do in regards to the WIDA standards?

The WIDA ELD standards became Indiana’s English language proficiency standards in October 2013, Beginning in
the 2014-2015 schoal year, districts are expected ta integrate the WIDA standards into classes where ELs
participate, including content areas, per No Child Left Behind® and Indiana’s ESEA Federal Flexibility Waiver®,
WIDA emphasizes college and career readiness through its facus on

* gral language development
* literacy across the content areas, attention to genre, text type, register
* attention to genre, text type, register, and language forms and conventions

* use of instructional supports

Beginning in the SY 2014-15, all educators who teach ELs are expected to integrate components of the WIDA
ELD standards framework into their instruction and assessments, The WIDA standards promote an integrated
approach to support English language development, and both EL and content area teachers shauld be teaching
academic language and differentiating Instruction for ELs based on their specific teaching context. Educators can
view model performance indicators within the 2012 WIDA ELD Standards® for their respective grade levels and
subject areas to learn mare about implementing WIDA, Many of the components of WIDA could be viewed by
administrators through instructional walkthroughs and observations of instructional planning. The local school
district maintains the ability to determine the type of evidence collected or observed to ensure that all teachers
of English learners are implementing the WIDA standards with fidelity.

Process

Effectively implementing the WIDA ELD standards into content area and EL classrooms will be a multi-year
process, The transition requires strategic planning from district leadership, comprehensive training about the
WIDA framewaork, and collabaration between content area and EL teachers. The Indiana Department of
Education recognizes that full implementation of the WIDA Standards Framework will be an ongaing process.

During the 2014-2015 school year, districts will be required ta submit a plan for implementing the WIDA ELD
standards via their Title Ill or Mon<English Speaking Program (NESP) application. This plan may include, but is nat
limited to, information about:

4 Qection 1111(b)(1) and 311 1(b)(2)(C)(i1)

! http:/iwww2 ed. gov/policy/elsec/guid/esea-flexibility/map/in.html
ﬁ i - YT
http: /o wida.us/get aspx?id=540
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*  WIDA training oppartunities for district staff, especially core content area and EL teachers who teach ELs
and their supervising staff;

* Aprocess and approach for reviewing or developing EL curricula that integrates key components of the
WIDA standards framework;

¢ A pracess and approach for reviewing content area curricula so that it incorporates key components of
the WIDA standards framewaork; and

*  |mplementation timelines and action steps, alang with specific district and/or school staff responsible
for each action step.

District leaders have flexibility to develap a plan and approach for WIDA integration that reflects their local
context and initiatives. WIDA implementation plans should also be regularly updated to reflect accomplishments
and evaluation of initial efforts.

In subsequent years, local school districts will update the implementation plans and further complete curriculum
alignment in order to effectively serve their English learners.

Depariment Sponsored Trainings and Technical Assistance
How will the IDOE support this important work?

Multiple WIDA trainings have been held since the launch of the standards in Octaber 2013, and further sessions
will be held in Summer 2014 for district leaders and educators. The Indiana Department of Education plans to
offer more trainings in the future to expand the depth of the implementation of the WIDA standards at the local
level. However, the administrators at the local level maintain the respansibility of ensuring that the teachers of
English learners, including content areas and EL staff, are equipped to implement the WIDA standards, which
will include training led at the local and regional levels.

Preliminary plans for further state-led training will include:

= 1-day WIDA Standards Framework Overviews focused on the principles, organization and key
camponents of the WIDA framework;

= 3-day WIDA Training of Trainers focused on the principles, organization and key components of the
WIDA framewaork and how to provide in-house basic WIDA professional develapment;

= Consultations and workshops about the WIDA standards framewark

=« WIDA standards presentations far local, regional, and state conferences
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Additionally, the IDOE recognizes that districts, schools, educators, and parents will need continued support and
we are committed to this work. Further guidance will be provided on an ongoing basls, including technical
assistance consultations, resource documents, in-person trainings, web-based materials, and webinars,
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Sample WIDA Standards Framework Implementation Project Plan

Schoal districts may wish to use this resource to plan the implementation of the WIDA ELD Standards

Framework with all educators of English learners. This is a suggested plan; schoaol districts may wish to alter
iterms within this plan. The activities below may be supparted via Title | (for eligible students/schools), Title Il
Title I, and Non-English Speaking Program (NESP).

e —

~ Task

WIDA ELD standards overview
training for administrators

Timeframe/
Deadline

Ongoing; Beginning of
School Year

Resource
Names

Comments/
QOutcome

Budget

WIDA ELD standards overview
training for all teachers of English
learners (EL, content area etc.)

Ongolng; Beginning of
Schaool Year

Review and development of EL and
cantent area curriculum to ensure
WIDA Integration

Ongolng; Fall/Winter
of School Year

Provide outreach to inform EL
families about the WIDA ELD
Standards and integration with
Indiana Academic Standards to
improve achievement

Ongoing; Fall/Winter
aof School Year

Develap a WIDA cadre ar
leadership team of educators to
develop/offer further training

Ongoing;
Winter/Spring of
School Year

Analyze local formative (i.e.
progress monitoring) and
summative ( l.e. ACCESS, ISTEP+)
date to evaluate program success

Ongoing; Spring of
School Year

Determine effectiveness and
fidelity of WIDA standards
implementation in accountahility
plans, such as teacher
accountability (use state/local
funds anly) or schaal improvement
plan

Ongoing; Spring of
School Year

Reflect upon program effectiveness
and update WIDA implementation
plan

Ongoing; Summer
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English Language Proficiency Assessment Transition Guidance

Why Is Indlana changing English language proficiency assessments? In accordance with Title | of the Na Child
Left Behind Act of 2001, all states are required ta identify the languages other than English present in their
student population, assess the language proficiency of students in order to place them in the appropriate
language development program, and administer an annual assessment of English proficiency to include the
students’ oral language, reading, and writing skills in English [1111(b)(6) and 1111(b){7)]. Indiana’s ESEA
Flexibility Waiver requires the state to adopt an English language proficiency assessment that is college and
career ready and aligned to Indiana’s English language development standards, Indiana launched the World-
Class Instructional Design and Assessment (WIDA) English language development standards in October 2013 and
anticipates joining the WIDA consortium to adopt the corresponding English language proficiency assessments
for the 2014-2015 schoal year, replacing the current use of LAS Links.

What assessments are offered by WIDA? WIDA offers a comprehensive assessment system that consists of the
W-APT (Wida-ACCESS Placement Test) and the WIDA ACCESS for ELs, which is given annually to monitor
students’ progress in acquiring academic language.

What placement test do | use for the 2014-2015 school year? School districts may choose to use
remaining LAS Links placement tests to identify and place students in the appropriate language
development program for the 2014-2015 school year or begin administering the W-APT (Wida-ACCESS
Placement Test) once staff members are successfully trained through the WIDA training materials.
The Indiana Department of Education will ne langer provide LAS Links material; however, districts may
use their own state or local funds to purchase additional LAS Links materials, if needed or use W-APT
at no cost. The 2014-2015 schoaol year will be the only year where the use of both the LAS Links and
W-APT placement tasts will be allowad. Full transition to the use of the W-APT placement test will
begin no later than the 2015-2016 school year.

What annual assessment dao | use for the 2014-2015 school year? Schaol districts will use the WIDA
ACCESS for ELs as the annual proficiency assessment,

How will assessment training be provided? Corporation test coordinators {(CTCs) will be provided
login credentials to the WIDA training materials, where assessment overviews, praofessional
development, and resources will be available. The CTCs will be responsible for ensuring all staff
members have been trained to administer the new assessments.

What are the next steps? Districts may chaose to use either the LAS Links placement test or the W-
APT ta place students in the appropriate language development program for the 2014-2015 school
year. Schools will only administer ACCESS as the annual ELP assessment during the 2014-2015 school
year. Instead of administering both the annual LAS Links and ACCESS assessmeants, the Indiana
Department of Education will conduct a bridge study to determine exit criterla and reset targets for
AMAD 1 and 2. The bridge study will analyze data from both the old metric and the new metric in
order to maintain consistent reporting.
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Frequently Asked Questions

1.

2.

a,

When were the WIDA ELD standards adopted? October 2013

Why does a state have ELP standards? The Indiana English Language Development Standards (WIDA)
meet the requirements of the Na Child Left Behind Act of 2001 by providing a framework for standards-
based instructional and assessment planning for English language learners so that they may attain
English proficiency, develop high levels of academic attainment in English, and meet the same
challenging Indiana academic content and student academic achievement standards as all children are
expected ta meet [1111(b){1) and 3111(h)(2)(C){ii)]. According to Indiana’s ESEA Flexibility Waiver,
Indiana will provide professional develapment and other supports to prepare teachers ta teach all
students including English learners. To support ELs transition to college and career ready standards, the
IDOE committed, in its approved ESEA flexibility request, to adopt ELP standards. Indiana launched the
WIDA English language development standards to comply with these requirements.

Why are there two versions of the WIDA standards: 2007 and 20127 The 2012 WIDA English
language development (ELD) standards are an amplified version of the 2007 English language
proficiency (ELP) standards. The standards have remained unchanged but the framewaork

components of WIDA, including the supplementary resources, have been developed further,

Connection to Indiana Academic Standards: The 5 WIDA standards and framewark consists
of 5 components:

Can Do Philosaphy

Gulding Principles of Language Development

Age Appropriate Academic Language in Socio-Cultural Context
Performance Definitions

strands of Model Performance Indicatars

How are the WIDA ELD standards used by educators and parents? WIDA English language
development standards utilize the Indiana Academic Standards to teach the sacial,
instructional, and academic language that students need to engage with peers, educatars,
and the curriculum in schoaols, The standards allow educators to recognize and support their
students’ academic language development and achievement serving as a foundation for
curriculum, instruction, and assessment. Further, it is a tool that parents of English learners
may use to support their acadamic progress and English language acquisition. The WIDA ELD
standards allow English learners to communicate effectively for social and instructional
purposes and academic content in the areas of language arts, mathematics, science, and
social studies.
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7.

8,

Who teaches the WIDA ELD standards? All educators with English learners in their classroom
are responsible for utilizing the WIDA standards and framework to ensure equitable access
for all. We must ensure the ELD standards and Indiana Academic Standards are used
collaboratively to create a continuous pathway to academic success for Indiana’s English
learners.

What are the resources on the IDOE website regarding the WIDA Standards Framewark?

. 2012 WIDA Amplified English Language Development (ELD) Standards
o Section 1: Understanding the WIDA Standards Framework
®  Page 3: View the five WIDA standards that represent the social,
instructional, and academic language that students need to engage with
peers, educators, and the curriculum in schoals,
= Page 7: View the features of academic language in WIDA’s standards
* Page 9: WIDA performance definitions that English learners will produce
at each grade of a given level of English language proficiency, and with
instructional support
o Section 2: Integrated Strands across multiple disciplines
o Section 3: Expanded Strands by linguistic complexity
o Section 4: Strands by Grade Level via Madel Performance Indicators (MPIs)

12
o Organization of the standards: summative and farmative frameworks
o Language proficiency levels and performance definitions

. Can Do Descriptors, found in the download library, are designed to suppart teachers
by previding them the information regarding the language that students are able to
understand and produce in the classroom acrass all academic content areas

. Guiding Principles of Language Development provide the research-based principles of
language development behind the WIDA standards

o Essential Actions Handbook provides an implementation gulde for educators to
answer the questions of “Why are there so many components?”, “What Is the
reasoning behind sach component?”, and “What is impaortant to consider in
implementing English language development standards?”

. Glossary of Terms and Expressions Related ta the WIDA Standards

How daes WIDA support instructional differentiation and second language learning?
WIDA’s theoretical foundations recognize that language is not learned absent of cantext;
therefore, content area classrooms must facllitate language development collaboratively with
the English language develapment services that an English learner receives, The can do
descriptors provide teachers with performance definitions of what an English learner can do
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10,

within speaking, listening, reading, and writing at specific English language proficiency levels.
WIDA’s gulding principles of language development recognize that a student’s native
language facilitates their academic language development in English, students learn language
and culture through meaningful use and interaction, and the acquisition of academic
language and content are inter-related pracesses.

The WIDA standards framewaorl references the Common Core State Standards several
times. Can Indiana still use WIDA? Yes. Indiana educators will use the state adopted Indiana
Academic Standards far the content stems in any lesson for English learners. An impaort
feature of the WIDA standards framework is an explicit CONNECTION to state content
standards. The Model Performance Indicators (MPIs) include samples from several states that
use Commaon Core or have their own academic standards, like Indiana.

What does a model performance indicator (MPI) Include? A model performance indicator is
an example of how language is processed or produced within an Indiana Academic Standard
by students at particular levels of English language proficiency.

This is an example of an MPI for a Level 3
English learner in a science lessan, Each MPI
has the following 3 components:

Level 3
Developing

Languapge Function is a student-specific )

language expectation within the domainof | Language { DBSCI’IbEIhDW
the chosen activity; an English learner at this Function

level would be expected to be able to ' using sentence
describe within a speaking activity during a [ frames and

science lesson; WIDA's performance
definitions in Listening and Reading and
Speaking and Writing and the Can Do
Descriptors found In the Download Library
are used to select the language function.

S
ShPRan ‘ “|graphic supports

Content Stem anchars the language to the content and underlies the language development
across all five levels of language proficiency; the content stem Is an Indiana Academic
Standard 2014 and will be the same for all students, as all students are expected meaningful
access to the same challenging academic standards.

Support is provided to English learners to facilitate language development and mastery of the
content stem; Educators might use sensory supports (l.e. models or photographs), graphic
supports (L.e. graphic arganizers or charts), or interactive supports (i.e. native language skills
ar partners) within an MPI.

Mare information can be found at www.wida.us and www.doe.in.gov/elme

iDA

CONSOGRTIUM

| Stem
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Glossary of Terms and Expressions Related to the WIDA Standards

academic content standards: the skills and knowledge expected of Indiana students in the core
content areas for each grade level via the Indiana Academic Standards

academic language: the oral and written text required faor all students, including English learners, to
succeed in school; utilizes deep understanding and communication of the language of content within
a classroom environment in language arts, mathematics, science, and social studies

amplified strands: a framework that includes examples of the three performance criteria of academic
language across levels of language proficiency: linguistic complexity, language forms and conventions,
and vocabulary usage

basic interpersonal communication skills (BICS): the ability of an English learners to interact in social
situations using day-to-day language in informal situations; often takes 3-5 years for an English
learner to develop

cognitive academic language proficiency (CALP): the ability of an English learner to interact with and
utilize academic language successfully within an educational setting; often takes 5-7 years for an
English learner to develop

cognitive functions: the mental processes invaolves in learning

collocation: words or phrases that naturally occur together (e.g., “peanut butter and jelly,” or “a
strong resemblance”)

complementary strands: the use of the standards framewaork to represent critical areas of schooling
autside the five English language development standards, including music and perfarming arts, the
humanities, visual arts, health and physical education, technology, and engineering

content stem: the element of model performance indicators, derived from the Indiana academic
standards, that provides a standards-referenced example for teaching language within the content

connections to academic content standards: examples of the assaciation to the Indiana academic
standards

diseaurse: extended oral or written language conveying multiple ideas; its language features are
shaped by the genre, text type, situation, and register

domains: the four modalities of language; listening, speaking, reading, and writing

English language proficlency (ELP): the current level of English skills possessed by a student in the
areas of speaking, listening, reading, and writing; determined by an English language proficiency
assessment
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English learners: Students who have been identified by the language proficiency assessment as
limited English proficient (LEP) that require language suppaort to achieve grade-level content in
English

ESL/ENL/ELL: These terms are often used interchangeable to reference an English learner; English as
a Second Language (ESL), English as a New Language (ENL), English Language Learner (ELL)

example context for language use: the task or activity in which communication occurs

example tople: theme or eoncept derived from Indiana academic standards that pravides the context
for language development

fluent English proficient (FEP): An English learner who has achieved fluency in English (speaking,
listening, reading, and writing) as determined by an English language proficiency assessment (Level 5)

home language survey (HLS): A survey administered to students enrolling in an Indiana school for the
first time (i.e. KDG or a student transferring from aut of state) to ask the native language, language
used maost often, and language used in the hame by the student

instructional language: the language that is found in typical classroom communication across any
teacher, such as “Open your books to page...”

instructional suppaorts: sensary, graphic, and interactive resources used in instructian and
assessment to assist English learners in making meaning from language and content

integrated strands: a framewark for the WIDA ELD standards in which grade levels, language
domains, and standards are comhbined across multiple content areas

L1: the first language a student learns; usually refers to a home language(s) other than English,
although for some English learners, a second language (L2) may be developing simultaneously
alongside the L1

L2: the second language a student acquires, usually refers to English as an additional language

language development standards: language expectations for English learners represented within
developing levels of English proficiency

language function: the purpose for which oral or written communication is being used (i.e. describe,
compare)

language proficiency: a person’s ability In pracessing (listening and reading) and producing (speaking
and writing)
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language forms and conventions: the grammatical structures, patterns, syntax, and mechanics
associated with sentence level meaning; one of three criteria that constitute the performance
definitions

language minority: A student who utilizes a language other than English as a native language,
language used most often, or language used mast often in the home by the student via a Home
Language Survey (HLS); A language minority student who is found to be limited English proficient
(LEP) via an English language proficiency assessment is classified as an English learner

levels of language proficiency: the division of the second language acquisition continuum into stages
descriptive of the process of language development; the WIDA ELD Standards have six levels of
language proficiency: 1-Entering, 2=Emerging, 3=Developing, 4=Expanding, 5-Bridging, and 6—
Reaching

Level 1: beginner; students perfarming at this level of English language proficiency begin to
demanstrate receptive or productive English skills; they are able to respond to some simple
communication tasks

Level 2: early intermediate; students perfarming at this level of English language proficiency respond
with Increasing ease to more varied communication tasks

Level 3; intermediate; students performing at this level of English language proficiency tallor the
English language skills they have been taught to meet their immediate communication and learning
needs; they are able ta understand and be understoad in many basic social situatians (while
exhibiting many errors of convention) and need support in academic language

Level 4: advanced; students performing at this level of English language proficiency comhine the
elements of the English language in complex, cognitively demanding situations and are able to use
English as a means for learning in other academie areas, although some minor errors of conventions
are still evident

Level 5: fluent English proficient (FEP); students performing at this level of English language
proficiency communicative effectively with varlous audiences on a wide range of familiar and new
topics to meet social and academic demands; students speak, understand, read, write, and
comprehend English without difficulty and display academic achievement comparable to native
English-speaking peers; to attain the English proficiency level of their native English-speaking peers,
further linguistic enhancement and refinement are necessary

limited English proficient (LEP): an English learner that is not fluent English proficient (FEP) as
determined by an English language proficiency assessment (Levels 1-4) in listening, speaking, reading,
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and writing

linguistic complexity: the organization, cohesion, and relationship between ideas expressed in the
varlety and kinds of sentences that make up different genres and text types in oral ar written
language at the discaurse level; one of three criteria that constitute the performance definitions

model performance indicator (MPI): a single item within the standards matrix that describes a
specific level of English language development (i.e. emerging) for a language domain (i.e. speaking)
within a grade or grade-level cluster

perfarmance definitions: the criteria that define linguistic complexity, language farms and
conventions, and vacabulary usage for receptive (listening and reading) and productive (speaking and
writing) language across the five levels of language proficiency

praductive language: communicating meaning through the language domains of speaking and writing

realia: real-life objects used as instructional supports for language and content learning (i.e. a real
plant is used in a science class versus a picture of a plant)

receptive language: the processing of language through listening and reading

register: features of language that vary according to the cantext, the groups of users, and purpose of
the communication (i.e. the speech used when students talk to their peers versus their principal)

scaffolding: careful shaping of the supports (l.e. processes, environment, and materials) used to build
on students’ existing skills and knowledge to support their progress from level to level of language
proficiency

soclal language: the everyday registers used in Interactions outside and inside schaol

sociocultural context: language associated with the culture and society in which it is used; in
reference to schooling, soclocultural context revolves around the interaction between students and
the classroom language environment, which includes both curriculum and language used in teaching
and learning

specific language: words ar expressions used acrass multiple academic cantent areas in schoaol (i.e.
chart, total, individual)

standards framework: the components representing WIDA’s five ELD standards, the features of
academic language, the performance definitions, and the strands of model performance indicators
(standards matrix)

technical language: the most precise words or expressions assoclated with topics within academic
content areas in school (i.e. photosynthesis)
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topic-ralated language: grade-level words and expressions, including thase with multiple meanings
and cognates (words similar in two or more languages), that are associated with the example topic
within the standards matrix

visual suppart; instructional materials or actions that accompany written or oral language to help
English learners access meaning (i.e. lllustrations, graphic arganizers, charts)

vocabulary usage: specific words or phrases for a given topic and context; one of three criteria that
constitute the perfarmance definitions
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Disclaimer

This guidance document has been produced by the IDOE Office of Student Assessment and
Office of English Learning and Migrant Education. This document must be used in conjunction
with all official testing materials in the administration of the ACCESS for ELLs. It contains
English language proficiency testing policy and procedures to ensure the valid administration
of the ACCESS for ELLs assessment in Indiana. Corporation Test Coordinators, EL/Title Ill
Directors, and administrators of the ACCESS for ELLs must read this document carefully in
conjunction with all secure and non-secure test materials,

Portions of this document have been reprinted with permission from the publisher.

1 ——
Transition Year: 2014-2015
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English Language Proficiency Requirements

Why is Indiana changing English language proficiency assessments? In accordance with Title | of the No Child
Left Behind Act of 2001, all states are required to identify the languages other than English present in their
student population, assess the language proficiency of students In order to place them in the appropriate
language development program, and administer an annual assessment of English proficiency to include the
students’ oral language, reading, and writing skills in English [1111(b)(6) and 1111(b)(7)]. Indiana’s ESEA
Flexibility Waiver requires the state to adopt an English language proficiency assessment that is college and
career ready and aligned to Indiana’s English language development standards, Indiana adopted the World-
Class Instructional Design and Assessment (WIDA) English language development standards in Octaber 2013
and joined the WIDA consortium to adapt the corresponding English language proficiency assessments for the
2014-2015 school year, replacing the current use of LAS Links.

What assessments are offered by WIDA? WIDA offers a comprehensive assessment system that consists of the
W-APT (WIDA-ACCESS Placement Test), the WIDA ACCESS for ELLs, and the Alternate ACCESS for English
language learners with severe disabilities. These assessments are given annually to monitor students’ progress
in acquiring academic language, WIDA has an optional, Interim assessment called WIDA MODEL.

What placement test do | use for the 2014-2015 school year? School corporations may choose to use
remaining LAS Links placement tests to identify and place students in the appropriate language development
program for the first semester of the 2014-2015 school year. Staff may begin administering the W-APT (WIDA-
ACCESS Placement Test) once staff members are successfully trained through the WIDA training materials. The
Indiana Department of Education will continue to provide LAS Links materials for the first semester. The 2014-
2015 school year will be the anly year where the use of both the LAS Links and W-APT placement tests will be
allowed, Full transition to the use of the W-APT will begin in January of 2015,

What annual assessment do | use for the 2014-2015 school year? School corporations will use the WIDA
ACCESS for ELLs as the annual proficiency assessment. The LAS Links annual assessment may not be used as
the annual assessment in any circumstance,

How will assessment training be provided? Login credentials to access the WIDA training materials will be
provided to test administrators by their local WIDA Test Coordinator, Secure login provides access to the
training course, quizzes and PowerPoint presentations. All staff members who will administer ACCESS for ELLs
are raquired to take this training course and receive online certification from WIDA. The local WIDA Test
Coordinator will be responsible for ensuring all staff members have been trained to administer the new
assessments.

What schools are affected by this assessment and accountability transition? All traditional public schools and
charter schools will utilize the WIDA-ACCESS Placement Test (W-APT) and ACCESS for ELLs annual English
language proficiency assessment. Nonpublic schools participating in the Choice Scholarship Program may
utilize the WIDA-ACCESS Placerment Test (W-APT) and ACCESS for ELLs annual English language proficieney
assessment when completing the required ELP assessment under 511 IAC 5-2-3 (e), 511 IAC 5-2-4 (c), 511 |AC
6.2-3.1-1, and 511 IAC 6.2-3.1-3(7). Accredited nonpublic schools may use an alternate English language
proficiency assessment when completing the required ELP assessment under 511 IAC 5-2-3 (e), 511 IAC 5-2-4
(c), 511 IAC 6.2-3.1-1, and 511 IAC 6.2-3.1-3(7).

Transition Year: 2014-2015 i
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Roles and Responsibilities

Corporation Test Coordinator (CTC)

Corporation Test Coordinators are the main point of contact for WIDA and are responsible for facilitating
communication between the corporation and the IDOE, CTCs received secure login infarmatian from WIDA,
CTCs may assign a WIDA Test Coordinator (e.g., English Learner/Title Ill Director) the responsibilities of
averseeing the training and the implementation of the assessment.

WIDA ACCESS Test Coordinator-English Learner/Title 1l Director:

The WIDA Test Coordinator is responsible for creating Test Administrator accounts; recelving, securing,
distributing, and returning test materials; arranging and scheduling test sessions; and generally overseeing all
aspects of test administration. In particular, the WIDA Test Coordinater is responsible for ensuring the test
administration is perfarmed by properly trained test administrators, WIDA Test Coordinators can manitor the
training certification results in the online course for educators in their corporation. (CTCs can follow the
instructions sent to them to create an account for the WIDA Test Coordinator if this responsibility is assigned to
anather staff member.)

As a reminder, federally mandated ELP assessments must be overseen and administered with state and local
funds.

Login Credentials and Training

WIDA Test Coordinators will be responsible for creating accounts for the online training courses for test
coordinators and test administrators, Test administration training and certification is crucial for successful
administration of ACCESS for ELLs, and the training provides answers to many frequently asked questions about
test administration. WIDA Test Coordinators are responsible for ensuring prior to administration of ACCESS for
ELLs that all test administrators have been adequately trained and have passed the applicable online quizzes.

Testing Window

The ACCESS for ELLs assessment s a state-mandated test that can only be administered on the dates Indlana has selected
as its testing window. The state testing window far the ACCESS for ELLs is *January 21, 2015 through February 27, 2015
(*pending state board approval). All students identified as LEP who are enrolled In the schoel are required to be assessed
during the testing window and will be included in Annual Measurable Achievement Objective (AMAQ) calculations. More
information can be found on the IDOE website.

Ordering Test Materials (in collahoration with corporation data persannel)

For 2014-15, Corporation Test Coordinators will be contacted by MetriTech, Inc., the ACCESS far ELLs printing
distributing, scoring, and reporting vendar, before the test ordering window opens. CTCs and WIDA Test Coordinatars
must collaborate with their corporation STN administrator to complete the DOE-TL (WIDA) file upload to arder
assessment materlals. Please note: Tlers must be selected for students in grades 1-12 (Tier A, B, €). Within each grade
level cluster (except Kindergarten), there are three tiers (Tiers A, B, C). Unlike LAS Links where there was anly one version
used each year for the respective grade level cluster (i.e., all s grade LEP students took the exact same version of LAS
links), LEP students will have to be assigned a tier that is respective to his or her language proficiency level., An educatar
familiar with a student’s proficiency level must cansult with the English Learner/Title Il Director and Corporation Test

Coordinator to order and assign a specific tier for each student. View WIDA's Tier Placement Tutorial, Tier Placement
Protocol. Please reference the chart on page 10 for specific guidance,

S ——
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Upon receiving test materials, Test Coordinators at the corporation and school levels should verify that the
correct number of booklets was received, and materials should be divided and delivered according to local
practice.

Handling and Returning of Materials

ACCESS for ELLs Is a secure test. Test materials must be handled securely and carefully, and kept in locked
storage when not in use, Please note that this procedure differs from the administration of LAS Links. No
ACCESS for ELLs test materials are kept locally at the end of the testing window.

For more infarmation, please visit http://www.wida.us/assessment/ACCESS/. |

Requirements to Identify Students as Limited English Proficient

Per Title | of No Child Left Behind (2001) and Plyler v. Doe (1982), a school must survey the language(s) spoken
by a student enrolling or preparing te enroll in an elementary or secondary school, Indiana utilizes the Home
Language Survey (HLS) for identification of possible English learners. For students enrolling for the first time in
Indiana (I.e., Kindergarten or out-of-state transfers), the school must administer the HLS. If any of the three
questions identify a language other than English, then the school must assess the student with the W-APT to
determine If the student is limited English proficient ar fluent English proficient.

For students identified as limited English proficient, the student will be identified as an English learner, receive
federally mandated English language development services, and be annually assessed with the ACCESS for ELLs
until the student reaches the formal exit criteria. In the year of transition 2014-2015, the student must receive
a 5.0 overall composite score to be exited.

Opt-Out Guidance

Indiana law neither provides for an "opt-out” procedure nor recognizes "opting out" of assessments. Although it is not
against the law for a parent to refuse to allow a child to participate in assessments, every student attending a public,
charter or accredited nonpublic school In Indiana must take the Indiana-wide assessments to graduate or, in the case of
IREAD-3, avoid being retained. Furthermore, it is a violation of Indiana's compulsory school attendance laws for a parent
to refuse to send his or her child to school for the purpose of avoiding tests, including assessments (See IC 20-33-2),

As with any test, additional consequences for failing to participate in a statewide assessment and procedures to manage
students who refuse to participate should be determined at the local school level. School administratars may also wish
to inform parents that not allowing their children to take Indiana's assessments may have far-reaching ramifications,
including impacting a school’s A-F accountability grade and teacher compensation. Refer to the Indiana Assessment
Program Manual for more information:

http://www.doe.in.gov/sites/default/files/assessment/iapm-1415-chapter-10-testpoliciesadminsec.pdf.

Test Administrators

These individuals administer the parts of the ACCESS for ELLs test for which they have received appropriate
training. The WIDA ACCESS for ELLs and W-APT must be administered only by personnel who hold a license
granted by the Indiana Department of Education, per Chapter 10 Test Policies of 2014-2015 Indiana
Assessment Program Manual found at http://www,doe.in gov/assessment. The license must be an

instructional, administrative, or school services license.

Personnel not certified (e.g., teacher's aides, secretaries, or substitute teachers who do not hold one of the above
mentioned licenses) may only serve as proctors, not as test examiners. In no case may unlicensed personnel be allowed
to supervise the test administration without the guidance of a test examiner. Proctors may, however, assist the examiner
before, during, and after the test administration. Utilize the following chart for further training requirements:

|
e e s |
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Indiana Training Requirements

Assessment Required Training

Complete ACCESS certification via the secure portal before administering

ACCESS for ELLs lannus] assassment) the annual assessment beginning January 21, 2015.

Complete ACCESS certification and W-APT training via the secure portal
priar to administering the placement test,

Complete the included training using the training CD-ROM and DVD.
Optional, interim WIDA MODEL WIDA recommends that test administrators complete the training
together.

W-APT (placement assessment)

Test Scheduling
The Listening, Reading, and Writing sections of ACCESS for ELLs can be group administered. The Speaking
section is individually administered. WIDA recommends the following administration sessions:

= Listening and Reading can be scheduled together in ane session lasting 75 minutes,

= Writing should be scheduled in one session lasting 75 minutes,

+  Speaking takes approximately 15 minutes per student.

Mote: The sessions can be scheduled in any order and can be administered on separate days, but a single test
section cannot be split into separate sessions. Depending on the proficiency levels of English learners, a school
may have to administer the assessment to multiple groups of specific testing tiers.

Test Administration
Grades 1-12 Listening, Reading, and Writing
= Listening and Reading sections consist of multiple-choice questions
= Writing section prampts the student for a constructed respanse
s Can be administered in groups of up to 22 students
= Separate test forms for each grade level cluster and tier; students from different clusters or tiers must
be separated into different sessions
« Scored by WIDA's partner, MetriTech (not by the local test administrator (TA))

Grades 1-12 Speaking
+ Individually administered
s Not tiered; all students in the same grade-level cluster take the same test
s Adaptive, meaning items are presented until the student reaches his/her performance "ceiling"
s Scored locally by the TA; each item must be scored before moving on to the next

Kindergarten

s Individually administerad (Be sure to allow more time to administer this assessment.)

« Not tiered; all students take the same test

«  All domains (Speaking, Listening, Reading, Writing) are tested twice: once within the expository
section, and once within the narrative section

s Speaking and Listening are presented together, alternating between a listening task and a speaking
task

s All sections are adaptive, meaning items are presented until the student reaches his/her performance
"ceiling"

e Scored locally by the TA

I R T e
Transition Year: 2014-2015

147




Indiana W-APT Criteria for LEP Identification (Placement test):

Beginning with the second semester of the 201415 school year, the WIDA ACCESS Placement Test, also referred to as
the W-APT™, Is administered to all students for whom a language other than English is identified during the Hame
Language Survey process. The W-APT functions as a screener that is used for both initial assessment and English
Language (EL) program placement of students who are identified as limited English proficient (LEP).

Kindergarten
Limited English Fluent English Proficient (FEP)
Proficient (LEP) Daes not Qualify (DNQ)
o Qualify for Services
Student’s Test Grade/Test
Grade/Semester Domains 4 gl Scf’res lle
Kindergarten: 1% kKindergarten/Speaking | Combined Speaking & Combined Speaking & Listening 29 ar
Semester & Listening (Do nat Listening less than 29 higher
administer
Reading/Writing)

Kindergarten; 2"

Kindergarten/Speaking

Combined Speaking &

Combined Speaking & Listening 29 ar

Semester Listening Listening less than 29 or | above and
Reading Reading less than 14 or | Reading 14 or above and
Writing Writing less than 17 Writing 17 or ahove
Grades 1-12
Limited English Fluent English Proficient (FEP)
Proficient (LEP) Does not Qualify (DNQ)
Qualify far Services
Student’s Test Grade Span/Test
W-APT 5cores
Grade/Semester Domains i
1" Grade: 1" Semester | Kindergarten/Speaking | Combined Speaking & Combined Speaking & Listening 29 or
Listening Listening abave and
Reading Less than 29 ar Reading 14 or above and
Writing Reading less than 14 ar | Writing 17 or above

Writing less than 17

1" Grade: 2™ Semester

1* Grade- 12" Grade

Grade adjusted overall

Grade adjusted overall scare 15 5.0 or |

Speaking score s less than 5.0 above
2" — 12" Grades: Both | Listening
Semesters Reading

Writing

*please note: See test administration manual for specific guidance. Students entering Grades 3, 6, and 9 during
the first semester take the W-APT for the grade they have just completed {e.g., 2, 5, or 8); if students enter durlng

second semester, they take the W-APT for their current grade level. See below chart for reference.

e e ————— e . =

Transition Year: 2014-2015

148




Sample W-APT Scoring Sheet
Upon administering the W-APT, the administrator will utilize the W-APT score caleulator, found at

http://www.wida,us/assessment/w-apt/ScoreCalculator,aspx, to determine the grade adjusted composite proficiency

level, Since the W-APT utllizes grade-level clusters (i.e., Grade 6-8), the student’s compaosite proficiency level will be

affected by the grade level of the student. For example, a newly enrolled 6" grader and 8" grader would use the same W-
APT, and if both received the same number of correct answers, the 6" grader’s grade adjusted composite score would be
higher. The higher linguistic demands of g grade would require a student to be more proficient in order to maintain the

same composite score as a student in a lower grade.

Grades W-APT™ 6-8 Scoring Sheet

Tost Administrator M. Keithiey | Date 1021.14

Student Information

School/Dislricl | |

Firsl namo  |Emlia 1 Last nama SAMFLE '
Aga | | Birih Dale -
Student ID | | Homae Language Spankh

Student's Current Grade

Grode Level Cluster 6.8
Speaking

Tast Tolal Numbaor of Boxos Marked "Exceeds” or "Maals” g

Writing Test
Writing Tes! Proficiency Lavel {PL) 2

Listening Test
Number of Correct Answers 14

Reading Test
Number of Carrect Answars &

I Speaking Proficlancy Level 8 J

| Writing Praficioncy Lavel |2 1

| Listening Proficiency Loval |4

| Roading Proficiency Loval [ 1
Literacy Composite Proficioncy Level |15
Grado Adjusiod Literacy CPL [ 1.7

| Oral Composite Proficioncy Loval | 6.0

| Grado Adjustad Oral CPL |63

| Ovarall Composite Proficiency Loval | 2 85 {lruncated = 2.5
i Grade Adjusted Compaosite Proficiency Level o

Utilize the grade adjusted
compasite proficiency level for
identification

Transition Year: 2014-2015
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Tier Specific Guidance for WIDA ACCESS

WIDA: ACCESS for ELLs, the annual English language proficiency assessment, is divided into five grade-level clusters:
Kindergarten

Grades 1-2

Grades 3-5

Grades 6-8

Grades 9-12

Within each grade-level cluster (except Kindergarten), there are three tiers (Tiers A, B, C}. Unlike LAS Links where there
was only one version used each year for the respective grade level cluster (i.e., all 2" grade LEP students took the exact
same version of LAS links), LEP students will have to be assigned a tier that is respective to his or her language proficiency
level. The tier specificity of WIDA allows a more exact language domain and comprehensive scare, as ACCESS will give a
decimal scale for each (i.e., A student might receive an overall score of 4.5 and a reading score of 4.8, writing score of 4.3,
and so an.).

In the year of transition 2014-2015, Tier B and Tier C will be the only versions allowed to faormally exit a student from
English learner services and reclassify him/her as fluent English proficient when the student achleves a 5.0 Grade
Adjusted Overall Compaosite Score.

©O © e o0 o
| mﬁﬂ”ﬁ WDEVELGPING % %anﬁ W

An educator familiar with a student’s proficiency level should consult with the English Learner/Title Il Director and
Corporation Test Coordinator to order and assign specific tiers for each student. View WIDA's Tier Placement Tutorial,
Tier Placement Protocal, and utilize the chart below to assist in selecting the correct tier:

Transition Year: 2014-2015
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How to Assign an ACCESS Tier

Tier A (Beginning)

Tier B (Intermediate)

Tier C (Advanced)

What Grade 1-12
student should take this
tier?

Tier A is used for students
who are new to U.S. schoals
and are just beginning to
learn English.

Tier B will be used for the
majority of students. If a
student is not a student just
beginning to learn English
(Tier A) nor close to exiting
fram EL status (Tier C), then
Tier B needs to he used,

Tier C is used for students
close to exiting from EL
status.

What Is the highest
score in listening and
reading for this tier?

Tier A is capped at 4.0 far
listening and reading.

Since speaking and writing are
productive demains, a
student can demonstrate any
leve| of proficiency, which
might raise or lower the
overall score,

Tier B is capped at 5.0 far
listening and reading,

Since speaking and writing
are productive domains, a
student can demonstrate
any level of proficiency,
which might raise or lower
the overall score,

Tier C Is capped at 6.0 for
listening and reading.

Since speaking and writing
are productive domalns, a
student can demonstrate
any level of proficiency,
which might raise or lower
the overall score.

If a student receives a
5.0 an this tier, can the
student formally exit EL
services, be reclassified
as fluent English
proficient, and count
positively for AMAQ 27

What albnut
Kindergarten students?

What about students

that are taking the
alternate ACCESS?

No.

Only students at beginning
levels of English should have
taken this tier.

A student who was
improperly assigned this Tier
and recelves a 5.0 will not be
formally exited, still must
receive services, and will not
count positively in the school
corporation’s AMAO 2
accountability.

Yos.

The klndergarten assessment Is adaptive and does not use the three tiers.

[ The alternate ACCESS is not tier specific.

Yes

e
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Testing English learners with disabilities

Mo LEP student is exempt from participating in the annual English language proficiency assessment. Nearly all LEP
students who also have an identified disability will participate in ACCESS for ELLs. The Individuals with Disabilities
Education Act (IDEA) 2004 requires all students to participate in statewide assessments, which Includes the state adopted
ACCESS for ELLs that is required under Title | and Title 11l of Mo Child Left Behind (NCLB) 2001, LEP students with a
disability may receive accommadations on ACCESS per the student's Individual Education Plan (IEP). Please refer to
Appendix C of the Indiana Assessment Program Manual at http://www.doe.in.gov/assessment,

If the case conference committee determines that an alternate English language proficiency assessment is needed for LEP
students with significant cognitive disabilities in grades 1-12, Alternate Access for ELLs will be used, Corporation Test
Coordinators will order Alternate ACCESS for ELLs for eligible students within the DOE-TL (WIDA) file upload.,

For more infarmation, view the guidance from the U.S. Department of Education titled Questions and Answers Regarding
Inclusion af English Learners with Disabilities in English Language Proficiency Assessments at
http:/fwww?2 ed.pov/about/offices/list/osers/index.html.

Impaortant Notes:
s |f the case conference committee determines that the LEP student will take ISTAR or NCSC, then the student
must also take the Alternate ACCESS. (The Alternate ACCESS is administered to all students that qualify.)
¢ [fthe case canference committee determines that the student will participate In ISTEP+, then the student must
take WIDA ACCESS.

The Alternate ACCESS for ELLs aligns with the WIDA Alternate English Language Proficiency levels. Additianal information
can be found at http://www.wida.us/assessment/alternateaccess.aspx.

All students whose Home Language Survey {HLS) indicates a language other than English for any of the three questions,
including students with significant cognitive disabilities, must be assessed via the state adopted English language
proficiency placement (W-APT). In the year of transition, schools may utilize LAS Links placement tests until January of
2015. Beginning in January of 2015, the WIDA-ACCESS Placement Test (W-APT) Is the only allowable version.

Indiana Exit Criteria for ACCESS (Annual Assessment)

The annual test, Assessing Comprehension and Communication in English State-to-State for English Language Learners
(ACCESS for ELLs®), is Indiana’s required assessment that complies with federal No Child Left Behind {(NCLB) legislation.
Beginning with the 2002-03 schaol year, NCLB required states to provide an annual assessment of English language
proficiency in the areas of listening, speaking, reading, writing, and comprehension in English for all students identified as
LEP in the schools served by the state [ref. Title |, SEC. 1111 (a) (7)]. Because of this federal legislation, all students
identified as LEP are tested annually during the state-established window on the ACCESS for ELLs to determine student
progress and English language proficiency.

Fluent English Proficient (FEP)

i

Student's Grade Limited English Proficient (LEP) (Exit services, reclassified as FEP)
K-12 Overall Composite Score of less than 5.0 Chieal Cumpnsif::eicgr:rt::f il arahovson
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New Guidance for Removal of Requirement to Receive Two Consecutive 5’s to Exit
Indiana’s requirement to receive two consecutive Level 5's on the annual English language proficiency
assessment, formerly LAS Links, has been removed. In the year of transition 2014-2015, LEP students who
receive a 5.0 overall composite score on WIDA ACCESS for ELLs will formally exit EL services and will begin the
formal 2-year monitoring period per Title 1l in the following school year.

Students who recelved a first-year Level 5 on the LAS Links assessment in SY 2013-2014 will not participate in
the WIDA ACCESS for ELLs in SY 2014-2015 and need to be formally exited to begin the formal 2-year
monitaring perlod per Title 11l. Use the following chart for further guidance:

— —

Do | assess this student with ACCESS for ELLs in 5Y

RERparo 2014-20157
scenario 1: A student received a scare of limited Yes. All LEP students must participate.
English proficient (Levels 1-4 an the LAS Links annual
assessment or Not Proficient/Approaching Proficient
on the LAS Links placement test)
Scenario 2: A student received a score of fluent Nao. A student who receives FEP/Level 5 on the initial

English proficient (FEP Level 5) on the LAS Links or W- | placement test is not considered an English learner and is
APT placement test during initial identification based | never assessed again for English language proficiency.
upon the Home Language Survey (HLS)

‘Scenario 3: A student received a fluent English No. Students no longer must receive two consecutive Level
proficient (FEP Level 5) for the first time on the 5’5 to be formally exited. A student who got a first-year Level
annual assessment In the most previous school year 5 in the most recent school year, SY 2013-2014, needs to start
2013-2014 the formal monitoring process per Title 1. 5Y 2014-2015 is

Year 1 of monitoring and SY 2015-2016 is Year 2 of
manitaring.
Scenario 4; A student received a fluent English Yes. The student was limited English proficient on the most
proficient (FEP Level 5) in SY 2012-2013, At that time, | recent English language proficiency assessment (LAS Links In
Indiana still required two consecutive Level 5's, and SY 2013-2014), which means the student must receive EL
the student did not maintain the Level 5 when taking services and participate in WIDA ACCESS for ELLs in 5Y 2014-
the assessment a 2™ time in SY 2013-2014. The 2015,

student received a Level 4 on the mast recent annual
assessment in 5Y 2013-2014.

Scenario 5: A student has alréady received two No. The student will NOT participate in ACCESS for ELL.
consecutive Level 5's on the LAS Links annual
assessment and has already been formally exited.

Scores from WIDA Consortium Member States
Transition Year: 2014-2015
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W-APT and ACCESS for ELLs scores can be used for determining LEP status as long as the Indiana criteria for identification
and exit are applied. All participating states are listed on the WIDA Consortium’s home page at http://www.wida.us/.
The school corporation in which the student from a WIDA Consartium Member State enrolls has up to 30 calendar days
at the heginning of the schoal year, or 10 days if the student enralls after the beginning of the schaol year, to abtain W-
APT or ACCESS for ELLs test scares from the member state. If the scores are less than one year old, they may be used for
making decisions regarding LEP identification and placement. If the scores are more than a year old or the receiving
school does not receive the scores within the aforementioned timeline, the schaol must administer the W-APT to
determine LEP identification and ta notify parents of eligibility for EL services. Each student identified as LEP must be
assessed annually,

Accountability Transition

AMAO 1 and AMAO 2 will be determined after the first administration of WIDA ACCESS for ELLs. Indiana must
conduct a bridge study to analyze the growth rates (AMAO 1) and attainment of fluent English proficiency
(AMAQ 2) from LAS Links to WIDA ACCESS for ELLs. This study will inform the objectives that are set for
Annual Measurable Achievement Objectives (AMAQOs) per Section 3122 Title Il of No Child Left Behind, When
the results are returned from ACCESS for ELLs, the Indiana Department of Education will complete the process
to reset AMAQs, which will include corporation-level stakeholders, AMAO 3 is dependent on Indiana’s ESEA
Flexibility Waiver and the Annual Measurahle Objective (AMQ) for the limited English proficient subgroup,
which ineludes participation and performance for English/Language Arts and Mathematics, along with
graduation rate.

For teacher-level accountability, the Office of Educatar Effectiveness has released a sample Student Learning
Objectiva for EL teachers at http://www.doe.in.gov/aevaluations.

Questions regarding the administration and scoring of the ACCESS for ELLs may he directed to the WIDA Help Desk tall
free at 1-866-276-7735, Monday through Friday, 7:00 a.m. to 6:00 p.m. EST, or by e-mall at help@wida.us. Additional
information may be found on the website at www.wida,us,

e e e
Transition Year: 2014-2015
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MAGINING =*""""Indiana
B Department of Education
, Glenda Ritz, NBCT

Indiana Superintendent of Public Instruction

Home Language Survey (HLS)

The Civil Rights Act of 1964, Title VI, Language Minority Compliance Procedures, requires school districts and charter
schoals to determine the language(s) spoleen in each student’s home in order to identify their specific language needs.

This information is essential in order for schools to provide meaningful instruction for all students as outlined Plyler v.
Dae, 457 U.S. 202 (1982).

The purpose of this survey is to determine the primary or home language of the student. The HLS must be given to all
students enrolled In the school district / charter schoel. The HLS is administered one time, upen initial enrollment in
Indiana, and remains in the student's cumulative file.

Please note that the answers to the survey below are student-specific. If a language other than English is recorded for
ANY of the survey questions below, the W-APT will be administered to determine whether or not the student will
qualify for additional English language development support.

Please answer the following questions regarding the language spoken by the student:

I. What is the native language of the student?

2. What language(s) is spoken most often by the student?

3. What language(s) is spoken by the student in the home!?

Student Name: Grade;

Parent/Guardian Name:

Parent/Guardian Signature: Date:

By signing here, you cartify that responses to the three questions above are specific to your student. You understand that if a language other than

English has been identified, your student will be tested ta determine if they qualify for English language development services, to help them become

fluent in English, If entered inta the English language develspment program, your student will be entitled to services as an English learner and will be
tested annually to determine thelr English language proficiency.

Enr_i-;hmu.!uﬂulm

School personnel who administered and explained the HLS and the placement of a student into an English language

development program if a language other than English was indicated:

Name: Date:
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IMAGINING Indiana
ek S Department of Education
Glenda Ritz, NBCT

Indiana Superintendent of Public Instruction

Use of W-APT to Identify English Learners

W-APT is the WIDA-ACCESS placement test that is given to students whao enroll for the first time in
Indiana and their home language survey indicates a language other than English. The W-APT determines
whether a student Is considered an English learner ar is fluent English proficient (FEP).

Test administrators, which must have an

; Spoaking Prohzioney Lovel é
instructional, administrative, or school services Wrting Proliciency Lovel 2
license, will utilize the grade adjusted, composite Lisiening Preficieney Lovel 4
proficiency level from W-APT Grades 1-12 to Reading Praficiency Lovel 1
. Litoracy Composita Praficionty Livad 16
determine if the student is an English learner or s A s bl o
fluent English proficient. Utilize the cut scores Oral Compaste Profkiency Lovel 50
found in the WIDA Assessment and Accountability ~— Grade Adjusied Oral CPL 53

Ovorall Compasito Proficloncy Loeval _ | 285 (runcaled = 26)
Grado Adjusied Composite Proficioncy Lovel C a7 )

Utilize the grade tdju:;ltﬂ
camposite proficiency level for

Guidance for identification purposes.

identification

The Kindergarten W-APT does not provide an overall composite score but rather indicates the students’
verhal skills as low, medium, high, or exceptional. Utilize the legend below to transfer these indicators to
a numeric value. A numeric value is needed to report the student’s proficiency level on the DOE-LM
(English learners and immigrant students) and to notify parents via the Annual Parent Notification form.
The main purpose of the W-APT is to determine whether a student qualifies as an English learner, so test
administrators should use their educational judgment to report the exact level for students in the low,
medium, and high categories. For example, a student who recelves 26 points is near the top of the high
category range, and therefore the test administrator can report Level 4 for this student. Utilize the cut
scores found in the WIDA Assessment and Accountability Guidance for identification purposes

Legend to Transfer Kindergarten W-APT to a Numeric Score

Low Medium High Exceptional

Level 5 Fluent English Proficient
(FEP)

2" semester Kindergarten
Levellor2 | Level2or3 | Level3ord |  students and 1 semester 1*
grade students must also receive
a reading scare of 14 or higher
and a writing score of 17 or
higher to be considered FEP.

156




SCHOOL BOARD
LINDA 5. SINGER = PRESIDENT RANDY MCCRACKEN = SUPERINTERDLERT
DONALD L, WELLS = ViCE PRESIDENT HEATHER HENDRICH ~ ASUSTANT SUPERINTERDENT
1 CONRAD MAUGANS —tcatrat PPl

G . " = =b [

HARRY L. KENWORTHY — MEMBER WESTERN SCHOOL CORPORATION LISEA STRANAHAN = DIRECTOR OF EXCERTIBHAL
MICHAEL J. KOLOSZAR — MEMBER EQUAL OPPORTUNITY EMPLOYER LEARMEAS B TEATING
DONNA J. SHEPHERD = MEMBER

SCOTT GASKING = MIMOLR

Annual Parent Notification

Last Name

First Name ]

School

Grade }

[Insert Date]
Dear Parent/Legal Guardian:

We are sending this letter to inform you of your child’s identification as an English learner (EL) and of
his/her placement inte an English language development program for the [insert year] school year.
We are following federal law as required of all school corporations:

(1) To identify limited English proficient (LEP) students;

(2) To assess students’ progress in learning English; and

(3) To provide students with services to increase their English proficiency and academic
achievement

To identify students that are ELs and the educational services they will need, we use the Home
Language Survey (HLS) and WIDA ACCESS (W-APT for new students). The WIDA ACCESS or W-APT
measures students’ English abilities in listening, speaking, reading, and writing. Your child’s overall
English language proficiency score on his/her most recent WIDA ACCESS or W-APT was:

WIDA ACCESS K-12 or W-APT K-12

Level 1,0-1,9 Lavel 2.0-2,9 Level 3.0-3.9 Lavel 4.0-4.9
Entering Emerging Davaloping Expanding

Your child will participate in a program to help him/her attain English proficiency in listening,
speaking, reading and writing, succeed in academics and meet graduation requirements.
As a parent, you have the right to:
(1) Remove your child from the English language development program; and
(2) Decline your child’s participation in the program or choose another program or method of
instruction

WESTERN SCHOOL CORPORATION
2600 SOUTH 600 WEST * RUSSIAVILLE, INDIANA 46979-0247 = PHONE 765-883-5576 = FAX (765) 88357946

Prospective employeas will receive consideration without discrimination of race, ereed, color, sex, age, national origin, handicap or veteran status.




In order to exit the English language development program, your child must obtain an overall,
composite score of 5.0 on the WIDA ACCESS (/n the year of transition 2014-2015). After exiting from
the program, your child’s academic progress will continue to be monitored for two years. While the
rate of attaining English language proficiency varies greatly from student to student, research has
shown that it typically takes 3-7 years to attain English proficiency and exit from English language
development services. Indiana’s expected rate of graduation is currently 90%.

The following table identifies the method(s) of instruction that will be used with your child: [Put "x"
in placement for this child; Delete programs that you do not use/offer]

Name
Sheltered English/
Content-Based
English

Description
The goal |s proficlency In English while focusing on learning content knowledge and
skills in an all-English setting. Instruction is provided in English only and is adapted
to a student’s proficlency in English. Instruction is supported by visual alds and
support (as available) in the student’s native language.

Placement

Structured
Immersion

Pull-out English
Language
Development
(ELD)

‘that subject matter is comprehensible.

The goal is fluency in English and typlcally serves only ELs in the classroom. All
instruction is in English but has been adjusted to the student’s proficiency level so

The goal is to develnp fluency in English. Students leave the mainstream
classroom part of the day to receive ELD instruction.

Push-=in English
Language
Development

The goal Is to develop fluency in English. Students are served in the mainstream
classroom, recelving instruction in English and native language support if needed.

(ELD) _

Transitional
Bilingual Education

The goal Is to develop English proficlency skills as soon as possible, without
delaying learning of academic core content. Instruction begins in the student's
native language but rapidly moves to English, Students are typically transitioned

Other

[Insert description, including content, instructlonal goals, and the use nf
English in instruction]

Not Applicable

Written confirmation has been received from the parent indICatlng the parent
wishes to deny English language development instruction for their child

*Descriptors taken from: hitp.//wwiw.ncelo,awu.edu/files/uploads/5/Language Instruction Educational Programs.pdf

If your child has been identified with a disability in which they also require an Individual Education
Plan (IEP), the English language development program will be used in coordination with your child’s

existing 1EP.

If you decide to not have your child participate in the English language development program, he/she
will still be required to complete the WIDA ACCESS under federal law. If you have any questions
about the placement of your child for this school year, please contact [Insert Name, Title] at
[Insert Phone Number].

Sincerely,

[Insert Director's Name, Title]

WESTERN SCHOOL CORPORATION

2600 SOUTH 600 WEST ¢ RUSSIAVILLE, INDIANA 46979-0247 » PHONE 765-883-5576 » FAX (765) 88359946

Prospective eniployees will recelve condideration without diseeimination of race, creed, calor, sex, age, national origin, handicap or veteran stalus,




SCHOOL BOARD
LINDA S, SINGER — PRESIDENT
DOMALD L. WELLS — VICE PRESIDENT
1. CONRAD MALUGANS = SECRETARY
HARRY L, KENWORTHY — mimner
MICHAEL J. KOLOSZAR — MEMBER
DONNA ). SHEPHERD — MEMBER
SCOTT GASKINS = MEMBER

Dear Parents / Guardian:

This letter is to inform you that your child,

WESTERN SCHOOL CORPORATION
EQUAL OPPORTUNITY EMPLOYER

FL PROGRAM = EXIT NOTIFICATION
[enter school year here)

RANDY MCCRACKEN — surtriNTENDENT
HEATHER HENDRICH = ASSISTANT SUPERINTENDENT
PAM CARTER — imEcIon GF FINANEE

CRAIG SHEARER = DIRECTOR OF TECHNOLOGY

LISSA STRANAHAN — DIRECTOR OF EXCERTIONAL
LEARNIRS & TEATING

, has demonstrated overall

proficiency in the WIDA ACCESS for ELLs, which was given during [enter testing windows here|

The five areas tested are:

o LR —

Social & Instructional Language
Language of Language Aris
Language of Mathematics
Language of Science

Language of Social Studies

At this time, it has been determined that your child no longer requires EL services, and is being fully exited
from the program. Your child will be monitored using objective criteria for two years to ensure that he / she is
able to participate meaningfully in the regular education program. If you have any questions, please contact
[provide local school specific contact info here]

Thank you.

EL Teacher

Date

Director of Exceptional Learners & Tesling “Date

WESTERN SCHOOL CORPORATION

2600 SOUTH 600 WEST = RUSSIAVILLE, INDIANA 46979-0247 = PHONE 765-883-5576 » FAX (765) 88359946

Prospective employees will recelve candideration witheut diserimination of race, creed, celor, sex, age, national orgin, handicap or veteran status.
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Year 1 Monitoring- Farmer LEP

Formal EL Monitoring

IRST TORI

This student has reached n level of English proficiency that indieates he/she may no longer need EL services.
The student will be monitored for two years.

Student Name: 1D Date:

Sehool: Grade: Birthdate
Parent(s)/Guardian{s):

Address:

[ Schoal Year: ‘

1

Coneerns alter Report Card(s)

Language
Assessment Reading :l ¥ Other (Specify)
s

ISTEP:

End of Course
Assessments

IREAD
' (3" grade anly)
Formative Assessments
(fe. DIBELS, Acuity,
NIVEA)
Other

[0  After | year of monitoring, the student is performing successfully in the mainstream classroom(s).
O  After | year of monitoring, the student is having difficulties in one or more mainstream classroom(s).

After 1 yvear of monitoring
It is recommended that {(check one): [] Continue monitoring

[] Academic Intervention (provide start date and description)

——

[] Direct EL serviees to be re-established starting on

Signature of Mainstream teacher (elementary):
Signature of EL teacher: .

Signature of Counselor (secondary):
Signature of Director of Exceptional Learners & Testing:
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Year 2 Monitoring- Former LEP

Formal EL Monitoring

SECON

This student has reached a level of English proficiency that indicates he/she may no longer need EL services.
The student will be manitored for two years,

Student Name: 1Dy Date:

Selionl: Grade: Birthdate
Parent(s)/Guardian(s):

Address:

| School Year: ‘

Concerns after Report Card(s)

Language .
Assessment Reading & Math Other (Specify) Date
s
ISTEP:
End of Course
Assessments =
IREAD

N ____[Jﬂfgﬂrdl.' rmfy)
Formative Assessmenls
(i.e. DIBELS, Aewity,
NIVEA)

Other

[0  After 2 year of monitoring, the student is performing successfully in the mainstream classroom(s).
O  After2 year of monitoring, the student is having difficulties in one or more mainstream classroom(s).

Afler 2 year of monitoring
It is recommended that (check one): [C] Continue monitoring

[C] Academic Intervention (provide start date and description)

E] Direet EL services (o be re-cstablished starting on

Signature of Mainstream leacher (elementary):
Signature of EL teacher:
Signature of Counselor (secondary):
Signature of Director of Exceptional Learners & Testing:
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